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CHAPTER I 

INTRODUCTION 

 In this chapter, the researcher provides the essential of sub topics that are consist of 

background of study, research question, research objective, research significant, scope and 

limitation, and definition of key terms. 

1.1. Background of study 

Reading and writing are challenging courses for students and teacher. Most students are 

very bored when faced reading classes and have weaknesses in reading. It is because they don’t 

like to read. Moreover, when they face the material in reading class and played a mobile phone, 

and the result, they don’t pay attention to the lesson (Esnawy, 2016). In addition, lack of 

exercising can make the students feel that reading comprehension is difficult (Walisman, 2003 

cited in Tahrun, Baginda Simaibang, 2017).  

Research studies on student’s reading comprehension have revealed that reading is a 

cognitive activity that is very important for students in getting information in society and 

requires understanding meaning in reading (Alfassi, 2004). Students need to know how to learn 

reading in order to be able to enter the present literate society and have a successful 

communication. Reading has been defined as an active process in which readers shift between 

sources of information, elaborate meaning and strategies, monitor their comprehension, and use 

the social context to reflect their response (Walker, 2000). 

Comprehension is the essence of reading and the active process of constructing meaning 

from text (Durkin, 1993). Reading comprehension is a complex interaction among automatic and 

strategic cognitive processes that enables the reader to create a mental representation of the text 
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(van den Broek & Espin, 2012). Comprehension depends not only on the characteristics of the 

reader but such as knowledge and working memory, but also on language processes, such as 

basic reading skills, vocabulary, sensitivity to text structure, inference, and motivation towards 

students. Comprehension also requires effective use of strategic processes, such as metacognition 

and comprehension monitoring. As readers mature in their comprehension skills, they are able to 

progress efficiently from the stage of learning to read to the ultimate goal of reading to learn 

(Yovanoff, Duesbery, Alonzo, & Tindal, 2005)..  

Based on the results of the research (Mailinda, 2017), indicates some of the problems in 

the learning process. Students are less actively involved in the learning process. The teaching 

method and group discussion applied have not been able to improve student learning activeness. 

Student learning activeness in the learning process is still quite low. It is shown that students talk 

more than learning topics with their peers. Some of the students occasionally open mobile 

phones while the activity is taking place not for the sake of learning. Based on statements from 

several students learning in the class is still monotonous. Students want a different learning 

model so students are more active when learning activities. 

From the situation found in the learning process of English in the 8th grade of Tahfidz 

Al'mansyurin Middle School, only 12 students or 40% who completed their grades and 18 

students or 60% were still incomplete, because the KKM standard determined is 72, thus a 

student centered learning model needs to be applied. Student-centered learning model is one of 

teaching method in which it can activate students in learning where students can build their own 

knowledge, and improve the students to learning more active. In addition, the jigsaw type 

cooperative learning model needs to be applied in learning English. In jigsaw learning, students 
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learn in groups whose members are heterogeneous and each student is responsible for a part of 

the material (Rini Sugiarti, 2013).  

In the development of studies, Arslan (2016) mentioned that the success score in final test 

and attitudes towards Turkish grammar before and after the experiment were similar. On the 

other hand, Jigsaw I shows the better performance than teacher centered learning and the attitude 

towards it mostly approve the Jigsaw I (Azmin, 2016; Hoerunnisa and Suherdi, 2017; Tahrun, 

Baginda Simaibang, 2017). Thus, we can conclude that cooperative work, motivation, and 

contribution each member affect the implementation of Jigsaw I.  

Jigsaw technique did not only improve the reading comprehension achievement but also 

motivated them to read and work together. This technique was also helpful in encouraging the 

students to participate actively and easily in reading comprehension of procedure text. Thus the 

writer was interested to carry out a research entitled ‘’the use of jigsaw technique to improve the 

student’s reading skill.’’ on the Eight Grade of SMP Tahfidz Almansyurin Malang. 

1.2. Statement of Problem 

How can jigsaw technique improve the student’s reading skill? 

1.3. Purpose of Study 

How to describe the jigsaw technique to improve student’s reading skill? 

1.4. Significance of Study 

The result of this research is expected to provide the advantages for the teacher and 

further researcher: 
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1.4.1. For the teachers 

Through the application of cooperative learning jigsaw in language learning, the teachers 

are encourage to enrich and increase their knowledge related to learning techniques, where it can 

increase the students motivation during the learning process. 

1.4.2. For further researcher 

Based on this research, for further researcher can enhance the knowledge of Jigsaw 

technique. It can be a reference for another researchers  to conduct a research in the same field. 

1.5. Scopes and Limitations 

This study investigates Jigsaw I and Classroom Action Research used in Reading skill 

junior high school level. This study will involve student being active in the learning process. 

Within involving student actively. This study investigates the student with both method can solve 

their problem or not. 

1.6. Definitions of key terms 

Jigsaw 1 as one of cooperative learning in which the students are asked to study the 

different part of the material. Each of students will meet with the student who obtain similar part 

of material (Mengduo and Xiaoling, 2010). 

Classroom Action Research: "Action research is the process through which teachers 

collaborate in evaluating their practice jointly. Home Group: Home group is formed to divide the 

part of material. In this group, all members have the same material (Azmin, 2016).   

Expert Group: Expert group is formed to discuss and exchange the idea about the material 

assigned. In this group, the students gather with others who have the same material (Arslan, 

2016). 

  


