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CHAPTER II 

REVIEW OF RELATED LITERATURE 

In this chapter, the researcher explains briefly some theoretical overviews to 

establish the framework underlying this study. In this chapter, the researcher explains 

about teaching English at vocational high school, and teaching technique. Below are 

the explanation of each. 

2.1 Teaching English at Vocational High School 

Teaching English means transferring the English knowledge by the teacher to 

the students. Teaching English has been being carried out in almost level of schools 

including in vocational high school. By virtue of Sutena, et al. (2013:1), vocational 

high schools is one level of education to prepare the students to become skillful and 

ready in the workforce after graduate. To reduce the number of white collar 

unemployment, the government has recently been given special attention to this type 

of school. 

Teaching English at vocational high school needs more attention because 

vocational school students are not only learn about the theories, but also the skills. As 

mentioned by Inayah (2012), vocational high school teaches the students the skills 

needed to perform a particular job has long been the attention of the government. 

Moreover, Munir & Esthiningkrida (2014:2) explained that teaching English at 

vocational high school is a process in education world that prepares the students for 

jobs that are based on manual or practical activities, traditionally non-academic, and 

totally related to a specific occupation or vocation. Consequently, the teacher has to 
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use an appropriate technique to teach the vocational school students because their need 

is totally different from the senior high school.  

In developing teaching English, the teacher needs to provide opportunities for 

intercultural interaction among teachers and students; students and students; and also 

students and the environment; (Marsigit, 2008:10). It means in this case the teacher has 

to make the students is more active, whether it is in the class or outside the class. So 

that, they can use their knowledge and skills in the work field.    

On the words of Marsigit (2008:11), the following matters should be present in 

vocational education through English in which it is in line with the concept of 

communicative competence: 

1. Fluency and acceptable language should be concerned by the teacher  

2. Students are expected to interact with other students in order to communicate 

technical teaching content in English  

3. Students should be given enough opportunities to develop content of teaching as 

well as English 

4. The important role of the teacher is facilitate English as a tool for communication  

5. It needs for the teacher to encourage their students to accustom speaking in English 

at any chance 

6. It needs for the teacher to develop media and teaching aids of the teaching and 

learning process 
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2.2 Teaching Technique 

Vocational high school students are prepared to become experts who can 

compete in the international world, and speaking skills in English to communicate is 

very important (Wayan, et al. 2013:1). Hence, an appropriate teaching technique is 

eminently needed to deliver the knowledge to the students properly, especially for the 

students of vocational school because their need is unalike the senior high school 

students. Henceforth, below are some kind of teaching techniques which is noted by 

Hamdiyah (2016), Sanjani (2015), Swadhika (2016), Jacobs (2004) and Zwang (2011). 

1. Think-Pair-Share 

Hamdiyah (2016:15) cited that Think Pair Share is a teaching technique in which 

the teacher inquires the student to pair with another student to discuss their own 

thinking after each of them think about a specific topic and then share their thoughts 

with the whole class. Furthermore, Hamdiyah (2016:15) also elucidates that this is a 

simple and easy technique; in the “think” part, the teacher poses question and gives the 

students a few minutes to think about a response; in the “pair” part, the teacher ask 

them to pair up with a partner to compare or discuss their responses; then in the last 

part (Share), the teacher asks the paired students to share their conclusion to the whole 

class one by one.   

2. Jigsaw  

By virtue of Sanjani (2015:27), in jigsaw technique the students are organized into 

groups with equal numbers of participants; then each group is given a portion of some 

larger task being covered during the class. A group of five is set up and each member 

of group learn different material. Each group has to learn and conceive their material 
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so that they will be able to teach and share it to another students. After each group has 

read and learn their material, the groups are reset so that each new group has a 

participant from each of the previous groups. Then each member teaches the others his 

or her material until everyone has taught their material and all the content has been 

covered. 

3. Group Investigation 

 

As cited by Sanjani (2015:28), group investigation technique initiates by the 

teacher presents an introduction to the students, then the students discuss what they 

have learned and outline possible topics for further examination. From this list of 

student-generated topics, each learning group chooses one and determines sub-topics 

for each group. Each group of students is responsible for researching their individual 

piece and preparing a brief report to bring back to the group. The group then designs a 

presentation and shares its findings with the entire class. Then, the discussion session 

begin at the end of the presentation. A class evaluation for each presentation can be an 

effective way of providing feedback to the groups. 

4. Numbered Heads Together (NHT) 

On the explanation of Swadhika (2016:15), in this technique the teacher has 

students’ number off within group, so that each student has number: 1, 2, 3, or 4. Then, 

the teacher asks a question. After that, the teacher tells the students to “put their heads 

together” to make sure that everyone on the team knows the answer. Lastly, the teacher 

calls a number (1,2,3, or 4), and students with that number gives and explains their 
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group’s answer. In short, Numbered Heads Together technique is begin with the 

numbering, questioning, heads together and answering. 

5. Circle of Speakers 

Reading on the elucidation of Jacobs (2004), the rule of Circle of Speakers 

technique are; the students work in groups which are consist of 2-4 students. Then each 

student takes turn to speak about the material they have been learn. Several such 

rotating turns can be taken. After that, the students listen as their partner(s) speak and 

perhaps take notes, ask questions, or give feedback. The teacher randomly chooses 

some students and asks them to tell the class what their partner(s) said. This technique 

can also be done with students taking turns to write, or they can write and speak at each 

turn.  

6. Write-Pair-Switch 

As noted by Jacobs (2004), this technique has to be applied by give the students 

some questions related to the topic or material. Each student works alone to write the 

answers. Then, in pairs, students share answers. After that, students switch partners and 

share their former partner’s ideas with their new partner.  

7. Question-and-Answer Pairs 

Jacobs (2004) then explained that this technique has to employed by ask the 

students to work alone to write one or more questions. They write answers to their 

questions on a separate sheet of paper. Then, each students exchanges their questions 

but not the answers. After students have answered their partner’s questions, they 

compare answers.  
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8. Herringbone  

According to Surriani & Jufri (2013:13), the herringbone technique is a structured 

outlining procedure designed to help students organize important information in a text. 

The fish diagram is used to help students identify the main idea and the related 

supporting ideas of the content of English material such as short story. Short story 

usually contains six questions that help students organize the details of the text. The 

visual pattern of the herringbone technique creates a framework for students to short 

the information. First, students label all the lines of the herringbone with the six 

questions as shown on the sample organizer. Then, remain the students to look for and 

they have to identify the answers to the six questions while they are reading the text or 

listening to the material. Remind students that the question “who?” will not always be 

answered with a person’s name, or proper noun. Discuss which topics may be 

considered a character or subject of the text. After reading, students should fill in the 

answers to the six questions, such as: Who?, Where?, What?, When?, How?, and Why?. 

After all six questions have been answered, students should create a main idea into a 

sentence from the information they have organized. This main idea can be written as a 

sentence. Main idea must be include six questions above. The implementation of the 

herringbone technique can be changed from finding the facts first to write the main 

idea and then looking for the facts that support this main idea. 
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Figure 2.1. The Implementation of Herringbone Technique 

 

Additionally, Zwang (2011) explained another teaching techniques as below: 

9. Total Physical Response (TPR) 

Research shows that when physical activity in classroom settings included students 

retain more information. For a quick sitting break, students stand up and move to one 

side of the room to indicate their responses to a question. Instead of using this as a 

spontaneous answer activity, it can be right or wrong answer. This exercise seems best 

suited for opinion-based responses. Students can see the differing perspectives of their 

classmates, which then can lead to debate and discussion session. 

10. Opposite Arguments 

Pair students up who disagree and also pair students up who agree about an answer 

to an opinion question. Have them debate, representing the side they originally believed 

to be wrong. Having students examine an opinion contrary to their own will force them 

to think critically about arguments on both sides and will lead to a broader 

understanding of the topic under discussion. 

11. Historically Correct 

Who What When 

Where How Why 

1. 

2. 

1. 

2. 

1. 

2. 

1. 

2. 

1. 

2. 

1. 

2. 
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After the students watch a film on a topic discussed in class, they have to answer 

what the movie portrayed accurately and which points it dramatized or glossed over. 

The students organized into equal groups and have them come up with examples on 

their own of movies that made use of an opinion or event covered in class and then try 

to find at least one example of how the film got it right and one of how the film got it 

wrong. 

12. Test Tournament 

The students organized into at least two groups and announce a competition for 

most points on a practice test. Let students study a topic together and then give your 

quiz, tallying points. After each round, let students study the next topic together 

before quizzing again. The points should be carried over from round to round.  "The 

student impulse for competition will focus their engagement onto the material itself," 

the paper states. 

13. YouTube Video Quizzes 

Using the annotations feature on social media especially YouTube, create a 

multiple choice quiz at least two choices with different video responses based on how 

the student answers. Students answer by clicking on a hyperlinked option in the 

annotation box, and the link takes them to a video response. This will require filming 

a response for incorrect and correct answers ("This answer is wrong because... or this 

answer is right because...") as well as correct answers. Teachers could use this as a 

"question of the day" exercise or put together longer pieces for a test format. 

14. Puzzle Pieces 
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Classes are organized into different groups. Each with a separate goal to 

accomplish during the period. At the end of planning, the teams come back together 

and teach the other teams about the topic they researched. Another option is to remix 

the teams by including one "expert" on a different topic within each team, who then 

has to teach their new group. When the students know, they will be responsible for 

teaching their friends, they are more likely to go into greater depth in their own 

research. 

 

 

 

 

 


