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CHAPTER II 

LITERATURE REVIEW 

 

Chapter II provides literature reviews related to the research. Those are 

Perception, Task-Based Language Teaching (TBLT), Teacher’s role in TBLT, and 

challenge in implementing TBLT. Those sections are explained as follows: 

2.1 Perception 

Rookes (2000, p.1) defines perception as a process involving the recognition 

and interpretation of stimuli that are registered on human senses. Further, 

Champoux (2010, p.101) explains that the stimuli may come from other people, 

events, physical objects, or ideas. In advance, Wood (2015, p.75) defines perception 

as human’s active process to create meaning by selecting, organizing, and 

interpreting things and other phenomena.  

Based on the definition above, the researcher defines perception as a human 

active process to create meaning by perceiving something. Things can be people, 

objects, or others. Further, a human will perceive something when his or her senses 

are affected. 

2.1.1 Types of Perception 

Irwanto (2002, in Nawawi, 2018, p.9) divides perception into 2 categories. 

Those are positive perception and negative perception. Positive perception relates 

with all knowledge and response to object in a positive view. While, the negative 

perception relates with knowledge that is not suitable with the object of perception.
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In line with Irwanto, Robbins (2003, in Wirawan, 2015, p.20) defines 

positive perception is the individual’s perception towards objects or information 

that match the expectation. While the negative perception is the individual’s 

perception towards an object or information that does not match with the 

expectation. 

Under the definitions, the researcher divides perception into two types. 

Those are positive and negative. Positive perception relates with the way 

individuals perceive something in positive way. While the negative perception 

relates with the way individuals perceive something in negative way. 

2.1.2 Influence of Perception 

People differ in how they perceive situations and others. It is because there 

are some factors influence their perception. Hence, Wood (2015, p.84) considers 

some of the influences. 

1. Psychology 

Psychology may influence perception. For instance, if an individual feel 

depressed, he may perceive things in a negative way. Further, an individual may 

become depressed under the influence of hormones or drugs. Thus, medical 

conditions are another physiological factor. 

2. Expectation 

The expectation also affects perception. For instance, if an individual hears 

about the good things about his new friend, he will expect that he will like his new 
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friend. Thus, the good things which come from the expectation influence his 

perception of his new friend. 

3.  Age 

Age is another factor that influences perception. For instance, issues 

perceived by a teenager are often manageable to an adult. it is because an adult has 

more experiences. Thus, as an individual grows older and has more experiences, 

his perspective on things changes. 

4. Culture 

Culture is the beliefs shared by many people. The influence from this factor 

is pervasive for some individuals. Thus, culture is considered a powerful influence 

on shaping perception. 

5. Cognitive Abilities 

In addition, cognitive abilities also shape perception. The way how an 

individual think about situations or people affect how he perceives them. Further, 

an Individual's personal knowledge of others also affects his perception of others. 

6. Self 

The last factor is self. Each individual has implicit personality theory or 

unspoken and unconscious assumptions. For instance, an individual may think 

extroverted people friendly and fun. Hence, this assumption reflects his implicit 

personality theory of the personality owned by extroverted people. 
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In summary, the individual’s perceptions are influenced by six factors. 

Those are psychology, expectation, age, culture, cognitive abilities and self. The 

factors may influence individual views about something. Individual may see 

something in positive or negative way. 

2.2 Task-Based Language Teaching (TBLT) 

Recently, Task-based Language Teaching (TBLT) has achieved popularity 

in ESL and EFL contexts. Bygate (2015, p.1) defines TBLT is an approach in which 

tasks are seen as essential activities for language learning. Hence, the researcher 

views that the central concept of TBLT is task. 

Willis (1996, p.23) defines tasks are activities where the learners use the 

target language for a communicative purpose in order to achieve an outcome. 

Further, to complete the task, she emphasizes understanding and conveying 

meaning. In a similar vein, Nunan (2004, p.4) defines tasks as a classroom work 

that involve students to use communicative language. Moreover, the students focus 

on conveying meaning rather than language form. From the Willis and Nunan 

definition, the researcher views that they emphasis on conveying meaning rather 

than language form. 

Under the explanation, the researcher spells out TBLT as an approach in 

which tasks as the essential parts. To finish the tasks, the students should use the 

target language. Further, students should focus on conveying meaning than the 

language form. 
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2.2.1 Types of Tasks 

In this matter, the researcher takes a concern on pedagogical tasks. In 

pedagogical tasks, there are several task types. Richards (2001, p.162) proposed 

type of pedagogical tasks as follows: 

1. Jigsaw tasks 

In jigsaw tasks, the students combine pieces of information. Each piece is 

different from others. So, students must combine them into form a whole. For 

instance, five students may have five different parts of a story. Then, they have to 

combine the piece of the story till become a complete story. 

2. Information tasks 

In this type, a student or group of students has one set of information. 

Further, another student or group has a complementary set of information. To 

complete the tasks, the group must negotiate to the other party. Then, the group 

must find out the information that the other parties have. 

3. Problem-solving tasks 

The teacher gives a problem to the students. Also, the teacher gives set of 

information. The students must provide a solution to the problem. 

4. Decision-making tasks 

The teacher gives a problem to the students. The problem consists of some 

possible outcomes. The students have to choose one possible outcome by 

negotiating and discussing with their friends. 
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5. Opinion exchange tasks 

The students participate in a discussion. Then, the students exchange their 

ideas. During the exchange, it is not required to reach an agreement to exchange 

their ideas. 

In sum, there are five pedagogical tasks. Those are jigsaw, information, 

problem-solving, decision-making, and opinion exchange tasks. Those tasks have 

a similarity. That is to make students work in collaborative way.  

2.2.2 TBLT Framework 

According to Willis (1996, p.38), there are three main phases of TBLT 

framework. Those are pre-tasks, task cycle, and language focus. Each phase is 

explained as follows:  

1. Pre-Tasks 

In pre-tasks, the teacher presents the topic. The teacher also helps the 

students to recall the meaningful words or phrase. Further, the teacher helps 

students in understanding the tasks. 

2. Task Cycle 

There are 3 stages in the task cycle. The first stage is tasks. In this stage, the 

students are required to do the task in groups, while teacher monitors the students 

from a distance. The second stage is planning. In the planning, the students prepare 

to report the task to the class. The students report how they finished the tasks, or 
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what they decided or discovered. The final stage is report. In this stage, some groups 

present their reports and compare the result with others. 

3. Language Focus 

There are two stages in the Language focus phase. The first is analysis stage. 

In this stage, the students reflect on the language already experienced. The second 

is practice stage. In this stage, the teacher practices of new words or phrase that 

have occurred from the analysis. 

  To sum up, TBLT framework consists of three main phases. Those are pre-

task, task cycle, and language focus. Here, the researcher view that although the 

students are focused on conveying meaning, TBLT does not ignore the language 

forms. Indeed, in TBLT, the language forms are focused on the last phase. 

2.2.3 Teacher’s Role in TBLT 

In teaching and learning process, the teacher takes an important role. Willis 

& Willis (2007, p.148) define several teacher’s roles in TBLT. Each role will be 

explained as follow: 

1. Leader and organizer of discussion 

As a leader and organizer, the teacher leads the discussion at the beginning 

of the task sequences. The Teacher may choose to move into group work or pair 

work. Also, the teacher may conduct the whole task sequences in teacher-led form. 

However, the teacher-led form is not an easy option. 

2. Manager of group pair work 
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As a manager, it is crucial for the teacher to make sure the students 

understand what they expect from the group work. Also, the teacher needs to 

monitor the groups to keep them on track. However, if the things seem to be going 

wrong, the teacher may suspend group work before continuing. 

3. Facilitator 

As a facilitator, the teacher needs to set tasks that appropriate for students. 

The tasks should be challenging enough. Yet, the students are able to manage the 

tasks. 

4. Motivator 

As a motivator, the teacher must be able to encourage the students. There 

are two ways to do this. First, the teacher should be positive in giving feedback to 

students. Second, the teacher should highlight the students learning progress. 

5. Language ‘knower’ and adviser 

As language knower and adviser, the teacher must be ready to answer the 

students’ question. For advice, the teacher should ease the desire to correct students 

when they do not need the teacher’s help. Further, the teacher may try to think of 

themselves as a friend rather than being a teacher. 

6. Language teacher 

At the end of task sequences, the teacher become traditional teachers. It is 

because in TBLT, the focus on language form comes at the end of task sequences. 
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Hence, the teacher adopts the traditional teacher role to explain or elicit the 

appropriate language forms. 

In summary, there are six teacher’s roles in TBLT. those roles are leader 

and organizer of discussion, manager of group pair work, facilitator, motivator, 

language knower and adviser, and language teacher. Further, the researcher 

summarizes that most of the teacher's roles in TBLT are leading the class, 

organizing the group discussion, and managing the class. 

2.2.4 The Implementation of TBLT 

Some researchers have documented well the implementation of TBLT. In 

common, the researchers investigate teachers’ perception in the implementation of 

the approach. Further, the latest research mostly comes from Asian countries. 

In Vietnam, the Vietnamese teachers hold positive views on the approach. 

The majority of Vietnamese teachers perceived the approach as a positive way to 

impact student use of the target language (Pham and Nguyen, 2018, p.73). Further, 

In China, Chinese teachers also indicated the same perspective. The Chinese 

teachers perceived TBLT brings collaborative and interactional nature. Also, the 

approach has motivational potential (Liu, 2018, p.11). 

 In accordance with the research above, most of the teachers hold a positive 

view of the approach. Moreover, the teachers perceived positive effect for their 

students. Hence, it implies the teachers support the implementation of TBLT in their 

countries. 
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2.2.5 Challenges in The Implementation of TBLT 

Although TBLT brings positive effect, various researchers have 

investigated the challenges perceived by teachers in the implementation of the 

approach. Shehadeh (2012, p.5) summarized the challenges into three factors in 

general. Those are an institutional factor, teacher factor, and student factor. The 

researcher will discuss the factors as follow: 

1. Institutional Factor 

Some researchers have shown that institutional hinders the implementation 

of TBLT. In most, it covers the exam rules, and large class size. For instance, the 

Chinese teachers have great pressure because they have to help their students to 

pass the form-focused exam. In fact, this format exam is not in line with the focus 

of TBLT (Liu, 2018, p.10). In term of large class size, this matter received the third-

highest percentage of votes in Vietnam as the main challenges in the 

implementation of the approach (Hao, 2016, p.51). Further, the large class size was 

the second most selected reasons as an obstacle in China (Liu, 2018, p. 6). This 

implies that the large class size often ranks in the top three as factor that limits the 

approach. 

2. Teacher Factor 

The challenges also come from the teacher factor. In Pham & Nguyen 

(2018, p.78), a Vietnamese teacher admitted his lack of English proficiency 

influenced him on carrying out an activity. Further, in Liu (2018, p.9), Chinese 

teachers admitted that they have a lack of understanding in TBLT. Therefore, they 
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did not dare enough to implement it. This implies that the lack of English 

proficiency and the lack of understanding TBLT are the challenges owned by 

teachers. 

3. Student Factor 

The student factor also takes part in this matter. In Luo & Xing (2015, 

p.139), the Chinese teachers perceived the students are not competent enough in 

tasks. Further, in Liu (2018, p.10), the Chinese teachers perceived that students 

learn English just for passing exam or certificates. Moreover, in Pham & Nguyen 

(2018, p.78), the Vietnamese teachers expressed their concern about students’ 

understanding of the task. Hence, this implies that the students’ understanding and 

motivation are the challenges perceived by the teacher in implementing the 

approach.  

In conclusion, the chapter II contains some literature view related to 

perception and TBLT. For the following chapter, the researcher will present the 

research methodology.


