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 CHAPTER II 

REVIEW OF RELATED LITERATURE 

  This chapter covers review of some literatures containing three 

items: needs analysis, English for Specific Purpose, material development. 

2.1 Needs Analysis 

  “Needs analysis is an information gathering process” (Boroujeni & 

Fard, 2013). The emergence of needs analysis in language planning can be 

followed back to the 1970s and its boundless expansion in the domain is 

inferable from its appropriation by The Council of Europe’s modern 

language project. Furthermore, Hutchinson and Waters (1987) suggest that 

“any course should be based on an analysis of learner need”. From the above 

explanation, it can be inferred that needs analysis has very important role 

particularly in identifying the needs of learners where the design of the 

course should be based on. Its widespread around the world proved itself as 

an effective approach specifically in language teaching as it is still being 

used up until now. 

  According to Lamri (2016), “needs” in general are the differences 

between the actual situation in relation to a specific question and the desired 

situation. In other words, “needs” are the differences between the situation 

that the students really want and the actual situation that they are in, which 
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shows us some problems that we have to deal with. Whereas, analysis means 

identifying or examine something in detail. Then, Richards (2001), says that 

needs in term of language teaching is the language skills needed to be 

mastered for certain purposes.  We can say that needs in language teaching 

means the skills that the learners have to acquire based on their goals of the 

language.  

  From the experts’ statements above, it can be concluded that needs 

analysis means gathering all information from the students that is related to 

their needs of the language they are learning in order to develop a better 

course design. A program can be applied by finding out if it suits learners’ 

reasons in learning a language and could as well be used to improve 

numerous elements of the program and customized to the learners’ need 

(Boroujeni & Fard, 2013). 

  Furthermore, Robinson (1991) states that needs analysis is 

considered as a basic principal of ESP. It means that needs analysis should 

be conducted whenever the ESP course is running. Needs analysis also helps 

the course designers to make any necessary change to the course if needed. 

2.1.1 Approaches to Needs Analysis 

  Songhori (2008) reviews that there are six approaches to needs 

analysis, namely: target situation analysis, present situation analysis, 
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pedagogic needs analysis, register analysis, discourse analysis, and genre 

analysis. Each of item is described in the following parts. 

1. Target Situation Analysis (TSA) 

  Chambers (1980) states that “target situation analysis is 

communication in the target situation”. We can say that target situation 

analysis is an analysis that tries to figure out the students’ goals in learning 

a language as the requirements in their target situation. “Target situation 

analysis tries to establish what the students are expected to be like at the end 

of the language course” (Songhori, 2008). It analyses what kind of language 

skills that students need to know in their target situation and what they have 

to acquire from the language that they will use in their future. 

2. Present Situation Analysis (PSA) 

  Present situation analysis was first proposed by Richteerich and 

Chancerel in 1980. Present situation analysis is to identify what the students 

are like at the beginning of the language course (Songhori, 2008). It means 

that PSA could tell us the language proficiency level of the learners about 

language at the beginning of the course. Then, Dudley-Evans and St. John 

(1998) state that a PSA estimates strengths and weaknesses in language, 

skills, learning experiences. Based on the statement above, PSA could give 

us the information about the students’ knowledge, what the students already 

know of the language and what they do not know about the language.  
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3. Pedagogic Needs Analysis  

  This kind of analysis was first proposed by West (1998) and 

discusses three elements of needs analysis, namely : deficiency analysis, 

strategy analysis or learning needs analysis, and means analysis. 

a) The route to cover from present situation to target situation and 

always mind the learning need is definition of Deficiency analysis 

(Songhori, 2008). In other words, this approach will provide 

information about the gap between present knowledge and target 

situation of the learners as well as forming the basis syllabus of the 

language. 

b) Strategy analysis or learning needs analysis tries to establish how the 

learners wish to learn rather than what they need to learn (West, 

1998). Allwright (as cited in Songhori, 2008) distinguishes the needs 

(the skills that student thinks appropriate), wants (the priority needs 

in student limited time), lacks (the gap between student presents’ 

knowledge and their desired knowledge). This type of needs analysis 

is to find the learners’ preference learning style. 

c) Means analysis is to provide information about the environment in 

which the course will be run and thus attempts to adapt to ESP to the 

cultural environment in which it will be run (Dudley-Evans & St. 

John, 1998). Therefore, means analysis is to identify what kind of 
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environment the course will be run in order to get the acceptance of 

the learners to ESP and also become one of the considerations in 

designing the course. 

4. Register Analysis 

  The ESP materials analysis that focused on the elements of 

sentence like vocabulary and grammar. Some researchers criticised that ESP 

materials which produced under the banner of this analysis being monoton, 

restrict the analysis of texts to the words and sentence level and lack of 

authenticity. Hutchinson and Waters (1987) state that the register analysis’ 

main motive was  to make a relevant ESP course to the need of the learner 

in term of pedagogic. In conclusion, the purpose of this analysis is to 

determine what vocabulary and grammar that need to be included in the ESP 

material. 

5. Discourse Analysis 

  West (1998), states that Discourse analysis is focused to produce 

materials based on the sentences use in the communication situation. From 

the statement above, it can be inferred that discourse analysis tends to find 

sentences that people use when they communicate with each other and based 

on the sentences that they use in communication the material can be 

generated. 



 

 
 

12 
 

  Based  on the explanation above, we can say that this analysis is to 

find what kind of text should be included to the ESP materials based on the 

learners’ field of study in their target situation.  

6. Genre Analysis 

  Swales (1981, as cited in Robinson, 1991) defines Genre Analysis 

as “a more or less standardized communicative event with a goal or set of a 

goals mutually understood by the participants in that event and occurring 

within a functional rather than a personal or social setting”. this analysis is 

the analysis of text in ESP materials which distinguish the type of text from 

one to another. 

  Those approaches above are complement of each other and are 

meant to analyse the needs of ESP learners in learning the language. 

According to Songhori (2008), a single approach can not be reliable 

indicator in conducting the needs analysis. Hence, only using one approach 

to enhance the learning of students would not be adequate, the combination 

of some of those approaches above would make reliable data and result of 

needs analysis of ESP. 
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2.1.2 Types of Needs 

  There are two types of needs that are used by the scholars in ESP 

literature and practices: target needs and learning needs. 

1. Target Needs 

  “Target need is what learners need to do in target situation” 

(Hutchinson & Waters, 1987). It  means that what language skills the 

learners have to acquire for their future. 

  Hutchinson and Waters divide the target needs into three 

subdivisions, they are: a) Necessities, b) Lacks, and c) Wants: 

a) Necessities are the requirements that learner has to know to be 

functioned in their future situation of occupational and academic.  

b) Lacks are the gap between learners’ knowledge in the beginning of 

a language course and the knowledge that must acquired at the end 

of the language course. 

c) Wants are the desired English skills of the learners from the English 

language that they are learning. 

2. Learning Needs 

  According to Robinson (1991), “Learning need is what learners 

need to do to actually acquire the language”.1from the above statement, we 
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can say that learning need is the requirements of the language that learners 

need to know in order to gain the better understanding of the language. 

2.2 English for Specific Purpose (ESP) 

  ESP is defined as “a language course or program of instruction in 

which the content and aims of the course are fixed by the specific needs of 

a particular group of learners” (Richard & Schmidt, 2010). Based on the 

statements above, the researcher concludes that  ESP is a language course or 

an approach that are designed for specific group of learners in which the 

contents and goals of the course are specified in accordance with the 

learners’ needs. Then, according to Hutchinson and Waters (1987), ESP is 

an approach to language teaching which is based on learners’ need. All in 

all, we could say that ESP is a way to teach a language that adapts to what 

learners’ reason in learning a specific language. 

  In addition, Lamri (2016) states as the world changed, the English 

language teaching also changed which gave birth to the teaching of English 

for Specific Purposes. However, the scholars have different point of view of 

the functionality and characteristics of ESP. Thus, the English language 

teaching should adapting to the needs of the learners since the civilization 

become more advance from day to day which leads the future generations’ 

tendency and interest to something new. 
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  The characteristics and the definitions of ESP by Dudley-Evans and 

St. John (1998) are explained in the following part: 

- Absoluteecharacteristics: 

a) ESP concerns to meet the learners’ specific needs. 

b) ESP fully utilizes the fundamental methodology abd exercises of the 

orders it servers. 

c) ESP is focused on the activities that are related to the language such 

as skills, grammar, register, lexis, and discourse and genre. 

- Variable characteristics: 

a) ESP always adapted to particular area of knowledge. 

b) ESP can use different teaching technique from General English. 

c) ESP tends to be designed for intermediate level of learners but also 

can be designed for high school level. 

d) ESP mostly arranged for advanced students. 

e) ESP courses provide the knowledge of basic language system which 

still appropriate for beginners. 

  From the absolute characteristic and variable characteristics 

of ESP above, we can see the differences in the definitions, in 

absolute characteristics means that any ESP course must contain the 

three characteristics such as learners’ specific needs, language-

centered, and methodology based on the disciplines. Whereas, the 
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variable characteristics of ESP means that ESP course may designed 

for specific disciplines, generally designed for advanced students yet 

may as well for beginners and in some conditions ESP can use a 

different methodology from General English. That being stated, ESP 

must have that absolute characteristics as its content while variable 

characteristics is more flexible. It means that ESP should adapts its 

contents in accordance with its students and conditions. 

2.2.1 Types of ESP 

  Hutchinson and Waters (1987) divide ESP into three types also 

known as “Tree of ELT”. They are as follows: 

1. English for Science and Technology (EST). 

2. English for Business and Economics (EBE). 

3. English for Social Studies (ESS). 

  Lamri (2016) states that the kinds of ESP are related to the specific 

area of scientific knowledge such as business, economy, social, economic. 

In addition, English for Academic Purposes and English for Occupational 

Purposes are the further branch of EST, EBE and ESS. 

  According to Belcher (2009), perhaps the best known among 

language educators as the branch of ESP is EAP, costumized to the learners’ 

needs of various level of education. The English for Occupational Purposes 
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(EOP) is not very popular but potentially has more diversity. The sub-branch 

of EOP that growing fast are English for Business Purposes (EBP), English 

for Legal Purposes (ELP), and English for Medical Purposes (EMP). 

  In order to make a clear distinction between EAP and EOP, Lamri 

(2016) further states that courses in EOP trains individual for better 

communication performance in English at their profession. On the other 

hand, EAP trains individual’s study skills in academic which consists of 

writing, observation, listening and presentation.  

  All in all, EOP prepares its learners to be ready in communicative 

conditions at their field of work. While, EAP prepares its learners to be ready 

for the higher education level. 

2.2.2 The Difference between ESP and General English (GE) 

  Rahman (2015) states that “the most important difference between 

ESP and General English is that the learners and their purposes for learning 

English”. He further says that the “ESP crucial point is that English is not 

taught as a subject separated from the learners’ real world (or wishes); 

instead, it is integrated into a subject matter area important to the learners. 

However, GE and ESP differ not only in the nature of the learners, but also 

in the aim of instruction. In fact, in General English teaching, all four-

language skills; listening, speaking, writing, and reading are stressed 

equally”. 
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  From the explanations above, the researcher concludes that General 

English (GE) and ESP is not only differ from the nature of their learners but 

as well as the goals or objectives of the learners in learning English. Most 

GE students learn English because it is compulsory subject in their school. 

Whereas, ESP students learn English because they will need specific 

knowledge of English language in relation to their future, practical life or 

job-related matter. “ESP teaching approach is known to be learner-centered 

where learners’ needs and goals are supreme value, whereas General English 

approach is language-centered and focuses on learning language from a 

broad perception covering all language skills and the cultural aspects of the 

English speaking community” (Lamri, 2016). 

2.3 Material Development 

      Hutchinson and Waters (1987) state that “it is likely that a course 

that tailored to the needs of specific group will not be available”. Based on 

the experts’ statement above, we can say that developing ESP material is not 

a simple task but not an impossible thing, there are some requirements that 

we should take into consideration in designing the material. The most 

challenging things that the material developers will face while designing the 

material is that they will not have enough time to analyze the needs, the 

research of materials and the development of the materials. 
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  ESP materials mostly are designed by the ESP teachers themselves. 

This is because there is no available ESP textbooks that can always fits the 

needs of ESP learners since different learners learn in different ways. This 

statement is supported by  Hutchinson and Waters (1987) state that “few 

teachers have had any training in the skills and techniques of materials 

writing”. 

  Bellow are the principles that Hutchinson and Waters (1987) 

proposed to help ESP teachers to design pedagogical materials: 

1. The materials that motivate the learners to learn instead of teaching the 

learners are the good materials in which should contain interesting text, 

enjoyable acitivities, chance for them to use their present knowledge and 

skills and element that makes both learner and teacher work together. 

2. The appropriate materials are the materials that contain activities for both 

teacher and learner which maximize the learning chance.  

3. The materials represent the language nature, learning nature, reflects the 

considerations and feelings of teacher to the process of learning. 

4. The materials expose the learning task nature and “create a balance 

outlook which both reflects the complexity of the task, yet it makes it 

appear manageable”. 

5. The materials introduce teachers to the most updated teaching techniques 

use. 
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6. The materials supply adequate and correct language use representation. 

  These principles are just to help ESP material designers in 

designing the material. The points that Hutchinson and Waters forward are 

still relevant to this day. Although, designing the ESP material is not that 

easy as saying yet having indications from that of experts would helps a lot 

in determining what kind of activities, what kind of contents that good 

material should have, and what are the new teaching techniques suitable for 

students. 

 

 


