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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

It is important to include the review of related literature in this study. 

Therefore, the writer of this thesis will explain briefly public speaking, anxiety, 

foreign language anxiety, public speaking anxiety (PSA). 

2.1 Speaking 

According to McDonough and Shaw (2003), speaking is a skill that enables 

us to produce utterances. Speaking involves expressing ideas and opinions: 

expressing a wish or a desire to do something negotiating and/or solving a 

particular problem, or establishing and maintaining social relationship and 

friendship. Besides, further to Fulcher (2003:23), speaking is the verbal use of 

language to communicate with other. The purpose which we need to communicate 

with others is so large that they are innumerable. In speaking activity, people 

cannot tolerate the absence of listener, as in this situation the presence of speaker 

and listener is must to build up a mutual communication.  

From two definitions above it can be concluded that speaking skill is always 

related to communication. Speaking skill itself can be stated as the skill to use  the 

language accurately to express meanings in order to transfer or to get knowledge 

and information from other people in the whole life situation.  

2.1.1 Speaking Activities 

Activities of learning should be conducted to develop the student’s ability 

in speaking. These activities can involve some styles. There are several activities 
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can be used in learning speaking, such as discussion a group, dialogue, role -play, 

speech in front of audience, debate, etc. (Ur, 1996: 131).  

1. Discussion in group 

Students are devided into several groups to discuss any interesting topic. 

Every small group may contgent of five until ten students. It is conducted in order 

to give a greater chance to the students to speak and to express their idea about the 

topic.  

2. Dialogue 

The learners think a brief dialogue and they might learn by heart. The 

perform privately in pairs or publicly in front of their friends. Learner can be asked 

to perform the dialogue in the different topic such as their relationship in their 

family, culture, and other topics. 

3. Role play 

In this activity, participants are given a situation, problem or task printed 

down on card or just tell orally. It is done in group or pairs. The audience are given 

the chance to give their opinion about solving problem given.  

3. Speech in front of the audience 

This is the hardest activity of speaking activityes. In this case, the student 

shoud be able to chose the interesting topic, organize the speech based on the topic 

chosen, and finally presented in front of audience.  

4. Debate  

In this activity, the students are devided into two groups; the teacher will 

give a topic to debate. They will be free to express their idea about the topic and 
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they have to defuse it. In the end of activity, the teacher takes the conclution about 

topic that has been already debated.  

2.1.2 Public Speaking 

Public speaking is one form of communication (Sellnow,  2005), which 

occurs when one prepares and performs a speech in front of an audience  without 

being interrupted and which aims to inform, persuade  or entertain the audience 

(Jaffe, 2007). Moreover, Kerney (1996) stated that Public speaking is a special 

kind of communication and is generally more formal, planed, and organized than 

most other communications exchange. There are many types of public spe aking 

activities which are learned by the students in speaking such as speech in front of 

audience, conversation, and master of ceremony (Lucas: 2004).  McKerrow, 

Gronbeck, Ehninger and Monroe (2003) maintain that when speech skills are 

learnt and practiced, speakers will be able to take part in public events with 

minimal oral skill problems. 

From those opinion, they have the same idea about public speaking. All of 

them stated that public speaking is speaking in front of public, audience, or group 

of people. But actually public speaking is more than just speaking in front of 

public. Public speaking generally requires formal situation. For the speaker or 

source, the speech or message he delivers must reach all of the audience and the 

speaker also has to able to influence the audience with his speech. That is why the 

speaker has to plan and organize his speech and has well preparation before he 

speak up in front of public.  
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2.2 Anxiety 

In recent years, great interest in the study of the role affective factors in the 

language classroom has arisen. Research has shown that a significant problem in 

language classrooms throughout the world especially in terms of its strong 

relationship to the skill of speaking in a foreign or second language  is language 

anxiety. As cited in Finn, Sawyer and Behnke (2009), the two works by Bhenke 

and Sawyer (1998) and  Sawyer and Behnke (1999) montion that “speaker trait 

anxity has been shown to be generally stable from one presentation to another, 

while speaker state anxiety fluctuates considerably before, during, and following 

performances” (p. 4018). 

 Kendall, Chansky, kane, kortlander, Ronan, Sessa and Siqueland (1992), 

Morris and Kratochwil (1985) difine anxiety as”apprehension, tension, or 

uneasiess related to the expectation of danger, whether internal or external. Reiss 

(1997) states that “state anxiety, which is situational in nature, is often observed 

through behaviors, physicological events, and cognitive symptoms, while trait 

anxiety, which relates to the personality of an individual, is often not observed” 

(p. 204).  

2.2.1 Foreign language anxiety  

Horwitz, Horwitz and Cope (1991:30) attempted to create a theoretical 

model of language anxiety which they view as essentially concerning performance 

evaluation within an academic and social context. Horwitz and Young (1991:30) 

state that there is a relationship between foreign language anxiety and three 

performance related anxieties which are: 
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1. Communication apprehension  

Communication apprehension refers to an individual’s level of anxiety 

associated with either real or anticipated communication with another person or 

persons (Mejias et al in Horwitz and Young 1991:88). Communication 

apprehensive individuals are likely to experience anxiety about communicating 

with others in public speaking situations,  group discussions and in dyadic 

communication situations. Individuals who experience  communication 

apprehension are likely to experience anxiety in a language classroom where they 

not only have to communicate in another language but also have low levels of 

control over the communicative situation and the feeling that their performance is 

constantly being monitored (Horwitz and Young 1991:30).  

2. Test anxiety  

Test anxiety refers to a type of anxiety concerning apprehension over 

academic evaluation which stems from a fear of failure (Horwitz and Young 

1991:30). Students may have unrealistic expectations of themselves with regard 

to achievement in a test situation and feel that anything less than full marks 

constitutes a failure. Horwitz and Young (1991:30) suggest that oral tests can 

provoke test and oral communication anxiety simultaneously which can lead to 

higher than normal anxiety in the oral examination. This may lead to a student 

being allocated a mark for the oral examination which is not a true reflection of 

their ability. This undoubtedly will impact negatively on self-esteem and may lead 

to feelings of anxiety in future language learning experiences.  
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3. Fear of negative evaluation  

Fear of negative evaluation refers to feelings of apprehension about others’ 

evaluations, avoidance of evaluative situations and the expectation that others will 

evaluate one negatively (Horwitz and Young 1991:31). Fear of negative 

evaluation can occur in any social situation which has an evaluative component 

and is particularly important in the language class where students may feel as if 

they are constantly being evaluated by their instructor and peers (Horwitz and 

Young 1991:29). 

Foreign language anxiety should not, however, be viewed as a simple 

construct consisting of an amalgamation of different performance anxieties 

transferred to language learning. Horwitz and Young (1991:31) define language 

anxiety as ‘a distinct complex of self-perceptions, beliefs, feelings and behaviours 

related to classroom language learning arising from the uniqueness of the 

language learning process’. The subjective feelings, psycho -physiological 

symptoms and behavioural responses of the anxious language learner are the same 

as for any specific anxiety. Anxious learners report feeling apprehension, worry 

and even dread of their language class. In addition, they report experiencing 

difficulties concentrating, become forgetful, sweat and have  palpitations. The 

anxious language learner will often go to great lengths to miss class,  postpone 

homework and avoid studying (Horwitz and Young 1991:29).  

Much of the language anxiety research reports a strong positive correlation 

between speaking in the foreign or second language and language anxiety (Young 

1999:8). Horwitz’ (1991) research reveals that anxiety centres on the two basic 

task requirements of language learning which are listening and speaking. A large 
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percentage of language students reported that they experienced difficulty speaking 

in class, struggled to discriminate the sounds and structures of the language, failed 

to grasp the content of a target language message and forgot information they 

already knew during an oral exercise (Horwitz and Young 1991:29) due to 

feelings of anxiety aroused by the context of the language classroom. 

 

Young (1991) identifies six main sources of language anxiety which are: 

1. Personal and interpersonal issues  

Personal and interpersonal issues revolve around the individual’s feelings 

of selfesteem and competitiveness. Krashen (in Young 1991:427) suggests that 

self-esteem is strongly related to language anxiety as ‘people with low self-esteem 

worry about what their peers think (and) are concerned with pleasing others’. 

Students with low self-esteem may experience anxiety in the language classroom 

because of their need to be accepted and viewed in a positive light by others. 

Language learning involves making mistakes and risking ridicule or failure and 

this may impact negatively on students with low self-esteem. Bailey (in Young 

1991:427) contends that competitiveness among students can lead to anxiety 

especially when they compare themselves to an idealised  self-image. Academic 

study with its emphasis on individual achievement and high marks tends to create 

competition among students which can lead to feelings of anxiety  in some 

students.  

2. Learner beliefs about language learning  

Students often have unrealistic expectations about language learning and 

hold erroneous beliefs about the nature of language learning. Unrealistic 
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expectations can lead to anxiety when these expectations are not met in rea lity. 

Horwitz (in Young 1991:428) conducted a survey of students’ expectations and 

beliefs about language learning. She discovered that a large percentage of 

respondents believed that it was possible to become fluent in another language in 

one to two years by studying the language for only one hour per day. Erroneous 

beliefs about the nature of language learning can also lead to anxiety. In the same 

study, Horwitz (in Young 1991:428) discovered that 75% of respondents believed 

that learning a language was a matter of translating from one language into another 

and that certain people had a special aptitude for learning languages. Respondents 

expressed concern over the correctness of their utterances and believed that one 

must speak a language with an ‘excelle nt accent’ and good pronunciation 

(Horwitz in Young 1991:428).  

3. Instructor beliefs about language teaching  

In a study of instructors’ beliefs about language teaching, Brandl (in Young 

1991:428) found that the majority of instructors preferred an authoritative student-

teacher relationship and believed that a ‘little bit of intimidation (was)…a 

necessary and supportive motivator for students’ performance’. The instructor is 

responsible for setting up and maintaining the social context of the classroom and 

the type of relationship and interaction between teacher and students. 

Authoritarian instructors who intimidate their students can only serve to create 

and reinforce feelings of anxiety. 

4. Instructor-learner interactions 

The interaction between the instructor and the students in a language class 

can have a tremendous impact on anxiety levels. One of the most important 
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interactional areas in the language classroom is that of error correction. Young 

(1991:429) reports that students worry about how mistakes are perceived by others 

in the classroom as opposed to sim ply being concerned about making mistakes. 

Harsh error correction, instructors who constantly correct grammar mistakes in 

discussions or conversations and instructors who make students appear foolish all 

increase the anxiety levels of students.  

5. Classroom procedures 

There are a number of popular classroom activities which can lead to 

feelings of language anxiety in students. It is accepted that language anxiety tends 

to centre on having to speak in the target language in front of a group – Koch and 

Terrell (in Young 1991:429) found that more than half of their subjects reported 

that oral presentations and oral skits were the most anxiety-inducing activities in 

language classrooms. Young (1991:429) states that 68% of her subjects reported 

feeling more comfortable when they did not have to stand up in front of the class 

and speak. The current emphasis on oral competence in the language classroom 

and the fact that oral activities are often cited as the most anxiety-inducing has led 

to a dilemma for the instructor as the greater the focus on oral activities, the greater 

the likelihood that the number of students experiencing language anxiety will 

increase. 

6. Language testing 

Daly (in Young 1991:429) found that students experience more 

apprehension when the testing situation is novel, ambiguous or highly evaluative. 

Students experience anxiety if they have had no experience with a particular test 

format and if the test involves content that was not covered in class. Students also 
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report feeling anxious when they have spent hours studying for a test only to find 

that the test utilises unknown or obscure material or question types with which 

they have had no experience (Young 1991:429). Written and oral language 

examinations need to reflect the content of the  particular course and should be 

viewed as an evaluation of a student’s knowledge and  ability level at a particular 

point in time. Testing should always serve a purpose and should support the 

teaching process. Directing all teaching towards the tests and  creating complex 

and difficult tests which are inconsistent with the course content can  only serve to 

raise anxiety levels.  

Foreign language anxiety is a classroom reality and instructors face anxious 

students on a daily basis. These are the students who sit at the back of the room, 

attempt to ‘hide’ in their seats, neglect to hand in homework, never volunteer and 

when called upon, respond in a barely audible whisper (Phillips 1991:1). Guiora 

(in Horwitz and Young 1991:28) argues that learning another language is ‘a 

profoundly unsettling psychological proposition’ as it directly threatens an 

individual’s self-concept and world-view. Language anxiety can result from any 

one or a combination of the six sources mentioned above. Understanding language 

anxiety is vitally important because of its profound influence on students’ attitudes 

towards learning a language and on their intentions to continue the study of a 

language past the most elementary level (Phillips 1992:22). 

2.2.2 Communication apprehension  

Communication apprehension is a construct which is often linked to 

language anxiety. Horwitz and Young (1991:30) argue that communication 
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apprehension is one of the performance anxieties which make up a theoretical 

model of language anxiety. 

Communication apprehension refers to an individual’s level of anxiety 

associated with either real or anticipated communication with another person or 

persons (Mejias et al in Horwitz and Young 1991:88). The high communication 

apprehensive individual’s feelings of ‘anxiety about participating in oral 

communication outweighs his/her projection of gain from the situation’ (Mc 

Croskey 1977:18).  

Communication apprehension is a learned trait which is conditioned through  

reinforcement. If a child is rewarded in the home environment for silence and not  

rewarded or even punished when communicating, the probable result is a quiet 

child (Mc Croskey 1977:18). We live, however, in an educational world where 

orality is viewed as a necessary, positive personal characteristic. Mc Croskey and 

Daly (in Horwitz and Young 1991:7) found that teachers have a positive bias 

towards talkative children in their classroom s. Low communication apprehensive 

individuals are more verbally participative, select seats in high interaction zones 

and are perceived by teachers and peers as more friendly and intelligent 

(Richmond  in Horwitz and Young 1991:7).  

Daly (in Horwitz and Young 1991:8) states that the single strongest and 

most consistent correlate of oral communication apprehension is self-esteem. 

Communication apprehension is positively related to loneliness, general anxiety, 

test anxiety, intolerance for ambiguity and touch avoidance (Daly in Horwitz and 

Young 1991:8). Merill (in Mc Croskey 1977:2) found that high com munication 
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apprehensive individuals were perceived by others as cool, independent, 

uncommunicative, disciplined, risk-avoiders and non-directive.  

Daly and Buss (in Horwitz and Young 1991:9) identified five characteristics 

of anxiety-provoking situations which can lead to increased communication 

apprehension levels. All of these characteristics occur naturally in a language 

classroom which will have a negative effect on the behaviour and performance of 

individuals who already experience high communication apprehension. The five 

characteristics are: 

• Evaluation – the greater the degree of evaluation in a particular setting,  

the higher the level of situational apprehension.  

• Novelty – the less familiar the situation and the people involved, the 

higher the level of situational apprehension.  

• Ambiguity – the more ambiguous the situation, the higher the level of 

situational apprehension.  

• Conspicuousness – the more conspicuous a person feels, the more 

apprehension he/she will feel especially when making errors.  

• Prior history – the greater the extent to which a situation created 

anxiety for the individual in the past, the higher the situational 

apprehension.  

People who have previously had negative experiences in a language  

classroom will probably enter a new language class with high anxiety levels and 

preconceived notions of what to expect.  

Communication apprehension is an important construct in terms of its 

relationship to language anxiety. Instructors need to identify individuals who 



 

19 

 

experience high communication apprehension levels as they will be the most 

likely candidates for language anxiety. Mc Croskey (1977:90) witnessed ‘several 

students fainting while giving a speech, dozens of students disappearing when 

their first speech was due…  (and) others who cowered in the back of the room’. 

For the least confident students, the experience of speaking in a language class 

can have a traumatic effect leading to a  weak performance followed by a negative 

evaluation which only serves to reinforce anxiety.  

 

2.2.3 Public speaking anxiety (PSA) 

O’Hair, Rubenstein and Stewart (2007) state that public speaking anxiety 

(PSA) is fearfulness when speakers give a speech in public. There are many 

elements resulting in PSA: inadequate experience, being unfamiliar with the 

audience and an unwillingness to be the center of attention. A speaker can be 

nervous at any time when giving a speech and the nervousness can occur during 

any of the following four periods of time:  

1. Pre-preparation anxiety, which occurs when a speaker relize that he/she 

is required to do public speaking in future. At this stage, students can 

have several negative consequences. First, depending on its severity, the 

person may be reluctant to begin planning for speech. Second, it can 

preoccupy the person to such an extent that he or she misses vital 

information that is required to fulfill the speech assignment.  

2. Preparation anxiety, which occurs when a speaker starts to prepare a 

speech. At this point they might feel overwhelmed at the amount of time 

and planning required. They might hit a roadblock that puts them behind 
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schedule, or they might be unable to locate adequate support for a critical 

point. These kinds of preparation pressures produce a vicious circle or 

more stress, avoidance of the process, and procrastination—all of which 

contributes to preparation anxiety. Research has shown, however, that 

for the great majority of people, anxiety is lowest during the preparation 

phase. 

3. Pre-performance anxiety, which occurs when a speaker rehearses his/her 

speech. At this point, the reality of the situation sets in: Soon they will 

face an audience of people who will be watching and listening only to 

them. As they rehearse, they may also realize that their ideas don’t sound 

as focused or as interesting as they should. Knowing that time is short, 

they begin to get nervous. If this pre-performance anxiety is strong 

enough, and is interpreted negatively, they may even decide to stop 

rehearsing.  

4. Performance anxiety, which occurs when a speaker does the actual 

public speaking. Performance anxiety in speechmaking is probably most 

pronounced during the introduction phase of the speech. This is when 

the speaker utters the first words of the speech and is most cognizant of 

the audience’s attention. In fact the speaker’s perceptions of the 

audience are important here—an audience perceived to be hostile or 

negative usually elicits higher anxiety in the speaker than either positive 

or neutral audiences. However, experienced speakers agree that if they 
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control their nervousness during the introduction, the rest of the speech 

comes relatively easily.  

 

 

             

 

 

 

 

 

 

Figure 1 Where Anxiety Can Occur in A Speaker`s Guidebook: Text and 

reference (6 th ed) : 44 
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