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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter focuses on six sections including academic writing, thesis 

writing, collocations, English collocations in EFL context, classifications of English 

collocations and Thai students‟ ability about collocations  

2.1 Academic Writing 

Academic writing is generally quite formal, objective and systematic than the 

general writing or informal writing that is more casual, personal, spontaneous and use 

much of abbreviations and contractions (Stuart, 2009). In academic writing, the 

writer needs to avoid casual or conversational words and language, such as 

contractions or informal vocabulary, so it sounds professional and knowledgeable. 

Also, it is objective and impersonal because it tries to avoid direct reference to people 

or feelings, and instead it emphasizes objects, facts and ideas. (Bailey, 2011)  

Paltridge (2004) said academic writing is the process steps, goal and problem 

solving process, which involve the awareness of writer about the writing process and 

the intervention of teacher or peer at any time needed. In addition, Starfield (2004) 

stated that academic writing is regarded as social and communicative activities. 

Understanding how the writers write, involving both their thinking process and the 

final „product‟ are important as well as strategies to use while producing the text. 

Therefore, the teachers should be eager to identifying what students can achieve 

while writing and assessing the students‟ ability and knowledge in writing. 
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Oshima & Hogue (1999) stated academic writing is based on an important 

judgment of complex ideas and information rather than emotions because the 

academic writing must be complete in content, clear explaining of the main point that 

need to be written. More importantly, it must be reasonable by many supporting 

evidences and references. So, the writing should be depending on what can be seen or 

measured rather than personal beliefs. In other words, academic writing is clear, 

concise and logical. 

For university students, they are expected to learn and develop their academic 

writing skills and some of the technical writing proficiency. One of the academic 

writing products is thesis writing. So, writing academically will help students 

analyze, convey understanding, think critically and focus on technique and style. 

2.2 Thesis Writing  

Hartono (2002) stated that one of the most challenging in academic writing is 

thesis writing. Final semester students, such as at UMM, need to write thesis as their 

final project before graduating from UMM. This type of project is to research or to 

seek the answers to specific research problems and the questions, or to seek the new 

knowledge resulting in academic progress. 

Thesis is a long essay or paper about a particular research written by a 

university student as final assignment before completing bachelor degree. It included 

some original previous research that has already been conducted as references 
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(Hartono, 2002). Wolfe (2005) mentioned that the thesis is a research report. This 

report is a research issue and it should explain what was previously known, how 

solve it, what research outcomes are, where or how the progress in the field can be 

made and for society, the thesis will enable them to gain new knowledge that can be 

used to develop and improve academic and social life. 

Davis & Liss (2006) mentioned that writing a thesis not only includes 

preparation of a comprehensive report of one's investigation problem but also all 

things start from the first selection of such a problem. They also suggested the ways 

for students to develop sound thesis writing. A good thesis should be interesting and 

maybe even controversial. It should draw readers into a paper and leave them eager 

to learn more. Try to make the thesis statement as specific as possible because readers 

will frequently base their opinion of the paper on the thesis statement.  

To have good thesis writing, McCauley & Christiansen (2017) suggested and 

emphasized the importance of learning multiword, phrases and chunks instead of 

individual words or memorizing bilingual vocabulary list or it called “collocation” in 

order to develop writing skills. 

2.3 Collocations 

Collocation consists  of words or phrases which can co-occur or be  combined 

and used naturally by the users of  the language (Hill, 2000). Wattanapichet (2013) 

said that collocations used in writing English reaches 60 to 08 percent. By learning 

collocations, it can help students develop their vocabulary, grammatical and writing 
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skills, particularly in writing works (Wattanapichet, 2013). In addition, Hashemi & 

Dravishi (2012) highlighted that learning collocations enables learners to gradually 

recognize the language chunks used by native speakers in writing and to give the 

sense of using words in a natural way. Similarly, Liu (2000) noted that more students 

are taught collocations, more appropriately and correctly they are able to make use of 

collocations to express their ideas and thoughts. For EFL students, choosing right 

collocation will make their speech and writing sound much more natural, more native 

speaker like.  

Martynska (2004) identifies collocations as a co-occurrence of lexical items in 

combination, these may be different in frequency or acceptability. Items which 

collocate frequently with each other are called habitual, for example tell a story, 

whereas those which cannot co-occur are called unacceptable such as powerful tea 

instead of strong tea. Also, Hill (2000) explains that a collocation is predictable 

combinations of the content words e.g. weather forecast and foot the bill, etc. 

Furthermore, in English you say heavy rain or strong wind. It would not be normal to 

say strong rain or heavy wind. 

To sum up, collocation shares the same concept. Collocation is a co-

occurrence of words or words that usually go together. 
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2.4 English Collocations in EFL Context 

Many previous studies (Mallika, 2005; Boonyasaquuan, 2005;  

Lien, 2003 & Hsu, 2004) indicated that learners made many collocation errors in 

their writing and speaking for lack of collocation competence in English. For 

example, many learners refer to "take medicine" as "eat medicine" since the noun 

"medicine" in non-native speakers regularly collocates with the verb "eat" rather than 

"take." Thus, several researchers proposed that teacher would increase learners' 

collocations knowledge through raising learners' awareness of collocations.  

Woolard (2000) said an effective way to raise awareness of collocations is to 

help learners pay more attention to their mis-collocations in their production of the 

language. That way, learners gradually realize that learning more vocabulary is not 

just learning new words, but being familiar with word combinations. Lewis (2001) 

also proposed that learners need to know not only what is right but also what is 

wrong. In EFL context, if teachers can find out learners' collocation errors and point 

out these errors to learners, they can raise learners' awareness of collocations. Thus, 

EFL teachers should include collocation as a part of four skills development. So 

learners have a consciousness about the importance of collocation in English 

proficiency. 
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2.5 Classifications of English Collocations 

Linguists classify the group of English collocations into some group. Lewis 

(2001) classifies collocations into three types; strong collocations, weak collocations 

and medium-strength collocations. 

1. Strong collocations refer to the collocations that have limited number in English 

collocates. Most of these collocated words are fixed, such as rancid butter or 

rancid oil. 

2. Weak collocations refer to collocations that have a variety of collocates. For 

example, many things can be cheap or expensive, good or bad, long or short. 

3. Medium-strength collocations, these words are the words that always go together 

and more frequently than the others collocations, such as carry out a study, or 

hold a meeting, etc. 

In addition, Benson and Ilson (1999) classify collocations into two main 

groups including lexical collocations and grammatical collocations. A lexical 

collocation is made up of nouns, adjectives, adverbs, or verbs. On the other hand, a 

grammatical collocation could be consisting of a main word, such as an adjective, a 

verb, or a noun, and a preposition or grammatical structure like an infinitive or a 

clause. 

1. Lexical Collocation is a type where a verb, noun, adjective or adverb forms 

connection with another word.   
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Table 1 Lexical collocation categorized by Benson (1999) 

Item Patterns Example 

1 Adverb + Adjective completely satisfied  

(NOT downright satisfied) 

2 Adjective + Noun excruciating pain  

(NOT excruciating joy) 

3 Noun + Verb lions roar  

(NOT lions shout) 

4 Verb + Noun commit suicide  

(NOT undertake suicide) 

 

2. Grammatical Collocation is a type where a verb or adjective followed by a 

particular preposition, or a noun followed by a particular form of the verb. 

 

Table 2 Grammatical collocation categorized by Benson (1999) 

Item Patterns Example 

1 Verb + Preposition depend on  

(NOT depend of) 

2 Adjective + Preposition afraid of  

(NOT afraid at) 

3 Noun + Particular form of verb strength to lift it  

(NOT strength lifting it) 

 

In conclusion, these are the various ways to classify collocations. However, 

scholars have grouped collocations into grammatical collocations and lexical 

collocations (Lewis, 2001; Hill, 2000; Benson, Benson and Ilson, 1999; Conzet, 

2000). This study will focus on grammatical collocations and lexical collocations that 
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categorized by Benson because it is easier to teach and learn than others theory with a 

specific patterns and types. Also, It is easy to identify so it will be more applicable 

for EFL learning. So, many schools and universities or some courses take this theory 

to teach and learn.   

2.6 Thai students’ ability about collocations  

One of the problems of speaking and writing abilities of Thai students 

regarding vocabulary use is collocations (Mongkolchai, 2008). This is because Thai 

students tend to memorize individual vocabulary list and learning grammatical 

tenses, but in reality most English words are used in groups (collocations), not word 

by word. It is believed that with more capability in collocations use, the anxiety of 

using the language would probably be reduced. So, it can be seen that collocations 

has become an important role in learning English. This makes it easier for people 

who learn English as a second language to communicate and write by connecting 

words or using words without problems or less of problems (Namvar & Ibrahim, 

2014).  

There are many related research that talked about English collocations used 

by Thai students such as Mallikamas and Pongpairoj (2005) investigated the 

knowldege of Thai learners about receptive and productive in English collocations. 

This research analyzed the issue and problem of three types of collocations: lexical, 

grammatical and bound. The study found grammatical type was a problem for 

learners in error recognition, multiple choice and gap-filling tasks. Lexical and bound 
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type caused more problems in reception than production. The researchers suggested 

the lexical approach to help develop and improve Thai learners‟ collocational 

knowledge. 

Boonyasaquan (2006) studied collocational in translation of a business article. 

The results of this study found the informants‟ ability in translating text from Thai 

into English, with collocations effective use, was a low level. Both lexical and 

grammatical collocations were the problematic  for informants. The data showed that 

the informants were not aware to use collocations when translating. The major 

sources of the violations were interference of learners‟ mother tongue and deficiency 

of collocational knowledge. 

Toomnun (2007) studied about the use of collocations by a professional 

translator. It was found that the weak collocations type occurred at the highest rate 

(46.67%), followed by the medium-strength (38.68%) while the strong collocations 

were found at a much lower rate (14.66%) and unique collocations were not occurred 

in this study. 

From the related research above, many researchers have found their 

investigation in the use of collocation only on Thai students who live and study in 

Thailand. To fill the gap, this research investigates the use of English collocation of 

Thai students who studied in Indonesia that it had never been conducted before. This 

hopefully expands references on collocation and there will be more comprehensive 

discussion on this topic.  


