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ABSTRACT 

This study aims to improve students' questioning ability in narrative text learning through 

the application of literacy in narrative text using problem-based learning. The research 

method used is classroom action research with planning, implementation, reflection, and 

action steps. The research sample is 34 grade 11 students from SMA Negeri 9 Malang, 

and questioning skills are measured based on quantity and quality indicators of questions 

that refer to Bloom's taxonomy. Data used are observation data and question results from 

the pre-test and post-test. The research instruments used are observation sheets and test. 

Data analysis was conducted quantitatively using percentages through Microsoft Excel 

which will then be explained using descriptive interpretation. This study successfully 

increased student question quantity by 61% in cycle I and 72% in cycle II, as well as 

improved student question quality at levels C3, C4, and C5 in cycle II. In addition, there 

was an increase in students' cognitive levels in the second cycle, especially at levels C1 

and C2. Based on the research results, it can be concluded that Literacy in Narrative Text 

Using a Problem-Based Learning method is effective in improving students' questioning 

ability in narrative text learning. This research contributes to our understanding of the 

development of students' questioning skills through literacy and problem-based learning 
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The ability to ask questions is one of the 

important skills that students must 

possess in order to obtain a deeper 

understanding of a subject matter 

(Jannah et al., 2016). In the context of 

education, questioning skills are not only 

a tool for acquiring information, but also 

a crucial skill and indicator in the 

development of critical and analytical 

thinking skills (Budiarti et al., 2016). 

However, in reality, students often face 

difficulties in asking effective questions 
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(Rasyid, Abdur . Gaffar, 2020; Novera et 

al., 2021; Royani & Muslim, 2014; 

Wiyarsi & Priyambodo, 2011). This may 

be caused by various factors, such as 

difficulty and lack of understanding of 

the subject matter, lack of confidence, or 

lack of experience in questioning 

something (Ardila & Hartanto, 2017; 

Lestari, 2015; and Dewi & Cirebon, 

2018). 

In addition to the factors 

mentioned above, another cause is the 

lack of teacher ability in creating a 

conducive and interactive classroom 

environment (Wahyuni & Setiyani, 

2017; dan Jatirahayu, 2013). When 

students feel uncomfortable or 

unsupported by the classroom 

atmosphere, they may not feel motivated 

to ask questions or participate actively in 

learning (Herzamzam, 2021; Law et al., 

2019). Furthermore, this can also be 

attributed to the lack of learning 

resources as literature and references in 

the learning process (Irwandi & 

Fajeriadi, 2020). As a result, the learning 

process becomes less optimal and boring 

for students. 

For teachers, questioning 

activities conducted by students can be 

used as a medium to assess how far 

students are prepared and understand the 

concepts and materials taught in class 

(Ramadhan et al., 2017). Meanwhile, for 

students, asking questions is an activity 

of digging for information, informing 

what is known, and directing towards 

what is not known yet (Ahmad & 

Tetrasari, 2018). Some indicators of 

questioning skills according to (Lestari, 

2015)  are as follows: (1) providing clear 

and concise questions; (2) distribution of 

the scope of questions; (3) cognitive 

level of questions; (4) sequence of 

questions that have a logical sequence. 

According to Nurul Mahruzah 

Yulia & Suttrisno (2022), questioning 

skills can be measured by analyzing the 

types of questions asked by students. 

One way to measure students' 

questioning skills is through observing 

the quality and quantity of questions 

asked by them. The quality of questions 

can be measured based on the revised 

Bloom's taxonomy, where lower-level 

cognitive questions are those that 

involve memorizing, understanding, and 

applying, while higher-level cognitive 

questions include analyzing, evaluating, 

and creating (Bujuri, 2018). Another 

indicator of questioning skills is the 

quantity of questions (Zuraida et al., 

2019). The quantity of questions refers to 

all of the numbers of the questions asked 

by students during the learning process. 

The more frequently students ask 

questions, the more active they are in the 

learning process. 

The initial observations 

conducted by the researcher with the 

subject teacher showed that the English 

language learning conditions in class XI 

of SMA Negeri 9 Malang were still 

lacking in capturing students' attention. 

The teacher uses a conventional teaching 

model and still focuses on explaining the 

material in the book, resulting in a less 

interactive classroom atmosphere 

between the teacher and students. Many 

students are still reluctant to ask, answer, 

or respond to the teacher's questions. 

Even when the teacher asks students to 

make questions to explore the learning 

material, not all students are able to make 
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high-quality and high-quantity 

questions. Therefore, a renewal of the 

learning method is needed, shifting to 

student-centered learning using 

Problem-Based Learning which can 

foster a learning atmosphere in the 

classroom that makes students more 

active in the learning process (Aksela & 

Haatainen, 2019). 

PBL has five implementation 

syntaxes, including: (1) Student 

orientation to the problem (2) 

Organizing students for learning (3) 

Guiding individual and group 

investigations (4) Developing and 

presenting work results (5) Analyzing 

and evaluating problem-solving 

processes (Togatorop & Sinuraya, 

2019). The syntaxes in PBL will require 

students to share information, discuss, 

and think critically in groups or 

individually (Apriza & Mahmudi, 2015). 

By carrying out these activities, students 

will gain a deeper understanding of the 

problem at hand, as well as develop the 

critical and analytical thinking skills 

needed to solve problems (Dolmans et 

al., 2016). In addition, by sharing 

information and discussing, students can 

also improve their questioning skills, as 

they can obtain various perspectives and 

different viewpoints from their 

classmates. This will help students 

develop more effective questioning 

skills and improve their overall learning 

quality (Fakhriyah, 2014; Zein & 

Maielfi, 2020). 

PBL ia a suitable media for 

students to gain maximum English skills 

(Shofiyuddin, Sofiana, Andriyani, & 

Mubarok, 2023). In implementing PBL 

to improve students' questioning skills, 

there have been previous studies carried 

out. Previous research conducted by 

(Rohmah et al. (2022) also shows that 

problem-based learning is effective in 

improving students' questioning skills. 

The results showed that after 

participating in learning with a PBL 

approach, there was a significant 

improvement in students' questioning 

skills. The study also showed that the 

problem-based learning model provides 

opportunities for students to develop 

cognitive, social, and affective abilities 

comprehensively (Rohmah et al., 2022). 

Another relevant previous study is a 

study conducted by Yoesoef (2015) and 

Sugianti et al. (2018). Yoesoef (2015) 

found that there was a significant 

improvement in students' questioning 

skills and mastery of physics concepts 

after implementing the problem-based 

learning model. Meanwhile, Sugianti et 

al. (2018) found that the problem-based 

learning model can improve higher-

order thinking skills and questioning 

skills of fifth-grade elementary school 

students. 

However, there is still a research 

gap regarding the implementation of 

PBL in improving students' questioning 

skills. Although there have been several 

studies examining the effects of PBL on 

students' questioning skills in other 

subjects, there has not been any research 

specifically investigating the impact of 

PBL on students' questioning skills in the 

context of EFL narrative text literacy. 

Therefore, further research is needed to 

fill this knowledge gap. The purpose of 

this study is to enhance students' 

questioning skills in narrative text 

learning through the implementation of 
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literacy-based PBL method. Thus, this 

study is expected to contribute to the 

development of more effective and 

innovative learning methods to improve 

the quality of learning and students' 

academic achievement. This research 

can also provide useful information for 

teachers and educators in developing 

effective learning strategies to improve 

students' questioning skills in narrative 

text literacy using PBL. 

 

METHOD  

This study uses classroom action 

research method. Classroom action 

research is a research method that aims 

to improve students' performance or 

learning outcomes by improving the 

learning process in the classroom 

(Sapring, 2018). The research steps used 

consist of planning, implementation, 

reflection, and action. In the action 

phase, the researcher makes 

improvement or adjustment based on the 

analysis and reflection that has been 

done previously. The same cycle of 

action research is carried out to see the 

improvement or enhancement achieved 

from each cycle conducted, which in this 

study was conducted for two cycles. 

In this study, the sample used 

was 34 students of class 11 of SMA 

Negeri 9 Malang. Questioning skills 

were measured based on indicators of 

quantity and quality of questions that 

refer to Bloom's taxonomy. Quantity is 

seen from the number of questions 

successfully created by students, and 

quality is seen from the level of 

questions asked by students. This study 

is considered successful if it meets 

success indicators, namely 1) students' 

questioning skills in cycle I increase 

from pre-cycle and increase from one 

cycle to the next, both in terms of 

quantity and quality. The data used are 

observation data and question results 

through pre-tests and post-tests. The 

research instruments used are 

observation sheets, pre-test and post-test. 

Data analysis is done quantitatively 

using percentages through Microsoft 

Excel, which will then be explained 

using descriptive analysis. 

 

FINDINGS  

The research results regarding 

students' questioning ability in the 

application of literacy in narrative text 

using problem-based learning are 

presented in detail as follows. 

Pre-Cycle Activities 

Based on the pre-cycle activity, 

data was collected regarding the number 

of questions made by the students in the 

initial stage along with the proportion of 

their cognitive level based on Bloom's 

taxonomy. The data regarding the 

number of student questions can be seen 

in the table 1. 

 From the results of the pre-cycle 

activity conducted, it was found that out 

of 34 students divided into 14 groups, 

they were able to produce a quantity of 

questions totaling 49 questions. It was 

also known from the data that on 

average, each group of students was able 

to produce 3 to 4 questions. 

Furthermore, based on the 

assessment referring to the cognitive 

level of Bloom's taxonomy, from the 

total number of questions made by the 

students, it was found that 92% of the 

questions made were at the C1 level 
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(knowledge), which is the lowest level in 

Bloom's taxonomy. Meanwhile, the 

remaining 8% were at level 2 or the 

comprehension stage. The data can be 

seen in chart 1 as follows. 

 

Table 1. Number of Questions Created by Students in Pre-Cycle Activity  

No Description Total 

1 Number of groups 14 

2 Questions total number 49 

3 Average 3.5 

 
Chart 1. Proportion of Question Quality in Pre-Cycle Activity 

 

Cycle I 

To improve the quantity and 

quality of students' questions at a higher 

level, the researcher implemented a 

learning method called "literacy in 

narrative text using problem-based 

learning." This method is designed to 

help students develop critical and 

analytical thinking skills by teaching 

structured reading techniques and 

encouraging active participation in 

learning. The results of cycle I showed 

data on the quantity of student questions, 

as shown in table 2. 

Based on the results of cycle I 

after the intervention was conducted, it 

was found that out of 14 groups of 

students, the total quantity of questions 

reached 79 questions. This indicates that 

on average, each group of students was 

able to produce 5 to 6 questions. The 

percentage increase in quantity is 61%. 
Based on the research results in 

cycle I, data was also obtained on the 

proportion of cognitive level of student 

questions, which was 81% at level C1 

(Knowledge), 11% at level C2 

(Comprehension), 1% at level C3 

(Application), and 6% at level C4 

(Analysis). The proportion of these 

qualities can be seen in chart 2. 

Based on the observation results 

in cycle I, some shortcomings were 

found that need to be improved in the 

learning process. Firstly, the reading 

materials given to the students were 

considered too simple and not structured 

enough, so they did not demand critical 

thinking from the students. Secondly, the 

teacher had not provided feedback on the 

level of students' questions. Based on the 

reflection results, the success indicator 

regarding students' questioning skills 

had been achieved but was not yet 

optimal. Therefore, the researcher 

conducted cycle II. 

 

92%

8%

Proportion of Question Quality 

C1 (Knowledge)

C2
(Comprehensio
n)
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Table 2. Number of                                                                                                                                                                           

Questions Created by Students in Cycle I 

No Description Total 

1 Number of groups 14 

2 Questions total number 79 

3 Average 5.6 

4 Percentage increase in quantity 61% 

 

 
 Chart 2. Proportion of Question Quality in Cycle I 

 

Cycle II 

 After evaluating the 

results of cycle I, the teacher proceeded 

to conduct cycle II for improvement. In 

cycle II, the teacher observed and 

monitored the teaching and learning 

activities of the students. From cycle II, 

data on the quantity of student questions 

was obtained as follows.  

In cycle II, it was found that there 

were 136 questions asked by 14 groups 

of students. Thus, on average, each 

group was able to produce 9 to 10 

questions. In addition, there was an 

increase in the quantity of questions by 

72% from the previous cycle. The data 

are shown by table 3. 

Based on the data obtained in 

cycle II, there was an improvement in 

students' learning quality in terms of 

cognitive level. At the C1 level, it 

increased to 36%, while at the C2 level it 

increased to 49%. At the C3 level, there 

was a 6% increase, a 9% increase at the 

C4 level, and 1% at the C5 level. The 

data are shown in the chart 3. 

The observation results in cycle 

II showed that the implementation of the 

literacy in narrative text using problem-

based learning method was well 

executed. The readings used in learning 

supported students to think critically and 

motivated them to be more active in 

learning activities. Furthermore, the 

reflection results showed that the 

expected indicators to improve students' 

questioning skills had been achieved. 

Based on these results, the researcher 

decided to end the study. 

 

 

81%

11%

1%

6%

Proportion of Question Quality 

C1 (Knowledge)

C2
(Comprehension)

C3 (Application)

C4 (Analysis)
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Table 3. Number of Questions Created by Students in Cycle II 

No Description Total 

1 Number of groups 14 

2 Questions total number 136 

3 Average 9.714286 

4 Percentage increase in quantity 72% 

 

 
Chart 3. Proportion of Question Quality in Cycle II 

Comparison of Students' Questioning 

Ability in Pre-Cycle, Cycle I, and Cycle 

II Activities. 

Overall, the comparison of 

students' questioning ability shown by 

the quantity of their questions in pre-

cycle, cycle I, and cycle II activities can 

be seen in Table 4. Then, the comparison 

of students' overall question quality in 

pre-cycle, cycle I, and cycle II activities 

can be seen in Table 5.

 
Table 4. Comparison of Students' Question Quantity in Pre-Cycle, Cycle I, and Cycle II 

Indicator Pre-cycle Cycle I 

Percentage 

Increase I Cycle II 

Percentage 

Increase II 

Quantity 49 79 61% 136 72% 

 

 

Table 5. Comparison of Students' Question Quality in Pre-Cycle, Cycle I, and Cycle II 

Indicator Pre-cycle Cycle I Cycle II 

C1 92% 81% 36% 

C2 9% 11% 49% 

C3 - 1% 6% 

C4 - 6% 9% 

C5 - - 1% 

C6 - - - 

DISCUSSION  Improving students' questioning 

36%

49%

6%
9%

1%

Proportion of Question Quality 

C1 (Knowledge)

C2 (Comprehension)

C3 (Application)

C4 (Analysis)

C5 (Synthesis)
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ability is an important aspect of the 

learning process (Budiarti et al., 2016). To 

achieve this goal, it is necessary to provide 

learning that encourages students to think 

critically so that they can generate higher 

quality and quantity questions. Based on 

the results of the pre-cycle activity 

conducted, it was recorded that there were 

34 students divided into 14 groups, and 

they were able to generate a total of 49 

questions. This result shows that the 

students were quite active in participating 

in the learning process. However, in terms 

of the number of questions generated, there 

is still a shortage in quantity. Although 

each group was able to generate an average 

of 3 to 4 questions, this is still below 

expectations, especially when compared to 

successful research groups who were able 

to obtain a significant amount of data 

through a large number of questions 

(Rohmah et al., 2022). In this case, factors 

that may affect the quantity of questions 

generated include students' level of 

understanding of the topic being discussed. 

As Surya et al. (2018) and Ardila & 

Hartanto (2017) stated, understanding the 

material can cause students to have 

difficulty in asking questions. In addition, 

students' ability to organize ideas and 

information, as well as environmental, 

learning, and social factors that affect 

group performance, can also be factors that 

affect students' quantity of questions. As 

Rohmah et al. (2022) stated, conducive and 

interactive learning provided by teachers 

can affect students' questioning ability. 

Based on the assessment conducted 

using Bloom's taxonomy, data showed that 

92% of the questions created by the 

students were at the C1 level (knowledge), 

and only 8% of the questions were at level 

2 or understanding. This indicates that the 

majority of questions generated by the 

students still focus on basic knowledge and 

do not demonstrate a deeper understanding 

of the learning material. Level C1 is the 

lowest level in Bloom's taxonomy, 

indicating that these questions only focus 

on basic knowledge that students should 

possess (Bujuri, 2018). Therefore, these 

results can be used as an evaluation to 

facilitate students' continued development 

in the learning process and to gain a deeper 

understanding of the material being 

discussed. In addition, these results can 

also serve as a reference for researchers to 

reconsider the learning strategies used in 

research activities. 

In an effort to increase student 

participation in research activities, the 

researchers conducted literacy learning 

action using problem-based learning in the 

first cycle. The results of the first cycle 

showed a significant increase in the 

quantity of questions generated by 

students. Out of 14 groups of students, the 

total quantity of questions recorded was 79, 

an increase of 61% from the pre-action 

cycle. On average, each group of students 

was able to produce 5 to 6 questions, 

indicating a significant improvement 

compared to the pre-cycle activity. 

These results indicate that the PBL-

based literacy learning method 

implemented was able to have a positive 

impact on increasing student participation 

in research activities. This further supports 

the findings of Rohmah et al. (2022) and 

Yoesoef (2015) that PBL is effective in 

improving students' questioning skills. 

Students can be more active in 

participating in learning activities and 

produce higher quality questions. This is in 
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line with the main goal of education, which 

is to develop students' critical and 

analytical thinking skills (Jannah et al., 

2016; Budiarti et al., 2016). 

The results of the first cycle of the 

study also showed that the proportion of 

cognitive levels of student questions was 

still dominated by level C1 (Knowledge) at 

81%. This indicates that students still have 

difficulties in developing critical and 

analytical thinking skills in making more 

complex questions. As Budiarti et al. 

(2016) stated, the quality of student 

questions indicates their critical thinking 

ability. Nevertheless, there was an 

improvement in the proportion of cognitive 

level questions at level C3 (Application) 

and C4 (Analysis), each reaching only 1% 

and 6%, but already showing an 

improvement in the quality of questions 

produced by students. 

Further efforts from teachers are 

needed to help students develop critical and 

analytical thinking skills (Apriza & 

Mahmudi, 2015). One way that can be 

done is by providing more structured 

learning and introducing more structured 

reading techniques. Teachers can also 

provide appropriate feedback on student 

questions and encourage them to produce 

questions at higher levels of Bloom's 

taxonomy. With appropriate efforts, it is 

hoped that students can improve their 

critical thinking skills better and 

understand the learning materials. 

Based on the results of the 

observation in cycle I, several 

shortcomings were found that need to be 

improved so that the learning objectives 

can be achieved optimally. Firstly, it was 

found that the reading materials provided 

were too simple and lacked structure, so 

they did not challenge students to think 

critically. This can have an impact on their 

limited investigation, hindering them from 

producing more complex questions. As 

stated by Togatorop & Sinuraya (2019), 

structured learning through the PBL syntax 

can support students' exploration. 

Therefore, students can be more critical in 

creating questions. Secondly, the teacher 

has not provided feedback on the level of 

questions generated by students. 

Therefore, students have not been able to 

know the extent of their ability in 

generating questions and the teacher has 

not been able to provide improvements to 

students' questions. Based on these 

findings, the researcher conducted cycle II 

to improve the shortcomings in cycle I and 

improve the quality of the learning process. 

In cycle II, the research results 

showed an increase in the quantity of 

questions posed by students by 72% 

compared to the previous cycle. This 

indicates that the teaching method or 

strategy applied in cycle II was effective in 

increasing student participation and 

encouraging them to be more active in 

learning with better questioning abilities. 

This is consistent with the findings of 

Sugianti and Marhaeni (2018) that PBL 

improves students' questioning abilities. In 

addition, on average, each group was able 

to produce 9 to 10 questions, which means 

that student groups have engaged in higher-

level thinking and were more productive in 

asking questions compared to the previous 

cycle. This finding also supports Sugianti 

et al. (2018) further findings. This shows 

that students have been able to develop 

critical and creative thinking skills in 

producing relevant questions to the 

material being studied. With the increase in 
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the quantity of questions, it is hoped that 

students can better understand the material 

being studied and achieve better learning 

outcomes (Ramadhan et al., 2017). This is 

because with the more questions asked by 

students, the more information can be 

revealed and obtained by them (Budiarti et 

al., 2016). These questions can trigger 

students to conduct further research and 

find relevant answers to the context of the 

material being studied. 

Based on the results of the research 

in the second cycle, there was an 

improvement in the quality of student 

learning in terms of cognitive levels. At 

level C1, there was a 36% improvement, 

indicating that students were able to 

understand basic concepts and apply them 

in simple situations (Bujuri, 2018). 

Meanwhile, at level C2, there was a 49% 

improvement, indicating that students were 

able to apply more complex concepts and 

solve more difficult problems. This shows 

significant progress in students' cognitive 

abilities and their ability to develop higher-

level thinking strategies. Although the 

improvement in levels C3, C4, and C5 was 

not as significant, it still indicates an 

improvement and development in students' 

cognitive abilities. At level C3, students 

begin to combine concepts learned to solve 

more complex problems. At level C4, 

students begin to generalize these concepts 

to different situations. And at level C5, 

students are able to critically evaluate and 

analyze the information obtained (Bujuri, 

2018). 

In this case, the learning strategy 

applied in cycle II was proven effective in 

encouraging students to be more active and 

think at a higher level than before. This 

finding is consistent with the findings of 

Sugianti et al. (2018) which state that 

problem-based learning models have a 

positive impact on students' higher-order 

thinking and questioning abilities. Based 

on observations and reflections in cycle II, 

it can be concluded that the implementation 

of literacy in narrative text using problem-

based learning method successfully 

improved students' questioning and critical 

thinking skills. This is in line with the 

studies by Rohmah et al. (2022), Yoesoef 

(2015) and Sugianti et al. (2018) who all 

found the effectiveness of PBL in 

improving students' questioning abilities. 

In cycle II, the reading material used in 

learning was specifically designed to 

encourage students to think critically and 

solve problems. This was evident from the 

reflection results which showed that the 

expected indicators for improving students' 

questioning skills had been achieved. In the 

implementation of this method, students 

were encouraged to play an active role in 

solving problems and finding solutions 

from the given reading material. Students 

were not only asked to understand the 

content of the reading material, but also to 

apply the concepts they had learned in 

more realistic situations. This encouraged 

students to think critically, develop 

analytical, synthesis, evaluation, and 

creativity skills. 

CONCLUSION  

Based on the research findings, it can be 

concluded that the Literacy in Narrative 

Text Using Problem-Based Learning 

method is effective in improving students' 

questioning skills. This can be seen from 

the increase in quantity and quality of 

questions asked by students in each 

learning cycle. In addition, there was an 
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improvement in students' cognitive levels 

from the first cycle to the second cycle, 

especially at levels C1 and C2. However, 

this research has a limitation in that it has 

not covered students' questioning skills at 

level C6. Therefore, it is recommended to 

conduct further research that can 

investigate students' questioning skills at 

level C6. Furthermore, future research can 

combine different teaching methods to find 

more effective methods for improving 

students' questioning skills. In the context 

of implementation in the education world, 

the Literacy in Narrative Text Using 

Problem-Based Learning method can be 

used as an effective alternative teaching 

method to improve students' questioning 

and critical thinking skills. This is 

important in preparing students to face 

future challenges and can make a positive 

contribution to the world of education. 
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