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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

In this chapter, the writer discuss about review of related literature of this 

research. It relates to teaching English, Writing, Teaching Writing, Writing 

Processes, Types of text, SMP Muhammadiyah 08 Batu. 

2.1 Teaching English 

Today is the era after Modern English that is called as “Global English” in 

which English has new status as a global lingua franca and it brings consequences 

that English is surrounded by new cultural, linguistic, political and economic 

issues (Graddol 2006). The use of English has spread across the globe. English is 

not dominated by certain countries, but it now belongs to more countries. 

Thereby, learning English is considered more and more important in life. 

Recently, people do not learn it only in formal schools but also non-formal 

educational institutions. In formal education, students start to learn English 

younger. It is not taught in secondary school anymore but started to be taught at 

primary school, even pre-school (Graddol, 2006:88). Thus, it urges the need to 

study the English language learning. 

Graddol (2006) says that there is no single way of teaching English, no single 

way of learning it, no single motive for doing so, no single syllabus, no single way 

of assessing proficiency and, indeed, no single variety of English which provides 

the target of language. Therefore there is a wide range of diversity in the ways in 
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which English is taught and learned around the world. When English is taught, the 

teachers should be aware of the situation and condition of the learners as well as 

the reasons in learning it. The English learning teaching in one country even in 

one area will be different from that in other areas, and it makes sense since the 

characteristic of the learners also varies greatly in different areas. 

2.2 Writing 

„Writing is an act of communication. It is an act of making marks on certain 

surface in a form of graphic presentation, to make meaning‟. Writing is the fourth 

skill in English learning language. It is a process. Oshima and Hogue (1997: 2) 

state that writing takes study and practice to develop this skill. For both native 

speakers and new learners of English, it is important to note that writing is a 

Process, not a “Product”. Writing is a progressive activity. It means that when 

learners for the first time write something down, learners have already been 

thinking about what they are going to say and how they are going to say it. Then 

after learners have finished writing, they read over what they have written and 

make changes and corrections. Therefore, writing is never a one-step action; as it 

is a process that has several steps. 

Definition of writing is different from one linguist to another. Some 

experts usually define it by looking at its characteristics. According to Kern 

(2000:172), writing is a process to develop ability to think explicitly about how to 

organize and express thoughts, feelings, and ideas in way compatible with wished 

readers‟ expectations. While Harmer (2004:4) said that to deliver from that 

explain of course we used to practice of express what idea in our mind in the form 
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of list, letter, essay, reports, or novels. He adds when write something, we usually 

expect somebody to read it. It is easy for us to understand what we have written. 

Because we already to know what we want to say. However, it might be difficult 

for other people to understand.  

From those explanations, the writer concludes that writing is an activity which 

expresses knowledge, idea, and feeling in form of text so that the result can be 

enjoyed and understood by the readers.   

2.3 Teaching Writing 

Teaching how to write effectively is one of the most important life-long skills 

educators impart to their students. When teaching writing, educators must be sure 

to select resources and support materials that not only aid them in teaching how to 

write, but that will also be the most effective in helping their students learn to 

write. According to Kirby & Crovitz (2013), teaching writing is challenging; it 

may be one of the toughest jobs a teacher faces. The depth of challenges 

suspended from the class that the teacher teach in junior, middle or high school. 

Effective teaching of writing takes time: time for practice, time to share writing, 

time to complete pieces of writing, and time to respond to and evaluate all of that 

writing. For good teaching writing and makes the student writing effectively, the 

teacher must have the solution for it. In teaching writing, the teacher need use the 

writing process to makes the student write easily because becoming successful 

teacher of writing is a journey. 
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2.4 Writing Process 

Writing, particularly academic writing is not easy. It takes study and practice 

to develop this skill. For both native speakers and new learners of English, it is 

important to note that writing is a process not a product. According to Harmer 

(2004:4), the writing process is the stage goes through in order to produce 

something in its final written form. The writer not only needs to know the process 

of writing, but also need to apply these processes to the works. It will help the 

writer to organize idea logically. 

„There are four main stages in the writing process: prewriting, planning, 

writing and revising draft, and writing the final copy to hand in.  

2.4.1 Prewriting 

According to Blanchard & Root (2002:41) Prewriting is the thinking, talking, 

reading, and writingg you do about you r topic before you write a first draft. 

Prewriting is a way of warming up your brain before you write, just as you warm 

up your body before you exercise. There are several ways to warm up before you 

write a paragraph.  

2.4.1.1 Choosing and Narrowing a Topic 

Chooosing and narrowing a topic usually become difficult for some student. 

The problem faced by the student in writing is choosing and narrowing the topic. 

If the topic is chosen, the student can write the text easily. The teacher must guide 

and give instruction the student to make the student choose and narrowing the 

topic. 
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2.4.1.2 Brainstorming 

Brainstorming is a quick way to generate a lot of ideas on a subject. 

Blanchard & Root (2002) say that the purpose of brainstorming is to make a list of 

as many ideas as possible without worrying about bow you will use them. Your 

list can include words, phrases, sentences or even questions.  

According to Oshima & Hogue (1998), there are three useful brainstorming 

techniques are listing, freewriting, and clustering. 

 Listing 

According to Oshima & Hogue (1998), listing is a brainstorming technique in 

which you think about your topic and quickly make a list of whatever words or 

phrases come into your mind. The purpose is to produce as many ideas as possible 

in a short time, and your goal is to find a specific focus for your topic. 

The procedure: 

1. Write down the general topic at the top of your paper. 

2. Then make a list of every idea that comes into your mind about that topic. 

3. Keep the ideas flowing. Try to stay on the general topic. 

4. Use word, phrases, or sentences, and ignore the rules about the grammar.  

 Freewriting 

According to Oshima & Hogue (1998), freewriting is a brainstorming activity 

in which you write freely about a topic because you are looking for a specific 

focus. As with listing, the purpose of freewriting is to generate as many ideas as 

possible and to write them down without worrying about appropriateness, 

grammar, spelling, logic, or organization.  
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The procedures are: 

1. Write the topic as the top of your paper. 

2. Write as much as you can about te topic until you run out of the ideas. 

Include such supporting items as facts, details, and examples tat come into 

your mind about the subject. 

3. After you have run out of ideas, reread your paper and circle the main 

idea(s) that you would like to develop. 

4. Take that main idea and free write again. 

In the following model, the student is supposed to write a paragraph about 

one major problem at his collage. The student doesn‟t have any idea of what 

to write about, so the student start free writing about some of the problems 

that comes to mind. After the student finished free writing, the student reread 

his paper and circled the main ideas, one of which they will consider as the 

major problem. 

 Clustering 

According to Oshima & Hogue (1998), clustering is another brainstorming 

activity that you can use to generate ideas. Here‟s how to use this technique: 

1. In the center of your paper, write your topic and draw a “balloon” around 

it. 

2. Write whatever idea comes to you in balloons around the core. 

3. Think about each of these ideas and make more balloons around them.  
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2.4.2 Planning (Outlining) 

2.4.2.1 Making Sublist 

The first step toward making an outline is to divide the ideas in the 

communication problems list further into sublist and to cross out any 

items that don‟t belong or that aren‟t useable.  

2.4.2.2 Writing The Topic Sentence 

The writing topic is the most general sentence in a paragraph, and it 

expresses the central focus of the paragraph. 

2.4.2.3 Outlining 

An outline is a formal paragraph. In a outline, the student write down 

the main points and sub points in the order in which the student write 

about them.  

2.4.3 Writing and Revising Drafts 

In this part of the writing process, after prewriting and planning is writing and 

revising several drafts until the student have produce a final copy to hand in.  

2.4.3.1 Writing the First Rough Draft 

According to Oshima & Hogue (1998), the procedures are: 

1. Write down the topic sentence and underline it. Doing this will remind 

the student of the focus of your paragraph. 

2. Skip one or two line of writing and leave margins of one inch on both 

sides of the paper. The blank spaces will allow you to add more details, 

information, examples, etc. In order for the student to fully develop the 
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student‟s point.Write the paragraph, following the outline as closely as 

possible. Try to write steadily.  

3. For the student do not worry about grammar, punctuation, or spelling.  

4. While the student writing, the student may not be able to think of a 

word or phrase, or the student may be unable to complete a thought. 

2.4.3.2 Revising Content and Organization 

After the students write the rough draft, the next step is to revise it. When 

the students revise, the students have to change what they have written in 

order to improve it. The student check it over for content and 

organization, including unity, coherence, and logic. They can change, 

rearrange, add, or delete, all for the goal of communicating their thoughts 

more clearly, and in a more interesting way. 

During the first revision, the students not try to correct grammar, sentence 

structure, spelling or punctuation. 

According to Oshima & Hogue (1998), the processes are: 

1. Read over the paragraph carefully for a general overview. Focus on 

the general aspects of the paper and make notes in the margins so the 

student can rewrite parts that need to be improved. 

2. Check to see that you have achieved their stated purpose. 

3. Check for the general logic and coherence.  

4. Check to make sure that the paragraph has a topic sentence and that 

the topic sentence has a central (main) focus. 
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5. Check for unity. Cross out any sentence that does not support the 

topic sentence. 

6. Check to make sure that the topic sentence is developed with 

sufficient supporting details. 

7. Check the use of transition signals. 

8. Rewrite the paragraph, incorporating all of the necessary revisions. 

2.4.3.3 Proofreading the Second Draft 

The next step is to proofread the paper to check for grammar, sentence 

structure, spelling, and the punctuation. 

The processes are: 

 Check over each sentence for correctness and completeness. 

 Check over each sentence for a subject and a verb, subject-verb 

agreement, correct verb tenses, etc. 

 Check the mechanics: punctuation, spelling, capitalization, typing 

errors, etc. 

 Change the vocabulary words as necessary. 

2.4.3.4 Writing the Final Copy 

After the whole writing process is done by the student, they can write the 

final copy to hand in and the student can present the result or the writing. 

2.5 Kinds of Text 

Every day, junior high/middle students are asked to read or write a 

variety of texts. Each text differs in terms of its organization. The 

structure of a text is determined by the author‟s intent and purpose for 
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writing. According to Scotia (2005), there are some classifications of text 

into genres to understand the common characteristics of text.  

2.5.1 Descriptive 

According to Scotia (2005), descriptive text describes a place or thing 

using fact in order to make the student understand and make them 

writing description text easily. Descriptive text use language to help 

the student visualize what is being described. The features are: 

 Begins with introductory statement 

 Verbs (meandered, jumped, snapped) 

 Relational words (on, over beyond, within) 

 Adjective (large, colorful) 

 Adverbs (slowly, quickly) 

 Systematically describes different aspects of the subject 

 End with a concluding statement. 

2.5.2 Explanatory 

According to Scotia (2005), explanation explains how or why 

something happens. The features of explanation are: 

 Starts by naming the topic 

 Describes items related to the topic in their right order 

 Explains how the items relate to each other and to the topic 

 End with a concluding statement 
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 Include visual images, e.g. flowcharts and diagrams, which 

support what is written in words 

 Written in present tense 

2.5.3 Instructive/Procedure  

According to Scotia (2005), the procedure gives instructions on 

how to make or do something. The features: 

 Begins with a statement of goal (could be the title) 

 Lists materials needed in order of use 

 Gives a series of steps (instructions) in order 

 Each instruction begins with a verb in the present tense 

2.5.4 Persuasive 

According to Scotia (2005), persuasive text is to persuade 

the reader, to put forward point of view from the text and to 

inform or advise the reader from the text. 

The Features to focus on : 

-   present tense  

- passive voice  

- devices used to appeal to emotions of reader use of technical 

terms related to the issue  

- Use of connectives – therefore, so, because of etc.  

- actions changed into things, e.g. I am worried – concern  

- use of emotive words  
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2.5.5 Comparative 

 

According to Scotia (2005), comparative is that expresses 

a relation based on similarities or differences of more than one 

object. Comparison is one of the most convincing ways of 

evaluation. Extracting comparative sentences from text is useful 

for many applications. For example, in the business environment, 

whenever a new product comes into market, the product 

manufacturer wants to know consumer opinions on the product, 

and how the product compares with those of its competitors. 

Much of such information is now readily available on the Web in 

the form of customer reviews, forum discussions, blogs, etc. 

2.5.6 Narrative 

According to Scotia (2005), narrative is central to 

children‟s learning. They use it as a tool to help them organise 

their ideas and to explore new ideas and experiences. Composing 

stories, whether told or written, involves a set of skills and 

authorial knowledge but is also an essential means for children to 

express themselves creatively and imaginatively.  

The features are: 

 The scene is set in a time and place and characters are introduced 

 Usually has a problem that is addressed 

 Contain a message for the reader 
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Examples of narrative text: 

- Ballad 

- Poetry 

- Fable 

- Story 

- Anecdote 

- Personal Recount 

- Song 

- Historical Recount 

- Fairy Tale 

- Myth 

2.5.7 Poetry 

According to Scotia (2005), poetry as a form of literature, 

requires its own set of strategies for reading. Because of its roots 

as an oral art form, poetry is most effective when read aloud to 

other people. Modeling the reading of poetry and encouraging 

students to also the sound of the language, and the images created 

by various forms of poetry, read poetry aloud helps them to 

understand and appreciate the rhythm and music. 

When reading poetry, it is important that teachers provide 

sample opportunity for students to experience, enjoy, and respond 

to poetry (especially free verse poetry) rather than dissecting 

poems and focusing solely on form and technique. Poetry can also 
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be used to gauge students‟ ability to respond personally and 

critically to a text. In preparation for writing a response to poetry, 

students may: 

- Make personal jot notes 

- List questions about the poem‟s content or the poet‟s stylistic 

choices 

- Select a word, phrase, or line that holds personal meaning 

- Make a quick sketch 

 


