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CHAPTER 2   

REVIEW OF RELATED LITERATURE 

In this chapter, the writer will review some theoretical background  of 

Second Language Acquisition (SLA) and also the debates over L1 use in L2 

learning.   

2.1 Second Language Acquisition 

In this section, the writer elaborates the definition of  SLA and Language 

Transfer which is the  part of the scope of SLA studies. 

2.1.1 Definition 

Second language acquisition (SLA) is a study of how L2 system is 

possessed on learners during L2 learning  (Gass & Selinker, 2008; Ortega, 2013).  

Many of theories of SLA are implemented in L2 teaching process by the teachers 

for establishing a supportive learning environment for the students. By 

establishing a supportive learning environment, it is expected that learners’ 

motivation and learners’ progression in learning L2  increases. As a result, an 

effective teaching and learning can be accomplished.  

Further, the scope of SLA covers some areas. Hummel (2015) divides the 

scope of SLA into some aspects such as individual differences, age factor, and 

bilingualism. Similar but more complex, Gass & Selinker (2008) present more 

about lexicon explanation and mention second language learning. More 

importantly, language input is the key to build capability in acquiring L2. 

Furthermore, Ortega (2013) goes into detail about the scope of SLA such as 
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language transfer, cognition, social dimension, and motivation. All in all those 

scopes were taken as key factors to build learners L2 acquisition. 

Regarding the present study, this study will investigate the use of L1 in 

L2 classroom. According to Ortega (2013), the study about L1 used in the 

classroom is included at SLA field.  It is believed that L2 is learned from their 

pre-language experience as their references for understanding input during L2 

learning. Meanwhile, the knowledge of L1 is a crucial part of synthesizing the 

system of  L2.  Based on SLA recent studies, L1 might give both positive and 

negative influence to L2 learning. 

2.1.2 Learning via Crosslinguistic Influence or Transfer 

Some scholars define learning L2 via L1 as a reference as interference, 

cross-linguistic influence, or transfer. The definition of interference was used  

long time ago by some scholars and to date,  the definition of interference is not 

used because it makes pre-assumption that L1 gives only perceived negative value 

on L2 learning (Ortega, 2013). To describe the process of learning L2 judiciously, 

Zhanming (2014) explains that many studies define this as transfer or 

crosslinguistic influences. This definition subs neutrally the word “interference” 

because of L1 may create the positive or negative transfer. Further, in Indonesia 

context, the language system is formed as S(subject)+ P (predicate) + O (object) 

which may have an identic formula  with English formula S(subject)+ V(verb)+ 

O(object). By this formula, it can be assumed that learning L2 from Indonesian 

will give positive transfer.  
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The positive transfer may occur when the learners have produced the 

correct form of L2. Ali & Elham (2015) posit  that this correct form is produced 

from the similarity of L1 and L2 so learners can simplify the knowledge that they 

learn in the classroom. In addition, Francis (2000) explains the Cummins’s model 

dual iceberg of language proficiency which explains that language is transferable. 

In the surface of the dual iceberg, L1 and L2 are different in some aspects but in 

the below of surface  both L1 and L2 are overlapping each other. This overlapping 

occurs because of both L1 and L2 had a same abstract characteristic of principle 

and core grammar or it is commonly defined as Universal Grammar which all 

human being have the innate capability to understand.  

Conversely, the negative transfer is followed by the errors of L2 

production. The occurrence of error transfer is caused by the distinct difference 

between L1 in the L2 (Yan, 2010). For instance, in the context where L1 is 

difference with L2 such as Thailand, Chinese and Japan, learners are used to make 

some error in writing (Bennui, 2008).  One of the errors is about to make a 

personal reference in one sentence. For example, in Indonesia context, the errors 

are explained as the following statement: 

“ Another grammatical error that seems to result from L1 

interference is errors on noun form. In Indonesian grammar, 

countable nouns do not need any plural marker ‗-s‘ to indicate that 

the noun is more than one or plural. When Indonesian say ―a car‖, 

they simply say ―mobil‖, and for ―two cars‖ they just say ―dua 

mobil‖ (Yuniswati, 2017, p.341)“ 
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2.2 The Perception of the use of L1 in L2 Classroom 

In this study, Perceptions the core of this study which would be investigated to 

reveal the answers of the research problems. Perception here means is somebody 

thought, expectations and comments toward what is happen in the environment 

(Tourimpampa, Drigas, Economou, & Roussos, 2018). Further, The perception is 

part of SLA study that it used for digging an information about individual 

difference, motivation, and anxiety. In this context of study, the attitudes is 

divided into two such as positive attitudes and negative attitudes. The positive 

attitudes cover some argument from those who advocate L1 use during learning 

L2 and the negative perceptions cover  some rationale from those who confront 

the L1 use in L2 learning.  

2.2.1 Positive Perception of L1 Use 

Regarding to the students who affirmatively accept the L1 use, the use of 

L1 can boost the atmosphere of L2 learning (Neokleous, 2017). The use of L1 

may help them in terms of learning grammar or vocabulary. Further, the use of 

L1 also help them in avoiding mistakes because they can make connection 

between L1 and L2. By making these connections, they capable in understanding 

the similarities and difference between L1 and L2. It also found that the use of L1 

boost their involvement in learning L2. 

In the Sener & Korkut (2017) context, teachers who advocate the L1 use 

believed that L1 is a beneficial tool in teaching language. They stated that L1 is 

useful when for explaining rules of grammar, giving feedback and translating 
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vocabulary. By using L1 in these particular circumstances, it may also boost 

students’ motivation because L1 make learners feel they more participated and 

understand during learning L2. Beside, the use of L1 can be use save time device 

for shorten the episode that need long explanation or duration.   

2.2.2 Negative Perception of L1 Use 

For the teacher who against the L1 used in L2 classroom believed that L1 

give a harmful impact for learner in learning language. Manaras' (2007) study 

shows that teachers believe learners and teachers need to use the L2 all the time 

without the interference from L1 used during learning language. They believe that 

English as Medium Instruction or monolingual classroom promote the learner to 

acquire and the existence of L1 in the classroom may slow down the process of 

acquiring learner.s 

Similar to teachers’ believe, the students who against the use of L1 in L2 

have are aware to the excessive use of L1 may exclude the target language 

exposure in classroom. In Rolin-Ianziti & Varshney (2008) context, the students 

are aware of the effect of the decreased language exposure does not give a 

valuable input for learner. For instance, like how the use of vocabulary in some 

context and also how some words can be pronounced. In addition, the loss of L2 

exposure may create L1 dependency.  After the L1dependency were created, it 

would invite student to be lazy and realized that they didn’t get any input from 

classroom. 
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2.3 Pro and Cons of L1 Use 

To avoid the ambiguity and the overlapping argument of L1 and L2 debate, this 

sub- chapter is divided into two argument which support the use of L1 in L2 

classroom and against  the use of L1 and L2 classroom.  

2.3.1 Pro of the use of  L1  

In this sub- chapter, the writer  describes some of the theoretical reviews which 

supports the establishment of L1 in L2 classroom. 

2.3.1.1 Teaching Grammar and Vocabulary 

Regarding the fact that L1 is the source of knowledge, some of the 

scholars find that L1 is a great potential tool for teaching vocabulary and 

grammar. In terms of teaching vocabulary, Liu (2008) brings Chinese context to 

explore whether the L1 can facilitate or obstruct the L2 vocabulary acquisition. It 

suggests that L1 is a great tool for making linked understanding about L1 and L2 

vocabulary, validating and checking the concept of the meaning of particular 

vocabulary. By the ability of understanding, validating and checking the meaning 

of L2 vocabulary, learners could make an equivalence in terms of the meaning 

between L1 and L2  vocabulary.  

  In teaching grammar, both teachers and students agree that L1 is a helpful 

device to understand the complex grammar form (Manara, 2007; Naci Kayaoğlu, 

2012).  By using L1, students feel that L1 facilitates their comprehension about 

grammatical form because they think that their L1 is a source a knowledge to help 

them in learning it (Dujmović, 2014; Gallagher & Colohan, 2014). Grim (2010) 
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argues that by using L1, the teachers could make a metalinguistic reference for  

the students and make them conceive with linguistic information of L2.  

By establishing L1 for explaining grammar and translanguaging the 

termic vocabulary, learners aids their confusion in some complex formulas of 

grammar and   uncommon vocabulary. Bruen & Kelly (2017) present that there 

is some aspects which might help learners to aid their cognitive overload. Firstly, 

the use of L1 helps learners to comprehend a complexity of grammar and translate 

the vocabulary which is particularly beneficial for the beginner students. Further, 

the use of L1 can help students clarify about a complex idea  from the teachers’ 

explanation . Further, beginner language learners will be more motivated to learn. 

This phenomenon occurs because low proficiency learners can follow the L2 

learning and L2 system explanation. 

2.3.1.2 Classroom Management 

In terms of creating a conducive classroom, L1 is benificial in classroom 

management. Sali (2014)  mentions that there are four areas of using L1 in 

creating conducive classroom such as giving instruction, managing discipline, 

monitoring and drawing attention. If the classroom is managed with L2, it might  

cause the ambiguity from teachers, and students who have low proficiency in L2 

might not understand the instruction from the teachers. In addition, Gierlinger 

(2015) explains that the factor behind L1 use for management is the teachers 

cannot express their thoughts about students negative behavior in the classroom   
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and only L1 is language choice to utter. When the classroom is chaos and the 

teachers’ emotion are triggered, it is hard to say something in L2.  

2.3.1.3 Giving Feedback 

L1 is useful in providing feedback.  Mohebbi & Alavi (2014) establish  

questionnaire based on strategies to explore the perception of the use L1 in the 

L2 classroom. The finding shows that teachers use L1 to provide a feedback for 

learners after they already finish their assignment or project.  Furthermore, Al-

amir (2017)find that the use of L1 for feedback in the context of Kuwait. The 

motive behind using L1 is  to assist learners understand their mistake or errors so 

as to avoid them in the future assigments or projects. 

2.3.1.4 Building Rapport 

By establishing L1 in L2 classroom, L1 could assist the teachers to 

establish rapport  to create a relaxed atmosphere for learning L2.  Particularly, it 

is found that L1 can be used making joke in the classroom (Paker & Karaağaç, 

2015).  When L1 is used for making joke, the language learning become more 

relaxed as it creates affective connection and personal warmth between learners 

and teachers (Saito, 2010; Sali, 2014). In this case, by having relaxed atmosphere 

learners can have low or even no  anxiety in L2 classroom. 

2.3.1.5 Controlling Group Discussion 

L1 is also used during group discussion. The purpose using L1 during 

group discussion is to mediate assist with task completion (Bao & Du, 2015).  In 

the Storch & Wigglesworth (2003) context, the use of L1 can help students 
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efficiently share their diferent opinions and perspective in completing the task 

trough disscusion. In addition, Storch & Aldosari (2010) argue that there are five  

frameworks of using L1 in group discussion such as: (1) task mangement (2) 

discussion for generating ideas (3) grammar deliberation (4) vocabulary 

deliberation and (5) punctuation deliberation. By using this framework, learners 

can gain control of the task and finish the task efficiently since all of the 

constraints like the abstract instruction,  unknown vocabulary, and complex 

grammar can be solved through the clarification and discussion in L1. 

2.3.2 Cons Of the use of L1 

In this part, the writer explains the other view point of L1 use in L2 classroom.  

2.3.2.1 Demotivating Learners 

The use of L1 can demotivate students during learning L2. Based on  

Turnbull & Arnett (2002) experience, learners are more motivated when they are 

predominantly exposed with L2 in the classroom. They feel that their needs are 

facilitated, and the language input can be acquired by them. Meanwhile, the use 

of  L1 maximumly can demotivate the learners’ motivation as they feel exposure 

to learning L2 is decreased. Further, by having the right exposure, it likely 

encourages learners to learn more about the target language. 

2.3.2.2 Hindering The Value of L2 

The use of L1 hinders the L2 learning. From students’ perspective, Rolin-

Ianziti & Varshney (2008) find that L1 use decreases the advantages of the L2 

classroom. It is found that L1 decrease L2 exposure. When L1 is used by students, 
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they are likely to rely on the L1 use and are lazy to practice L2. Further, the 

extension of spoken L2 will not be exposed to the students and it gives no input 

in terms of pronunciation. As Adnan, Mohamad, Yusoff, & Ghazali (2014) 

explain that loosing the language exposure seems to slow down the language 

learning. Only with having exclusive L2 environment, learners can practice  their 

L2.  

2.3.2.3   Creating Teachers’ Feeling Guilty 

 Moreover, teachers feel guilty when they use L1 in L2 classroom. Al-amir (2017) 

mentions that the occurrence of L1 in L2 classroom make teachers feel guilty. 

They  are aware that they reduce the exposure for students. In addition, they might 

also be aware that this might affect students willingness to use L2. Sener & 

Korkut (2017) argue teachers already feel the language learning and teaching  is 

wrong because L1 is overly used in the classroom. Essentially, learning L2 shall 

be in the L2 environment and it might have  small interference from L1. When 

learners are exposed to L2, they will deliberately be accustomed to L2 

environment.  

 


