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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter is presented to review literature in which covering teaching 

English, teaching English skill and English components, teaching reading, English 

in 2013 curriculum for Junior High School, Community Language Learning, the 

implementation of Community Language Learning, and the advantages and the 

disadvantages of Community Language Learning. 

2.1 Teaching English 

Teaching English in Indonesia already has been applied since students in 

elementary school. Teaching is a teacher's process of guiding students to get 

knowledge. Brown (2000) defines teaching as showing or helping someone to learn 

how to do something, giving instruction, guiding in the study of something, 

providing with knowledge, causing to know or understand. Teaching is a process of 

guiding students to get the aims of competence in the curriculum itself. Teaching 

English can be concluded as an activity of the teacher in giving the English skill and 

giving them an understanding of how to learn appropriately. Further, by teaching 

English, the students can learn more about oral and written language in 

communication. 

2.1.1 Teaching English Skill and English Components 

The emphasis of traditional teaching tends to be on the students doing 

reading and writing, probably because it is easier to give instruction. Similarly, most 

teachers probably do most of talking while the students do most of listening with a 

questionable amount of understanding. In real life, it is not easy to separate these 
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four skills, as most language skills are preceded or followed by a different skill. 

This combination is unremitting and confusing for language learners to understand 

and practice. However, these teaching guidelines for the skills of language to 

separate them. The main reason for teaching English is to classify learning activities 

into some order and to help teachers in deciding exactly what the aim of their lesson 

is, and choices, as of how to do it. 

Besides, the teaching of English was aimed both at developing the four 

language skills (listening, speaking, reading, and writing). Although the emphasis 

was still on reading skill development, the teaching of English was also aimed at 

equipping students with the language components (grammar, pronunciation, and 

vocabulary), with more anxiety on grammar mastery (Tjokrosujoso, et al., 2002, as 

cited in Cahyono & Widiati, 2011). 

2.2 Teaching Reading 

Reading is very important in English because students get much knowledge 

and new information from this.  According to Wineburg  (2001), reading is a way to 

engage in kinds of thinking. It means, with reading the readers are not  only  get 

new information but also think about something or get the ability. 

Teaching reading is substantial to improve the knowledge, ability, and skills 

of the students are needed to comprehend the text. It aims to guide the students in 

order to get details information in the text. According to Richards (2007), there are 

three stages in teaching reading such as:   
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1.  Pre-reading  –  the students are prepared for reading the text. Such activities 

could include providing a reason for reading, introducing the text, breaking up the 

text, dealing with new language and asking sign post questions.  

2. While-reading  –  the student is asked to complete as they read and which may 

be either individual, group, or the whole class. 

3.  Post-reading – activities which are designed to provide a global understanding 

of the text in terms of evaluation and personal response.   

2.2.1 Reading Comprehension 

        Reading comprehension is a complex activity in comprehending the text. If 

the students want to have good  comprehension, students should have  enough 

ability and know the main idea or meaning of the text. Reading comprehension not 

only focuses on the meaning of words but also emphasizes on fully understanding 

the meaning of the text and gets the information accurately. According to Trezeket 

(2010), reading comprehension is defined as the ability to obtain the meaning from 

written text from some purpose.  In other words, reading comprehension 

understands the meaning of the words or sentences in written text to get important 

information from that text. Further, in the learning activity, the reader should 

produce the meaning from written text. From that activity, the students are expected 

to be an active reader and students can understand the text easily. However, most 

students are difficult in comprehending the reading text and students get low scores 

in reading items because students do not know the meaning of the words or 

sentences provided in reading a text. Therefore, the teacher should have a good way 

in the teaching and learning process.  
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2.2.2  English in 2013 Curriculum for Junior High School 

Nowadays, Indonesia has developed the newest curriculum namely the 2013 

Curriculum. According to Kemendikbud (2014), the development of the 2013 

Curriculum is the next tread of developing of curriculum based on the ability that 

started since 2004 and KTSP 2006 that organize the competency of attitude, 

knowledge, and skill integrated.  

The implementation of the 2013 Curriculum is independently expected the 

learner able to raise and use their knowledge, to evaluate the values of character and 

have good morals, so they will show positive attitudes in daily behavior (Mulyasa, 

2013).  Based on the Permedikbud No. 58 Tahun 2014 the aim of the 2013 

Curriculum is to arrange the Indonesian in order to have an ability to live as 

individual and civilian that is exact, productive, innovative, effective, and able to 

give in the social life, nation, country, and the world civilization. Meanwhile, based 

on the Permedikbud No. 58 Tahun 2014, the aim of the English Subject at Junior 

High School is to increase the learner strength in order to have a communicative 

competence in the interpersonal conversation, transactional conversation, and 

functional conversation using the kind of texts in oral and written English language. 

It is systematically using the part of the language that is exact and acceptable, about 

the kind of accurate and practical knowledge, and instilling values of the good 

character of the nation in the environment of life within the home, school, and 

community. 

In 2013 curriculum, the teachers have some tasks that can help to build 

learning culture at school, namely: cooperative leader, a constructor of knowledge, 
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transformative agent, development agent, innovator, opener the perception, actor, 

and evaluator.  Meanwhile, the learners are the subject of the learning process and 

evaluator.  Also, especially in teaching language, there has not been yet a method 

called scientific approach (Richard, 2014). It covers five steps, namely: observing, 

questioning, collecting information, associating, and communicating. There are five 

methods of teaching, namely: inquiry-based learning, project-based learning, 

discovery learning, problem-based learning, and task-based learning. The evaluation 

system, the teacher should provide a measurement that covers attitude (spiritual and 

social), knowledge, and skill. In the evaluation system, the teacher uses authentic 

measurement. 

Based on the syllabus, the use of English in Junior High School aims to 

develop students' potential in order to have communicative competence in 

interpersonal, transactional, and functional texts by using variously spoken and 

written English texts. Through the use of English texts, students are guided to use 

factual, conceptual, and procedural knowledge, and to be able to apply the values of 

nation's character, in the context of life when they are at home, school, also their 

community. 

English curriculum is the part of the 2013 curriculum, involves KD (basic 

competency). It has KD-3 and KD-4 to describe KI-3 and KI-4 in order to draw it 

up the learning concept. This kind of curriculum requires attitude competence to be 

additional concept out of the basic competency. The two competencies (spiritual 

attitude and social attitude) are achieved by indirect teaching. It depends on the 

students needed. 
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2.3 Community Language Learning 

Community Language Learning represents the use of Counseling-Learning 

theory to teach languages. It draws on the counseling metaphor to redefine the roles 

of the teacher (the counselor) and learners (the clients) in the language classroom. 

Community Language Learning method was developed by Charles Curran and his 

associates. According to Setiyadi (2006), the type of relationship in CLL is 

considered essential to learning a foreign language. The teacher functions as the 

counselor and the learners as the client.  For example, the teacher/counselor asks 

students how they feel about the lesson to know psychological comfort. 

The stages of learning in CLL were identified by Curran (1972) are listed by 

Marshall and Baker (2000) as follows: (1) Students don’t know the goal of language 

and are fully dependent on the teacher. (2) With the aid of the teacher, students 

initiate to use the new language. (3) Students use language independently and 

confidently, know better, and may even initiate to resist interference by the teacher. 

(4) Students are able to communicate themselves more elaborately, although they 

may be aware of gaps in their knowledge. (5) Students are able to continue their 

learning without aid. 

2.3.1 The Implementation of Community Language Learning 

  Nowadays, CLL can appeal to teach the English language in Junior High 

School. There are some different techniques that have surfaced, such as learners in a 

conversation circle, transcription of student-generated text using technology, small 

group tasks, reflecting on the experience, listening sessions, recordings of student-
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generated conversations, and transcriptions. Games and songs complement these 

activities (Nagaraj, 2009). 

According to Curran as the first developer of CLL, this kind of method can 

be used for listening and speaking skills. In the CLL classroom, students and 

teachers work together to do various instructional tasks and activities, as there is not 

a ready-made syllabus and teaching material to follow the method. A group of 

learners is sitting in a circle, not more than 12 students (Larsen-Freeman & 

Anderson, 2011) start the conversation in the native language and the teacher 

translates it into the target language. These student-generated chunks are recorded 

so that learners can hear and separate their voices in the target language during the 

reflective listening stage. Later on, the recorded chunks in the target language are 

transcribed by the teacher on the board, thus offering linguistic and lexical forms to 

perform and investigate. The particular activities are depending on their learning 

experience. The results are collected through their individual or group activities, 

eventually, it helps students to become independent learners. 

This kind of chosen method drives students to have the opportunity to 

practice pronunciation. In this situation, the students become center points of the 

learning process it along with the teacher as a counselor. Hence, the teacher cannot 

judge students by their response in the teaching-learning process. Moreover, 

learning activities provide discussion, dialogue preparation, summarizing, 

presentation, writing a story, etc., are carried out as teamwork. They involve the 

topic that they have already learned, as well as the feelings they have regarding the 

process of how they learned what they learned (Richards & Rodgers, 2002). 
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2.3.2 The Advantages and the Disadvantages of Community Language 

Learning 

One of the advantages of using CLL for teaching English, namely, learners 

are not limited to the topic of their conversation, regardless of their language 

proficiency. It could see when they are free to talk about their affairs daily life. 

Further, CLL can allow learners to practice the structure or characteristic patterning 

of sentences and conversations (Nagaraj, 2009). Also, it is supposed that from the 

teacher’s translation, learners will be able to convince a grammar far more complex 

than they are able to use on their own. In addition, CLL method encourages teachers 

to view their students as whole persons, including their intelligence, relationships, 

feelings, desires, etc. (Nagaraj, 2010, as cited in Sari, Jismulatif, and Syarfi, 2014). 

In community language learning the student decides what is to be learned, and 

makes the role of the teacher as the facilitator in the learning activity. CLL method 

aims to remove concern from learning by changing the relationship between the 

teacher and students. Also, CLL can motivate the students to express their mind in 

the class. It happens because CLL concerns with their sight sense and can be seen 

by them. Students are helped to increase their intrinsic motivation by which they are 

expected to learn English for their enjoyment and knowledge themselves (Nagaraj, 

2010). 

 Despite the advantages above, CLL have disadvantages such as the students 

might be felt uncomfortable with the apparent lack of structure or sequence in the 

introduction of grammatical and lexical items; it is any reliance on an inductive 

strategy of learning. The success of CLL depends on the largely on the translation 
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expertise of the teacher, because a translation is a difficult task. Also, CLL may 

become one of the good points to use in the foreign language classroom in which 

during the process the teacher provides the natural surroundings in order to make 

this method successful.  


