
CHAPTER II 
REVIEW OF RELATED LITERATURE 

 

 In this chapter, the researcher presents some information about review on 

related theories. This discussion contains a brief explanation about teaching method, 

teaching writing, and kinds of method in teaching writing. 

2.1. Teaching Method 
 

  Teaching method is a plan or procedure in teaching is used by teachers to 

obtain teaching learning objectives. Teaching method helped teachers to find the right 

method in delivering the material that is understandable by students. A teaching method 

is described by a set of principles, procedures or strategies are used by teachers to 

achieve desired learning in students (Liu and Shi, 2007). Teaching and learning process 

will be effective if the teacher is able to choose and use appropriate teaching methods. 

Now, the appropriateness and the effectiveness of a certain teaching method can be 

related to the type of learning, the appropriate teaching method is implemented well, 

and adjusted with students' character (Westwood, 2008, p.VI). 

 Before implementing the teaching learning process, teachers should be able 

to determine the appropriate teaching method in order to achieve the desired learning 

objectives. In teaching English, there are many kinds of teaching method that can be 

used by teachers. There are some kinds of teaching English method: 
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1.  Total Physical Response 

 Total Physical Response (TPR) is a teaching method in the form of speech and 

action, that is by teaching or delivering learning materials through physical activity 

(Richards and Rodgers, 2001, p.73). This teaching method comprises development of 

psychology, theory of learning, and humanistic pedagogy. Asher (as cited in Richards 

and Rodgers, 2001, p.73) claimed that methods of speech given to children in the form 

of a command that can respond physically and produce verbal responses. 

2. Suggestopedia 

 Suggestopedia is a teaching method that tries to utilize irrational influences and 

diverts and directs to optimize learning (Richards and Rodgers, 2001, p.100).  The most 

dominant characteristic of Suggestopedia are the decoration, furniture, and 

arrangement of the classroom, the use of music, and teachers’s authoritative behaviour. 

Lozanov (as cited in Richards and Rodgers, 2001, p.100) claimed that Sugestopedia 

teaching method can be done well even it is done outside or inside the room. He 

promises success in teaching learning process through Suggestopedia method to 

talented and untalented academics. Sugestopedia has a very striking feature that 

focuses on music and music rhythm in learning. 

3.  Grammar Translation Method 

  Grammar Translation Method focuses on grammatical rules, memorize 

vocabulary and various conjugations, texts translation, and doing written exercises 

(Brown, 2000, p.18). Grammatical rules used to focus the basis in translating from the  

 

8 



second to the native language. By grammatical rules test, teachers will be easy in 

scooring students. 

4.  Direct Teaching Method 

 Direct Teaching Method is the method presented optimally by way of 

presentation in accordance with clear learning steps without generating 

misinterpretation and able to generalize (Ellis, 2005). Direct teaching has various forms 

of development principles, clear objectives of learning, ongoing monitoring of students' 

progress, question and answer as often, provide re-teaching if needed, practice, 

application and assessment (Westwood, 2008, p.9). 

5.  Audiolingual Method 

 Audiolingual method focuses on good language exercises and practices by using 

dialogue. This method emphasizes language teaching by listening and imitating. This 

method has innovative procedures and teaching. There are some combinations of 

Audiolingual method such as stuctural linguistic theory, contrastive analysis, aural-oral 

procedures, and behaviorist psychology. This method changes language teaching from 

an art into a science, which would allows students to achieve mastery of a foreign 

language effectively and efficiently. 

6. Silent Way 

Silent way requires teachers to be more silent and encourage students to be active 

in developing their own learning. This method provides many learning theories and 

educational philosophy (Richards and Rodgers, 2001, p.81). Bruner (as cited in 

Richards and Rodgers, 2001, p.81) stated that the silent way included to tradition that 
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views learning as a problem solving, creative, find an activity, in which students are a 

principal actor. 

7. Community Language Learning 

 Community Language Learning represents the use of Counseling-Learning theory 

for teaching  languages. This method refers to counseling where teachers act as 

counselors and students as clients in language learning. In this method, students are 

encouraged to develop something by teachers. It means that they will get or experience 

between other students with their knowledge. La Forge (as cited in Richards and 

Rodgers, 2001, p.91) argued that the result of listening inadvertently is that every 

member group can understand what any given learner is trying to communicate. 

8. Whole-class Teaching 

 This method aims to generate a high level of attention to students where the 

involvement and active participation of students through a high response to the 

teacher’s questions and encouragement. Whole-class teaching method is an effective 

method that can be used by teachers. Teachers may be opened the lesson by presenting 

information using an explanatory or didactic approach, giving their opinions, asking 

questions, and explaining their idea to others (Dickinson, 2003; Reynolds and Farrell, 

1996). 

2.2. Teaching Writing 
 

 Teaching writing focused mostly on arranging, or directing, sentences and 

paragraphs into a specific patterns, and later students in teaching more emphasis on  
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writing as a communicative ability (Bambang, 2011, p. 84). Teaching writing has 

purpose consist of content, organization, vocabulary use, and grammatical use, 

spelling, and punctuation errors. Therefore, teachers should pay attention more to 

process of students writing. It will make students can deliver what they really want to 

communicate to someone else without afraid of punishment when they make 

grammatical errors. 

 Futhermore, teaching writing means teachers create a teaching method that helps 

students see writing as process of revising and rewriting when they create, plan, their 

draft text. Writing process is a way of looking at what people do when they compose 

written text (Harmer, 2004, p. 12). It is suggested that the process of writing has four 

main elements (Harmer, 2004, p.4) : 

1. Planing 

 This process means the plan that will be written by the writer. Before writers begin 

to write something,  they are going to try and decide in choosing what topics they will 

write. When planning, writers have to think about three main issues. The first, writers 

have to consider the purpose of their writing. Secondly, writers have to think about the 

object that they are going to write. Thirdly, writers have to consider about content 

structure. It is about the sequence of facts, ideas, or arguments. 

2.  Drafting 

 This is about writer’s opinion or idea about their writing before they will improve 

their writing. It means that drafting is a note to produce paragraphs on their writing. 
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3. Editing (Reflecting and Revising) 

 This is a process of the draft that has been written by writers into paragraphs. In 

this process, writers will read or review the results of their writing. Perhaps their 

information are not clear or their writing are ambiguous and incoherent. They may use 

a different form of word for a particular sentence. They have to fix or concern of the 

language feature such as grammatical accuracy. Reflecting and revising are often 

helped by other reader to make suggestions and comments. It will help writers to make 

appropriate revisions. 

4. Final Revision 

 Final version is a process when writers have edited their draft. It means that writers 

produce their final version. This may look different from the original plan and the first 

draft, because it has changed in editing process. In this process, writers may re-draft 

and re-edit very quickly before they produce their writing that will be read by others. 

 In teaching writing, teachers not only focus on process of teaching writing but also 

teachers need to consider strategies in teaching writing. There are three strategies in 

teaching writing that will be explained as follow (Harmer, 2004, p. 11): 

1. The way teacher gets students to plan 

 Teacher encourages students to think about what they are going to write by 

planning the content and sequence their topic. There are various way such as 

brainstorming and guiding task. The first is brainstroming, teacher encourages students 

to make a group to get many ideas through discussion. Secondly is guiding task, teacher 

guides students in doing the task or forthcoming task. When students are planning idea 
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or topic, teacher can encourage them to think about the content, purpose and the object 

of their writing. 

2. The way teacher encourages students to draft, reflect and revise 

 This strategy may encourage students to reflect on what they have written. 

Teacher may want to train students in responding and using to correction symbols. 

Teacher may give students revision when looking their writing with notice them to 

making revisions. Collaborative writing is one way that students involve in 

encouraging drafting, reflection and revisions. A pair or group discussion can respond 

each other’s idea about term of language and content, give suggestion, and contribute 

to success of the finishing writing. 

3. The way teacher respond to student’s writing 

 Teacher may offer correction and suggestion to finish version because students 

need a respond to a work-in-progress. Teacher involves students to talk individual 

about a first, second, third and fourth draft. Teachers’s suggestion can make 

reformulation to students in comparing their version with their teachers. Peer response 

may provide alternative way to teachers’s feedback. 

2.2.1. Teaching Implementation 

 Implementation is professional learning that increases teacher effectiveness and 

the result for all students can be changed and supported in implementation of 

professional learning for long-term change. Implementation is generally defined as a  
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set of plans and activities designed to combine practical theory into the real world 

(Mitchell, 2011). 

  Implementation of teaching occurs through training, reflection, or reviewing 

results. The implementation of teaching done in learning activities that include learning 

strategies, application of learning, analyze and reflect the use of strategies and assess 

students progress in accordance with predetermined learning objectives. There are 

several things that the teacher should consider in balancing the classroom settings when 

implementing teaching method: 

1. Beginning with a short exercise to assess students' pre-existing knowledge of prior 

topics  

2. Combining references to students' personal experiences or material from other 

classes 

3. Providing an opportunity for students to complete tasks in pair or small group 

assignments on more than one occasion during the class period 

4. Providing an opportunity for students to reflect on the material and ask questions 

to gain clarification. 

There are several tips and examples to improve lesson design and 

implementation. 

1. Teachers want to engage and assess students' prior knowledge from previous 

lessons, assigned readings, and everyday experiences. 
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 Get student’s prior knowledge. Begin with a review of the previous class. 

Ask students to discuss what they remember. If you are beginning a new 

topic, open class with an open-ended question. Give students a chance to 

discuss, write, or think and then respond to an inquiry about previous 

material. 

 Ask students to describe a map or diagram that integrate recent events to 

further encourage students to reflect on personal experiences. 

 Try to be interactive in teaching 

 Start the class with some questions about the previous material or 

brainstroming. 

 Use analogies or ask students to come up with their own analogies for a 

concept. 

2. Teachers want to engage students to solve problems in various ways. 

 Ask open ended questions and make exercises where students have a chance 

to present with alternative correct answers. 

 When you get a lot of answers from the question, value them during the 

class. 

3. Teachers want students to feel that they are members of the learning community 

that are able to generate ideas in determining the direction of learning. 

 Seek feedback from your students by asking them to respond the question. 

Refer back to some students' answers.  
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 Use knowledge surveys to assess how much your students know. Ask them 

to rate their confidence in their ability to complete a specific task or answer 

a question. 

 Use notes for students to write a part of the lesson that has not been 

understood. the note can be used to apply to the next class 

 Small group work or Think-Pair-Share Activities: These exercises is given 

a chance to students in correcting their ideas before responding to a question 

that given by the teacher thus strengthening the sense of being a part of a 

learning community. 

 Adjust your lesson by using student input. 

2.2.2. Teaching Writing in Junior High School 
 
 English is taught as a compulsory subject of Junior High School in Indonesia. 

The national policy as reflected in Content Standard 2006 defines that the teaching 

English at Junior High School is focused on the four language skill i.e. listening, 

speaking, reading, and writing skills. The four language skills should be taught in a 

structured way (Depdiknas, 2006). At Junior High School level, writing is taught along 

with the three other languages skills. The teaching of English as a Foreign Language 

writing at Junior High School level has purpose to develop student’s competence in 

expressing short and simple messages to communicate with people in their 

environment (Cahyono, 2009, p.xiii). 
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Grenville (2002) stated that writing gives messages for social purposes, 

students are expected to be able to tell a story to other people (narrative), to tell an 

event (recount), to describe things, people, or places (descriptive), to record a procedure 

in conducting something (procedure), and give information about an existence (report). 

The complete formulation of the competence standard and basic competence for the 

teaching of EFL writing in the Junior High School level is shown as follow (Depdiknas, 

2006). 

Grade Semester Competence Standard Basic Competence 

VIII 1 To express meaning through 

functional texts as well as 

through short and simple 

descriptive and recount texts 

to interact (with people) in 

the (students) surrounding 

environment 

To express meaningful ideas 

through functional, short, and 

simple texts using written 

language varieties accurately, 

fluently, and appropriately to 

interact (with people) in the 

(students) surrounding 

environment. 

To express meaningful and 

rhetorical structure  through 

short and simple descriptive 

and recount texts using written 

language varieties accurately,  
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fluently, and appropriately to 

interact (with people) in the 

(students) surrounding 

environment 

2 To express meaning through 

functional texts as well as 

through short and simple 

descriptive and recount texts 

to interact (with people) in 

the (students) surrounding 

environment 

To express meaningful ideas 

through functional, short, and 

simple texts using written 

language varieties accurately, 

fluently, and appropriately to 

interact (with people) in the 

(students) surrounding 

environment. 

To express meaningful and 

rhetorical structure  through 

short and simple descriptive 

and recount texts using written 

language varieties accurately, 

fluently, and appropriately to 

interact (with people) in the 

(students) surrounding 

environment 
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2.3. Kinds of Method in Teaching Writing   
 

 Writing is a passive activity where the teacher only needs to give instructions to 

students about what they should do and teacher is waiting for students to work on then 

students are asked to collect their final writing (Sari, 2007). This is the reason that, 

teaching writing is boring activity for teachers and learning to write is boring activity 

to learn for students (Cahyono, 2009, p.126). In creating a fun pre-writing activity is 

an important thing to consider when teaching writing class to make learning fun and 

challenging for students but it will emphasize teachers (Sari, 2007).  

 There are various methods in teaching writing that can be used by teachers: 

2.3.1. Direct Method 
 

 Direct method takes many forms, teachers can be explained or presented by 

using powerpoint or whiteboard while delivering the lesson in which the class will be 

structured as well as between teacher and students can interact each other (Westwood, 

2008, p.17). Teaching and learning process by using a direct method can be 

implemented with large groups or many people, or small groups with the number of 

four or five people or it could be done only one person (Westwood, 2009, p.17) 

 In using direct teaching method, teachers should require some competencies 

that cover : 

1. Planning methods and lessons to be taught (such as using audio-visual equipment) 

2. Time management 

3. Delivering lessons in an interesting and motivating way 
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4. Explaining and communicating clearly 

5. Knowing when and how to explain key points in more detail 

6. Using appropriate questioning to focus student’s attention, stimulate their thinking, 

and check their understanding 

7. Concerning with questions raised by students 

8. Evaluating student’s learning and participation 

9. Giving feedback to students. 

 The effectiveness of direct teaching method is influenced by many factors 

including accuracy, appeal and teacher’s motivation, the way how material are 

organised and presented, time duration, the amount of participation the students engage 

in, how well the content is connected to the student's prior knowledge and experience, 

and interest 

2.3.2. Community Language Learning 
 

 This method uses a counseling theory whereby one person provides advice, 

help, and support for those who have problems. Moskowitz (as cited in Richards and 

Rodgers, 2001, p.90) stated that CLL techniques also belong to set of foreign language 

teaching practices sometimes dercribed as humanistic techniques. Moskowitz (as cited 

in Richards and Rodgers, 2001) defined that humanistic technique is a technique that 

combines what students feel, think and know with what he is learning in the target 

language. Those technique helps to build rapport, cohesiveness, and caring that far 

transcend what is already there. It helps students to be themselves, to accept 
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themselves, be proud to be themselves, and help foster a climate of caring and sharing 

in the foreign language class (Richards and Rodgers, 2001, p.90).  

 Therefore, CLL can be regarded as a good learning or human learning because 

it is effective and cognitive. Dieter (as cited in Richards and Rodgers, 2001, p.97) 

presents a protocol in CLL class covered as follow: 

1. Making informal greetings and self-intoductions 

2. Making agreements and guidlines in teaching and learning process 

3. Using conversation in the foreign language 

4. Students participate to reflect where they are asked to express their feelings about 

their experience honestly 

5. From the learning material, students are only required to take notes while the 

teacher will write the language and spelling elements 

6. Students are emphasized to ask questions about any of the items 

7. teacher encourages students to copy sentences from the board with notes on 

meaning and usage. 

 In this method, teachers should not put pressure on teaching, according to 

student topics, teachers are able to motivate and shape the class (Richards and 

Rodgers, 2001, p.97). 

2.3.3. Grammar Translation Method 
 

 Grammar Translation Method is known as classical method which focus on 

grammatical rules, memorization of vocabulary and various declensions and  
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conjugations, translation of texts, and doing written exercises. Teachers may teach 

grammar deductively, through presentation and study of the rules, followed by practice 

through translation and exercises. Teachers are often ask students to write new words 

in a sentence. Prator and Celce-Murcia (as cited in Brown, 2000, p.33) listed the major 

characteristics of Grammar Translation : 

1. Class is taught with a little target languages and more in mother tongue 

2. Much vocabulary is taught in the form of lists of isolated words 

3. Provides a long explanation of the complex grammar 

4. Grammar offers the rules to produce word together, and instruction often focuses 

on the form and inflection of words 

5. Reading of difficult classical texts is begun early 

6. Little attention is paid to the content of texts, which are treated as exercises in 

grammatical analysis 

7. Often given only in training to translate disconnected sentences from the target 

language into the mother tongue 

8. Little or no attention is given to pronounciation 

  Grammar Translation Method is a method that has no theory and there is no 

literature that offers rationale or justification for it or that attempts to relate it to issue 

in linguistic, psychology or educational theory. 
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2.3.4. Silent Way 
 

 This method relates to a set of assumption that called “problem-solving 

approaches to learning”. The Silent Way adopts a basically structural syllabus, with 

lessons planned around grammatical items and related vocabulary (Richards and 

Rodgers, 2001, p.84). Learning activities and tasks in this method, the teacher does not 

need to give instructions directly because this method has a function to encourage and 

form student responses without instruction. Students are expected to develop 

independence, autonomy, and responsibility. Stevick (as cited in Richards and 

Rodgers, 2001, p.84) stated that independent learners are learning that comes from their 

own and realizes that they are able to use their own language toward some things in the 

new language. 

 There are some stage of the Silent Way teaching method (Richards and 

Rodgers, 2001, p.85)  : 

1. The teacher will model appropriate sound after pointing to a symbol on the chart 

2. The teacher will silently point to individual symbols and combination of 

utterances, and monitor student utterances 

3. The teacher models an utterance while creating a visual realization of it with the 

colored rods 

4. The teacher will have a student attempt to produce the utterance and will indicate 

its acceptability 
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5. If a response is incorrect, the teacher will try to reshape the utterance or have

another student present the correct model

6. After a structure is introduced and understood, the teacher will create a situation

in which the students can practice the structure through the manipulation of the

rods and charts.

This method works in accordance with the structural and lexical syllabus, this 

method exemplifies the traditional method features, focusing on the repetition of 

sentences played by the teacher (Richards and Rodgers, 2001, p.88). 
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