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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

The purpose of this chapter is reviewing some related theories, which will be 

useful for establishing the framework underlying this study. The topics to be 

discussed are: (1) inclusive school, (2) students with special needs, (3) students with 

Emotional and Behavioral Disorders (EBD), (4) teaching strategy. 

 

2.1 Inclusive School 

Inclusive school is a school that provides inclusive education for all students 

with special needs with facilities, infrastructure, and instructional media in 

accordance with the characteristics of the students with special needs (Garnida, 

2015). Inclusive education is an educational model that gives opportunities for 

students with special needs to learn together with the normal students in the same 

classroom (Mahabbati, 2010). It is also supported by the government regulation in 

Minister of National Education Regulation Number 70 of 2009 on implementation 

inclusive education automatically in schools, which have students with special needs.  

According to Garnida (2015: 43), inclusive education in Indonesia is 

organized for the purpose of: (1) providing wide education, which is appropriate to 

students’ needed (including children with special needs). (2) Accelerating the 

compulsory basic education program. (3) There is no term ‘stay’ or ‘drop out’ to 

improve the quality of education. (4) Creating an educational system that appreciates 
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the diversity and no discrimination in learning. (5) Complying the instruction of the 

1945 Constitution, especially Article 32 paragraph 1 that said, "every citizen has to 

receive the right education", and paragraph 2 which said, "every citizen must follow 

the basic education and the government’s obligation to finance it". 

Inclusive schools are similar with other schools in common. They have same 

facilities and infrastructure, such as classrooms, teachers' room, library, school health 

center, places of worship, toilets, and science laboratories or practice rooms, but the 

differences between inclusive school and regular school are counseling room, therapy 

room, and source and teaching media room for students with special needs. 

Moreover, schools in common make the students adjust to the school situation, but 

they are different with inclusive schools. They have to adapt with students’ need even 

the students with deficiencies, weaknesses, and limitations (Garnida, 2015). 

 

2.2 Students with Special Needs 

Mulyono (2003: 137 as cited in Ilahi, 2013), states that students with special 

needs are called students who are disabled, but also have potential and talent. The 

term of students with special needs develops into term of students with special needs 

who have a disorder in physical, mental, emotional, or combination of those 

disorders. Students with special needs are students who need the education 

appropriate with the individual needs, because each student has different background 

of life, development, and the level of education service (Iswari, 2007:2 as cited in 

Marti, 2012). Ilahi (2013) also conveyed that students with special needs have 
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temporary or permanent special needs caused by abnormalities or congenital defects. 

So, they need specific services or a more intense educational service because the 

students are different with normal students generally (Ilahi, 2013). 

Ormrod (2011 as cited in Surna, et. al, 2014) classifies students with special 

needs into common categories and specific categories, as follows: 

1. Students with specific cognitive or academic disorders.  

These students show the ability of academic under average; students have 

difficulties to do their assignments. The specific categories are learning disorder, 

attention-deficit hyperactivity disorder (ADHD), speech and communication 

disorder. 

2. Students with general delays in cognitive and social functioning.  

Students show the lowest achievement in all subjects and inappropriate social 

skill with their ages. The specific category is intellectual disorder (mental 

retardation). 

3. Students with advanced cognitive development.  

These students have superiorities at one or some subjects. The specific category is 

giftedness (not covered by IDEA unless a disability is also present). These 

students have IQ test value above 130; shows not only mastering in some subjects 

but also having some talents in art, music, and creative writing.  
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4. Students with physical or sensory challenges.  

These students have limitations due to physical problems and medical problems. 

The specific categories are physical and health impairment, visual impairment, 

and hearing less. 

5. Students with social or behavioral problems.  

These students show limitations and difficulties in behavior, social as well as 

emotional, and are closely related to academic matters. The specific categories are 

autism spectrum disorder also emotional and behavioral disorders. 

 

2.3 Students with Emotional and Behavioral Disorders (EBD) 

Students with Emotional and Behavioral (EBD) are students identified as 

students with special needs, because they have various problems such as antisocial 

behavior, an inability to establish relationships with adults and peers, and negative 

impact on achievement than they are similar (Ormrod, 2003). Therefore, special 

educational services should be given to them, because some students with EBD are 

caused by two factors. First, care treatment factor in environment such as 

inappropriate care treatment towards students and life pressure in family. Second, 

factor in school like disturbing their achievement and relation with friends because 

their emotion and behavior are different (Ormrod, 2009). 

Symptoms of emotional and behavioral disorders are usually divided into two 

types, namely externalizing behavior and internalizing behavior (Ilahi, 2013). 
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Externalizing behaviors have direct or indirect impacts with the others, such as 

aggressive, disobedience, stealing, and lack of self-control. Internalizing behavior 

affects the students with anxiety, depression, and antisocial (Hallahan & Kauffman, 

1988; Eggen & Kauchak, 1997 as cited in Mahabbati, 2006). Furthermore, Anderson 

(2012) said that the symptoms divided into three groups. Those are (1) externalizing 

behavior, (2) internalizing behavior, and (3) low incidence. The externalizing and 

internalizing behaviors are similar to Hallahan et al. above. Meanwhile, low 

incidence is infrequent disorder that if its happens will cause hard situation. 

2.3.1 The Differences between Autism Spectrum Disorders (ASD) and Student 

with Emotional and Behavioral Disorders (EBD) 

 

The Autism Spectrum Disorders’ student and the student with EBD have 

social interaction (Mangunsong, 2009) and behavioral disorders in terms of adjusting 

well in the family, school, and society (Somantri, 2012) but there are several points 

that distinguish them, as follows: 

 

a.  The student with Autism Spectrum Disorders (ASD) 

In social interaction, the student with ASD withdraws to be alone and does not 

play with friends like normal student (Thompson, 2010). In part of behavioral, the 

student with ASD plays with one object for hours or does repetitive and stereotypical 

behavior patterns. For examples, twirling himself or object, flapping hands, and 

moving back and forth or left and right (Mangunsong, 2009). The cause of autism 
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spectrum disorders is a brain dysfunction with abnormalities in brain structure and 

neurotransmitters (Anderson, et. al, 2009 as cited in Santrock, 2011). In 

communication, the student does not speak for communication and unable to do 

nonverbal social interaction such as eye contact, having no expression, and egocentric 

(Surna, et. al, 2014). 

b. The student with Student with Emotional and Behavioral Disorders (EBD) 

In social interaction, the student with EBD plays with friends but more likely 

disturbing them (Ormrod, 2009). In part of behavioral, the student with EBD does 

aggressive behavior toward teacher or friends in the learning process (Thompson, 

2010). For example, hitting, fighting, mocking, shouting, refusing to obey other 

people's requests including teacher and friends (Mahabbati, 2006). Life pressure; 

parents’ divorced, alcoholic family, and living in criminal environment are the cause 

of student with EBD (Santrock, 2009).  In communication, the student with EBD is 

able to do nonverbal social interaction such as eye contact, having expression to 

express his feeling, and nonchalant (Surna, et. al, 2014). 

 

2.4 Teaching Strategy 

There are different views in defining teaching strategy. Based on Majid 

(2016), teaching strategy is a plan of activities in learning that are structured to 

achieve the goal of learning. In addition, Kozma in Sanjaya (2007) said, teaching 

strategy can be translated as each activity that selected to help the students to reach 
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certain learning objectives. The last but not least, teaching strategy is an action plan 

(series of activities) including the use of methods and the use of various resources in 

learning (Sanjaya, 2006). In my perspective, the term of teaching strategy is teaching 

plans and tactics that teacher utilizes and implements in the class, while this strategy 

can change based on the learning process occurs in the class for the sake of achieving 

learning objectives. 

 

2.4.1 The Classifications of Teaching Strategies 

An article of Saskatchewan Educational (1991 as cited in Majid, 2016) shows 

five classifications: (1) direct instruction, (2) indirect instruction, (3) interactive 

instruction, (4) experiential learning, and (5) individual learning. 

 

2.4.1.1 Direct Instruction 

Direct instruction is strategy that focuses on the teacher using discourse 

method, exercises, and demonstration. The implementation begins from the teacher 

conveying the goals and preparing the students through the summary of the lesson 

planned on the board. Then, the teacher demonstrates the skills correctly or tells the 

matters step by step as clearly as possible. Teacher also guides the exercises through 

asking of questions to check understanding and giving reviews to them. Teacher also 

gives self-tasks as a form of following-up the practice (Majid, 2016).  
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2.4.1.2 Indirect Instruction 

Indirect instruction is a strategy that focuses on the students to do observation, 

investigation, and making hypotheses (Majid, 2016). The roles of teacher in this 

strategy are as facilitator, supporter, and source. The implementation is through 

orientation; it means the teacher has to manage students to be ready for starting the 

learning. After that, the teacher takes the students to a problem that makes students 

think and have a temporary answer (hypothesis) to the truth. To test the hypothesis, 

students must collect the data through teachers by asking some questions related to 

the problem. When the data is enough to collect, the conclusion can be applied for the 

problem (Sanjaya, 2013). 

 

2.4.1.3 Interactive Instruction 

Interactive Instruction is a group discussion between students and teacher to 

share their knowledge and to find an alternative thinking for solving problem in 

assignment. In the preparation phase, the teacher has to collect resources and media 

used for learning activities. The teacher explores the early knowledge that has been 

known by students on the topic to be studied then it is followed by asking questions 

related to topic by students because of curiosity. From that situation, students and 

teacher conduct an investigation to achieve final knowledge cooperatively. Finally, 

closing phase by doing the stages of reflection on what has been learned together 

(Majid, 2016). 
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2.4.1.4 Experiential Learning 

Experiential Learning is a teaching strategy that focuses on the students' 

activities and experiences (Majid, 2016). It starts from the teacher makes an open-

minded learning experience plan. Then, the teacher has to give stimulation and 

motivation when the students work individual or in small groups to study based on 

experience. After that, the students are placed in real situations with the purpose that 

the students can solve a problem, not just knowing the steps (Majid, 2016). 

 

2.4.1.5 Individual Learning 

Individual Learning is teaching strategy that aims to build individual 

initiative, independence, and self-improvement with teacher and friends' help. 

Students are expected to be able to study in their own place and time. This learning 

activity emphasizes more on mastery of learning goals through self-assessment or 

writing portfolio (Majid, 2016). 

 

2.4.2 The Implementation of Teaching Strategies for the Student with 

Emotional and Behavioral Disorders (EBD) 

 

Ormrod (2009) states that the strategies for student with EBD to keep being 

motivated doing assignments and to keep achieving in the learning process, because 

these kinds of student find the difficulties in academic and cognitive process, as 

follows:  
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2.4.2.1 One on One Communication towards Students’ Progress 

Teacher becomes good listener when the students tell their problems and give 

attention and solution when they look under pressure or worried (Ormrod, 2009). It is 

because of the student with EBD occur stressful, therefore it’s a necessary for them a 

humanist communication with the teacher (Ormrod, 2011 as cited in Surna, et. al, 

2014). The teacher also gives praise towards students who did a good behavior  

(Simonsen et al., 2008 as cited in Bak, 2013) because the teachers who care towards 

students is the first good step as stated by Diamond (1991 as cited in Ormrod, 2009) 

and encourage students to repeat a good behavior in their future (Bak, 2013).   

 

2.4.2.2 Giving Direct Commands to the Student  

 

Students with EBD mostly act inappropriately and are against; then the 

teacher has to create the situation where the students understand that they are in 

control of what they experience by adjusting to the class (Ormrod, 2009). Ormrod 

(2011, as cited in Surna, et. al, 2014) also added not only adjusting to the class, but 

also giving attention totally (seriously) to students with EBD. This is because 

inappropriately behavior to them disrupts the learning process. Thus, the teacher can 

give an understanding of what they done is contrary to the existing rules, so that 

students with EBD capable to regulate and determine the behavior that should be 

done (Ormrod (2011, as cited in Surna, et. al, 2014). 
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2.4.2.3 Conducting Class Activities Relevant to Students’ Interest 

When the activity is appropriate with the students’ interest, it makes the 

students more understand about the activity. So, their higher curiosity gains more 

knowledge and interest during learning process (Blumenfeld et. al., 2006; Hidi & Mc 

Laren, 1990; Tobias 1994 as cited in Ormrod, 2009). In addition, according to Bak 

(2013), maintaining motivation is also needed through Self-Regulated Strategy 

Development (SRSD). This case occurs because it can emerge frustration and 

inappropriate behavior at high level. So, using SRSD possibly allows the students 

with EBD to experience an instructional step that maintains motivation and allow 

them to deal with frustration properly (Bak, 2013). It because the struggle that the 

students with EBD find can be fixed and maintained during the learning process 

(Mason & Shriner, 2008 as cited in Bak, 2013) and it will produce positive effects on 

their academic outcomes (Mooney et al., 2005 as cited in Bak, 2013).  

 

2.4.2.4 Paying Attention to Students who Plan to Commit Suicide 

Students with EBD (Emotional and Behavioral Disorders) have suicidal 

tendencies especially in girls, because they grow with somatic and psychiatric 

disorders (Pradnyawati & Ardjana, 2015). So, the teacher must pay attention to the 

sign of students who want to end their lives. For example: (1) students who withdraw 

themselves from socializing, (2) students who ignore their appearance, (3) students 

who often talk terrible things and about death, and (4) students who often change 
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moods immediately (Ormrod, 2009). Most students who experience these signs are 

students who are very depressed. For this reason, the teacher has a role to help 

students with EBD (Emotional and Behavioral Disorders) behave in a more 

appropriate manner/attitude by making students with EBD do more interact 

effectively with others and creating a conducive classroom environment in the 

learning process (Ormrod, 2009). 


