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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 This chapter presents some theories which are related to the importance of 

listening, the problems faced in learning listening, the causes of the problems in 

learning listening, and the solutions of the problems in learning listening. 

2.1 The Importance of Listening 

 In any language, listening requires focus and attention because it is a skill 

that some people need to work harder than others. Related to this, Rankin (in 

Zulkarnain, 2009) stated that adult spends 42.1% of their communication time 

listening. In contrast with this, 31.9% speaking, 15% reading and 11% writing. 

Listening is a significant language skill to develop in second language learning. 

Despite its importance, language learners consider listening as the most difficult 

language skill to learn. Since the role of listening comprehension in language 

teaching has been repeatedly emphasized, many teachers do not pay enough 

attention to its importance in their classes (Gilakjani, 2016).   

According to Asemota (2015), listening is a process, involving more than 

mere hearing of sounds and noises, as it includes identifying, understanding and 

interpreting spoken languages. It helps students become aware of language and 

how it is used and gives them creative use of grammar. Listening also helps 

students acquire detailed comprehension. It aids students to approach a foreign 

language with greater confidence and expectation of success. 
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2.2 The Problems in Learning Listening 

There are many problems which influence the success of learning and 

teaching of English, the evidence that shows why listening is difficult comes 

mainly as follows:  

Firstly, according to Alizadeh (2016) found the problem that students 

suffer when they listen to a second/foreign language speech is the rate of delivery 

or speed of a speaker’s speech. With increasing speed, the student cannot follow 

what the speaker is saying and thus they miss the message. According to Darti 

(2017), many students point out that when the speaker speaks too fast, it makes 

them difficult to understand what is being said, even if the words are familiar for 

them.  The native speaker who speaks too fast sometimes makes the students hear 

all the words as a single unit.  That means difficulty with speed delivery because 

of unfamiliarity with listening to native speaker.   

Secondly, Alizadeh (2016) found that when the listener listens to the 

recording, sometimes they encounter an unknown word, and it becomes a reason 

of the listener to stop listen and think about the meaning of that word and thus 

causes them to miss next part of speech. This had directly undermined the 

deficiency of their processing. It is likely that because of the limited capacity in 

their working memory, the student is not able to cope with all the input at once. 

Cited in Hwaider (2017), Abidin (2013) also has investigated listening 

comprehension problems encountered by Chinese students learning in Malaysia. 

He has conducted interviews to collect the data from the students. The findings 
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revealed that the main problem encountered by the Chinese students is the lack of 

prior knowledge in English vocabulary. 

Thirdly, another difficulty of foreign language learners is lack of 

concentration. Rost (1994) mentions that some factors are involved that students 

cannot concentrate.  One of those reasons is that students lose attention when the 

topic is not interesting, when they are not able to follow the conversation or when 

they are worried so much about answering the questions that they do not have 

time to listen (as cited in Alizadeh, 2016). Thus, when the students lack of 

concentration, it decreases their ability to hold attention on a task or lack the 

ability to maintain proper focus. 

Fourthly, the accent of speech can lead to important reduction in 

understanding. According to Goh (1999), 66% of learners mentioned that a 

speaker’s accent is one of the most significant factors that affects listeners’ 

comprehension (as cited in Gilakjani and Sabouri, 2016). Unfamiliar accents will 

certainly interrupt the whole listening comprehension process and at the same 

time, an unfamiliar accent makes comprehension impossible for the listeners. 

Darti, (2017) found that many students felt difficult to understand the spoken text 

because of the variety of accents of the speaker. The students felt confused with 

British English and American English because the pronunciation and intonation 

are quite different. 

Fifthly, pronunciation is one of the common difficulties in understanding 

the linguistic. Yangan (1993:3) in his research found some example of difficulties 

in pronunciation, such as Liason (the linking of word in speech when the second 
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word begins with a vowel, e.g., suppose may be pronounced/ sp@uz/ in rapid 

speech), which are common phenomena that make it difficult for students to 

distinguish or recognize individual words in the stream of speech (cited in 

Mardiningsih, 2008).  Kharma and Hajjaj (1997) cited in Hwaider (2017) 

emphasis and discuss the phonemic problems which result in differences in 

meaning and which may lead to misunderstandings such as the pronunciation of 

individual sounds, words, phrases, stress, rhythm, and intonation.   

Based on the problems above, I could conclude that many problems of 

students faced while they learn in listening class. It very serious problems that 

made the students felt learning listening is difficult and complicated to learn. 

2.3 The Causes of the Problems in Learning Listening 

 There are some causes of the problems in learning listening as follow:  

 The first is the noise around. According to Yangang (1998) cited in 

zulkarnain (2009), “Noise, including both background noises on the recording and 

environmental noises, can take the listener’s mind off the content of the listening 

passage”. According to Darti (2017), the result indicated that there were 29 

students said “yes” and 8 students said “no”. Which means most of students found 

difficulties when the noise in the room and the poor preparation of the lab will 

make the students not able to concentrate on listening to the recording material 

and take the listener’s mind of the content of listening passage? It is sure that 

noises around will not have a good result in learning listening. 

The second is poor classroom environment. The classroom environment is 

affecting the learning and academic progress of the student. Eltaib (2011) 



 

9 
 

investigated the difficulties of teaching the LS to large classes in Sudanese 

universities. found that large classes have a negative impact on teaching listening 

because it needs a quiet place and a small number of students to ensure more good 

quality of teaching listening (as cited in Hwaider, 2017). In addition, poor 

equipment also disturbs student interest while learning listening. According to 

Darti, Asmawati (2017), the result shows that there are many students said yes. It 

means that not only poor-quality of the tapes disturbed listening comprehension 

but also unclear sounds resulting from poor quality equipment. 

 The last is lack of visual support. Asmawati (2017) found that some 

students found difficulty to understand the spoken text without seeing the 

speaker’s body language. When they see speaker body language, they will be easy 

to interpret the meaning of the speaker said. This deprives them of some 

contextual clues which make the message more easily understand as they cannot 

see the speaker‟ face and gestures.  Moreover, it added the difficulty of 

remembering the setting and the individual speaker are not seen.     

 Based on the causes that mention above, the researcher can conclude that 

without supporting by the school facility is difficult to deliver the material to the 

students. The students cannot focus on the material provided because of poor 

environment.  

2.4 The Solutions of the Problems in Learning Listening. 

 The problems described above can be overcome the following are helpful 

ideas. 
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The first is to give practice. Giving practice can often be integrated with 

crucial content from the course so that the work on skills also increases student 

understanding. It is useful to find rapidly uttered colloquial collocations and 

students can imitate native speakers' pronunciation or accent. According to Ur 

(1998:112) cited in Zulkarnain (2009), we may need to give learners in selective 

ignoring of heard information, something they do naturally in their mother tongue.

 Secondly, playing the tape or offering “live” material assure that the 

students are aware that they should not be trying to understand everything they 

hear but only enough to be able to do a specific task. According to Gilakjani and 

Sabouri (2016) suggests that teachers should ask their learners to always listen to 

music, documentaries, and news on the radio and television, talk to native 

speakers face to face or on the Internet so that they can create and reinforce a 

good habit of listening in themselves. Listening about the thing student interest 

also helps people to develop ideas and make decisions. 

The third is to make students aware of different native-Speaker accents. 

According to Gilakjani and Sabouri (2016), teachers should help their students to 

be familiar with the accents of different native speakers. Since native speakers 

have specific accents, students must recognize the differences between American 

and British accents. Darti (2017) found that the students felt confused with British 

English and American English because the pronunciation and intonation are quite 

different.  It shows that the students had to learn not only the English language but 

also variations of it. Therefore, it necessary to let the student deal with different 
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accents. To build up their ability the best way is to get them listening to a lot of 

English language. 

The fourth is to give task feedback. Throughout the course, the teacher 

should bridge the gap between input and students, response and between the 

teacher’s feedback and student’s reaction to keep activities purposeful (Yagang, 

1998 in zulkarnain, 2009). According to Gilakjani, Sabouri (2016), teachers 

should give their students the necessary feedback on their performance because it 

can promote their error correction and increase their motivation, and help them to 

develop their confidence in listening exercises. This is useful for the listening 

class teacher to give students immediate feedback. It not only promotes error 

correction but also can help how it should be guided. It will help the student to 

develop in their ability to deal with the listening problem. 

The fifth there may be good pedagogical reasons for exposing learners to 

texts more than once (penny Ur, 1998:112 as cited in Zulkarnain, 2009). Listeners 

cannot always have words repeated. This is a serious problem in learning 

situations. In the classroom, the decision to repeat the  recording  is  in  the  

teacher/  lecturer;  however,  it  is  hard  for  the  teacher  to  judge  whether  or  

not  the students have understood any particular section of what they have heard, 

but students still can repeat what they  want  to  repeat  (Underwood,  1989,  as  

cited  in  Gilakjani  &  Ahmadi,  2011). 

All solutions from the above, there were good pedagogical reasons for 

exposing the learners to overcome the problems that they faced in learning 
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listening. It has been said by many researchers that have been surveyed that can 

really help with student problems. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 


