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CHAPTER II 

REVIEW OF LITERATURE 

This chapter presents the review of related literature based on relevant 

theories by some expertise and previous research findings. It consists of teaching 

listening, types of listening, factors impacting listening, problems in listening. 

2.1 Teaching Listening 

 Listening is one of the most important skill in learning English as second 

language. The first stage of language development is listening, since the learners 

need to listen before they try to speak. Listening involves identifying the sounds 

of speech and processing them into a words and sentences. Hossain (2015) figure 

out as a receptive skill, listening use the ears to receive individual sounds; letters, 

stress, rhythm, and pauses, and the brain will convert these into message that has a 

meaning.  It is a skill that some language learners need to work harder than others. 

Those are the reason of the importance of listening for language learner. 

 Teachers have a major responsibility in their classes and they can have a 

great effect for their students to create good atmosphere. According to Underwood 

(in Machackova 2009) there are three-phase in listening; pre-listening, while-

listening and follow-up stage;  

 The pre-listening stage takes place before a main stage. The goal of this 

stage is to provide students with background information and vocabulary to 

prepare them. Underwood stated that the activities consist of variety, such as; 

providing background information, let the students to look some pictures, discuss 

the topic, make question and answer session, etc. 
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 The while-listening stage contains of listening activities done by the 

students, with the purpose is to help students to get the main meaning of the text. 

The most important function of this stage is to develop the students’ listening 

skill. Teachers should pay attention while choosing the listening activity, it would 

be interesting and challenging, not too-long and having variety exercises. Besides, 

the teacher needs to give feedback immediately, not only for the teacher but also 

for the students, to talk about the listening task during the following lesson.  

 Follow-up stage can be consisting of a reflection on why the students 

missed some parts of the text or what is their problem during listening practice. In 

this stage finding a solution to the problem is the best activity can be done.  

2.2 Types of Listening 

 Rost (2011:182) figure out there are six types of listening practice, those 

are intensive listening, selective listening, interactive listening, extensive 

listening, responsive listening, and autonomous listening; 

2.2.1 Intensive Listening 

In intensive listening tasks, the learner only focusing on interpret the specific 

sounds, words, and grammar, or what the speaker actually says. While the feedback on 

the accuracy of performance is provide by the teacher. Types of intensive listening 

practice include: dictation, elicited repetition, shadowing, word spotting, error spotting, 

grammar processing and mediation (translation or simultaneous interpretation). 

2.2.2 Selective Listening 

In selective listening, learners’ attention is focusing on planned tasks with 

specific purposes in mind. The learners try to extract information for certain 
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details or focus on main idea. In other words, they looking for information for this 

type of listening. The important aspect in selective listening is the instruction of 

the pre-listening portion. This phase will help the learner in understanding the 

extract because it may contain of a short activity to review upcoming vocabulary. 

The class may discuss pictures or photo that may relate to the listening topic that 

may lead to some predictions about the extracts. The teacher’s primary job in this 

task is to give feedback on task completion. 

2.2.3 Interactive Listening 

 Interactive listening refers to a type of conversational interaction in which 

the listener takes a leading role in understanding, through providing feedback, 

supporting the speaker and asking questions. In classroom setting, interactive 

listening associate with two-way collaborative tasks where the listener involved in 

social negotiation of meaning such as clarification requests, turn-taking and 

confirmation checks. The tasks of this listening type focus on pushed output and 

comprehensible input, commonly involve conversation partners co-constructing 

the direction of the discourse in order to complete a shared task. Based on Ellis (in 

Rost 2011), the key characteristics of an effective two-way collaborative task are; 

selecting from a menu of linguistic resources needed for task completion, focus on 

meaning rather than on language form, selecting from a menu of linguistic 

resources needed for task completion, and a definite outcome which can be 

evaluated for its exactness or propriety. 
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2.2.4 Extensive Listening 

 Extensive listening refers to focusing on meaning in extended period with 

long-term goals that go beyond language learning in a few minutes non-stop. 

Extensive listening includes academic listening, sheltered language instruction, 

and ‘listening for pleasure’. In designing the tasks for the learner, the teacher can 

help learners learn to get the benefit and avoid the problems in the process of 

listening by strategy instruction. Providing the feedback can also become the other 

option for the teacher. 

2.2.5 Responsive Listening 

 Responsive listening refers to the type of listening practices which train 

the learners’ appropriate reactions to what is listened to along content, affective 

dimension and cultural is the primary goal. The focus on this type is not on 

comprehension but on the responses of the learners to the listening input. In this 

case, it is higher level of listening ability with presumed comprehension. 

2.2.6 Autonomous Listening 

 Autonomous listening refers listening activities which manage by the 

learner without the teacher’s help. It is at the core of a learner’s listening ability 

not the type of listening, for instance; the ability to decide what to listen to, when, 

for what purpose, for how long, and whether the result of listening is satisfactory. 

The autonomous listening tasks has purpose which is to create successful learners 

who can make listening strategy independently as a tool for a language learning 

and language use. 
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2.3 Factors Impacting Listening 

 Xie (2013) through his survey, figure out that there are four factors 

impacting listening on language learner. The result is elaborate as follows: 

1. Learner Factor 

Five items are included in this category which gives effect to the listening 

comprehension to the students, they are subjects’ interest and confidence in 

learning English, their ability in listening comprehension, their personality 

and its influence on their language learning. 

2. Language Factor 

The data shows the students’ awareness of the importance of English takes an 

important role in the language developments. Moreover, the difficulties such 

grammar, vocabulary and the difference between their mother tongue are the 

factors that cause difficulty. 

3. Teacher Factor 

Xie found that most of the teacher try to use a suitable language usage with 

the students they taught, they tend to use the easy words and speak very clear 

when they were teaching the low-level students. Moreover, the data shows 

that the students enjoyed the way of the teacher teach. 

4. Language Environment 

This part explains how the students access the listening activity and the data 

show that more than half of the students prefer to practice their listening 

ability through songs or watching the movie. 
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2.4 Problem in Listening 

Underwood (in Osada, 2004) states seven causes of obstacles to efficient 

listening comprehension. 

1. Speed of delivery cannot control by the listeners 

Underwood mentioned that the learner’s problem in listening comprehension 

is that the learners cannot control the speed of delivery which is the contrast 

with reading as the input skill. 

2. Repeated words make them confused 

This problem became the serious problem because the decision to repeat the 

audio is not in the teacher’s hand. Nonetheless, it is not easy for the teacher to 

assess the understanding of the learners in particular part of the recording. 

3. Limited vocabulary 

Another problem regarding to the vocabulary used by the speaker which is 

sometimes unfamiliar to the listeners. Thus, the listeners get difficult to catch 

the meaning of what the speaker says and get the topic of the listening text.  

4. Fail in recognize the signal of moving from another point, repeating a point or 

giving example 

The discourse makers are difficult to recognize by the learners when the 

recording is in set of informal situation. While in the formal situation, the 

learners may feel easy to recognize the mark of the changing topic or moving 

points because there are transitional words such; next, before, after, etc. 

which can figure out by the learners easily. 
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5. Lack of contextual knowledge 

The speakers’ culture is also impacting in comprehending the meaning of the 

listening text. Since in guessing the meaning the listeners tend to relate to 

what they hear with what they know. However, there are aspects which 

cannot be deniable as mentioned; the distinction context in gestures, loudness, 

and intonation. 

6. Difficult to concentrate in a foreign language  

The learners’ unfamiliarity towards foreign language turn into another 

problem in comprehending the listening text. It is quite complicated for the 

learners to establish on the language. 

7. The learners may have established certain learning habits  

In teaching-learning process, the teacher commonly tends to let he learners to 

understand every single word which appears in conversation to make them 

understand the topic. Yet, this habit sometimes makes the learners feel 

anxious and cannot enjoy listening because they put their self to concern on 

every single word in the text. 

 


