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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter presents review of related literature which is based on relevant 

theories and previous research findings. It covers Reading in English as a Foreign 

Language (EFL), Process of EFL Reading, Skills in EFL Reading, Reading 

Difficulties, and Factors Influencing Reading Difficulties. 

2.1 Reading in English as a Foreign Language (EFL) 

Reading is not only a cognitive activity, but also a social activity. Hartney 

(2011) conveys that ‘reading is a complex cognitive process requiring visual, 

auditory and motor skills to enable a child to recognize words and symbols.’ They 

as efforts to integrate between those styles of learning to understand the meaning 

of reading texts. Further, Sheng (2000) states that reading is a process of reader in 

understanding the message or ideas by writer.  It comprises recognition of letters, 

words, phrases, and clauses. It is related to the whole learning process in effort to 

acquire the successful reading. In addition, reading is a language process. The 

learners who study reading have to understand the relationship between reading 

and their language. 

In EFL context, it is important that reading instructors and students need to 

be actively involve and have a good collaboration in reading activities to 

understand meaning of text. In the Indonesian context, understanding the reading 

process and the relationship between this process and the acquisition of messages, 

knowledge, or information from reading texts become essential points. Cahyono 
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& Widiati (2006) assert that the main focus of EFL reading in Indonesia is on 

intensive reading, in spite of the many advantages of extensive reading. Actually, 

it could be highlighted that extensive reading also have impact for the reading 

ability of students. Not only intensive reading is important, but extensive reading 

is needed too. 

Tasci (2007) conveys that she identifies the students at Pamukkale 

University Medical Faculty for the specific academic English language needs. She 

discovers that the medical department students need to the improvement of their 

academic studies, class hours, technological equipment, and professional teachers 

to get the efficient teaching of medical English. Poor vocabulary and grammar are 

seen as problematic in the research. Quite similar, Wu (2014) asserts that 

unfamiliar vocabulary is the most difficulty for students. They feel frustrated 

because it is more complicated than words that they commonly use. It could be 

highlighted that some previous analyses also show that the most common 

problems of the students are grammar structures and vocabulary. 

 

2.2 Process of EFL Reading 

The following processes have been known as three familiar models in 

reading process, they are: 

2.2.1 The Bottom-up model 

It focuses on word recognition as an important point of reading in effort to 

comprehend the text (Hudson, 2007). This model uses recognizing the basic unit 

of a text. It is stated by Nunan (2005) that ‘readers decode texts word-by-word, 

linking words into phrases, and then sentences’. It is considered as identification 
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processes of words, and sentences. Subsequently, it is put into sound what was 

seen in the text in which the readers derive meaning. The interpretation of each 

paragraph is determined by the previous interpretation of each sentence which is 

the result of interpreting each paragraph.  

The reading process of this model is from learning the part of language 

(letters/words) to understand the whole texts. It begins with general aspects such 

as the tittle, the basic idea of each paragraph, and subsequently turns into smaller 

linguistics unit. 

 

2.2.2 The Top-down model 

The bottom-up model starts with the smallest text unit, however the top-

down model begins with the largest unit, the whole text. In the top-down model, 

efficient reading relies more on the reader’s skill to integrate and use the 

information which is needed in order to understand the text. It means that 

background knowledge of reader in comprehension and his ability to use it is 

important to comprehend the kinds of text (Hudson, 2007).  

This model focuses on the consideration of comprehension which are not 

depended on accuracy and word recognition, but on what readers bring to the text. 

A reader guesses or predicts what it is about he/she read. It begins with 

understanding a paragraph then turns into the sentences and words. Readers have 

expectations about text information and infer it by using their prior knowledge or 

experience to understand a text. 
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2.2.3 The interactive model 

This reading model is recognized by the interaction of bottom-up and top-

down processes which are simultaneously throughout the reading process. It 

means that there are combinations of both bottom-up and top-down model in 

effort to build meaning. 

 

2.3 Skills in EFL Reading 

This study employs theories which are proposed by some experts in terms of 

determining the basic skills in Reading. These are as follows: 

2.3.1 Language Comprehension 

Language comprehension generally refers to one’s ability to understand 

speech. Wren (2000) stated that language comprehension is the ability to 

read and understand a passage of text depends on two important skills. They 

are the ability to decode the words in the text and the ability to understand 

the language the text which is written. The goal of reading is to make students 

able to understand written ideas or messages in particular context. 

 

2.3.2 Lexical Processes 

It comprises two skills, they are phonological and lexical access (Perfetti, 

2005). It is important to consider different aspects of lexical processing separately. 

They are as followed as: 

a. Phonological Skill 

It could be defined as an ability to recognize and integrate the different 

sound units of spoken words (Department of Education and Training in Western 
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Australia, 2004). It means that it is not only focused on the meaning of a word, 

but also the sounds of a word. For instance, the word “beat” and “seat” have 

similar sound, it is /i/ sound. However, it is different from the word “heard” which 

have /e/ sound. It shows that the phonological skill and reading comprehension 

have a relationship, it is called by word recognition. The students understanding 

of the phonological skill could influence their comprehensions. 

 

b. Semantic Skills  

It refers to an understanding the interpretation meaning of a word, phrases 

and sentences. Semantic skills determine students’ reading comprehension. For 

instance, a woman says “mango” when a man sees a rose and they are trying to 

describe the same thing. It shows that a woman had problem in semantic skill. 

This example refers to the ability to describe something. Natalie Jones (2000) 

states the basic skills of semantic skills which are as follow as: 

- The ability to describe and report 

- Understanding and use of vocabulary concepts such as synonym and 

antonym 

- The ability to provide definitions and explain word meanings 

- Understanding of multiple meaning of words 

- Understanding of word relationship, base word, and others 

- Understanding of figurative language and implied meaning 

 

In effort to link it with reading comprehension, the appropriate use or 

understanding of meaning can determine a correct comprehension of a text. 
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2.3.3 Working memory 

Young (2000) states, ‘it is a process of rapid verbal repetition of the to-be-

remembered information, which greatly help maintain it in working memory. It is 

a type of memory which need to hold an information in mind of a person. 

Working memory is divided into two major points, they are short-term memory 

and long term memory (Young, 2000). Short term memory refers to the just few 

second information which is processed in mind. While, the long term memory is 

when the information is processed permanently save in mind.  

To link it with reading comprehension, working memory requires to 

understand both written and spoken language and also to write sentences. 

Sentence must have held in working memory and integrate with another. Each 

sentences is read, understood, and integrated with previous one and so on. By the 

end of the chapter, both details and main idea need to be retained in working 

memory. 

 

2.3.4 Making inference  

It is an idea that is suggested by the facts or details in a text. Making 

inference is often called as “reading between the lines”. It is a suggestion which is 

expressed without direct statement. It means that the answer is not stated directly 

in the text. So that the students predict the meaning based on their prior 

knowledge such as their actions, speeches, or based on their teachers’ body 

language (Preszler, 2006). Only in reading, the evidence for inference consists 

merely on words rather than actual events. 
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In order to link it with reading comprehension, making inferences require 

students to go beyond written meaning, but they have to open up a world of 

meaning that deeply connected to their lives. When students read and comprehend 

a text, a whole word opens up for them. Subsequently, in effort to open to world 

up, students learn to read with fun, read critically and thoughtfully. It is different 

from conclusion which refers to a decision about what might happen about the 

result an event. 

 

2.3.5 Vocabulary and background knowledge 

Vocabulary is an indicator of a student’s background knowledge. A study of 

reading comprehension prove that background knowledge and vocabulary are the 

strongest predictors of comprehension and influence indirectly whether a student 

would apply strategies when meaning are understood (Cromley & Azevedo, 

2007). Vocabulary and background knowledge are related each other. 

Understanding a meaning of vocabulary is built through growing bank of 

background knowledge.  

This ability directly influences reading comprehension. For instance when 

educators read a journal abstract; they seem to understand from Educational 

Research Journal rather than Journal of Nursing, because the most educators do 

not have vocabulary and background knowledge to understand medical 

terminology. When reader activities based on his/her prior knowledge, he is 

linking what he have already known to what he currently read.  
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2.4 Reading Difficulties 

Reading difficulties are called unexpected barriers which are encountered by 

learners who need to enhance their capabalities such as motivation and 

intelligence in reading comprehension (Lyon, Shaywitz, & Shaywitz, 2003). 

Some studies have been conducted to explore reading difficulties in reading texts. 

Vaughn, Bos & Schumm (2000), for example, have attempted to investigate 

reading difficulties in South Africa. Many learners are engaged to believe that 

success in school are beyond their expectation. Learners who learn to read are 

discouraged in their environment of school, and finally they are dropping out 

without understanding the skill. 

Mehjahdi (2015) states that the three most important students’ difficulties 

are as follow as: 

1. Pronunciation. It is as one of the obstacles for students when they are 

reading aloud. They feel difficult to differentiate the similar sound. 

2. Difficult words. This problem could hinder students’ reading 

comprehension. It could be affected by their lack of vocabularies.  

3. The text length and the student’s unfamiliarity with the topic. They 

influence the reading outcomes from students. 

 

2.5 Factors Influencing Reading Difficulties 

Many education experts have attempted to explore the factors which could 

influence reading comprehension. So that this study uses theories which are 

proposed by some experts in the factors that influence learners in reading 

difficulties. 
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2.5.1 Language factors 

The level of learners of language improvement is an essential factor to 

comprehend reading text as their capability. The goals of language skills can be 

acquired by some categories. For instance, vocabulary, reading and spelling, and 

language comprehension. Hinkel (2005) gave additional information that second 

language learners had to enhance the language proficiency in their mother tongue 

language. Accordingly, in foreign language such our country, it should use first 

language to comprehend reading text. 

 

2.5.2 Educational factors 

1. Teachers and system 

The teacher influences students’ interest in reading comprehension 

(Hlalethwa, 2013). For instance, they acquire reading proficiency if the teacher 

teaches them as well as she or he understands the text well. However, it occurs 

vice versa when the teacher does not understand the text. It can affect frustration 

or less interest in reading comprehension, further, reading subject. 

2. Schools 

The environment of setting, in this case it is classroom affect students’ 

reading comprehension. Noisy or crowded situation in a classroom hinders the 

students’ attention in comprehending certain reading text (Hlalethwa, 2013). DoE 

(2008b) support this factor by stating that, ‘poor physical conditions and 

inadequate facilities for teaching and learning will make reading a difficult task 

for learners.’ 
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3. Teacher competency and attitudes 

Reading difficulties are affected by lack of support from the teacher 

(Hlalethwa, 2013). For instance, teachers who apply a mere method or technique 

while they are teaching will make students feel bored. The learning style could not 

proper for all students. It is needed to teachers use their style which are 

appropriate to the topics or opportunities. 

 

2.5.3 Textual factors 

It can be recognized by some aspects in reading comprehension. They are 

type of text, reading levels, and vocabulary use (Vaughn, Bos & Schumm, 2003). 

 

2.5.4 Emotional factors 

Different levels of learners’ emotion determine the result of reading 

comprehension. Ghanaguru, Liang & Kit (2010) propose kinds of emotional 

factors such as lack of confidence, lack of prior knowledge, less motivation, and 

bad reading habits.  

 

2.5.5 Cognitive factors 

Every student has her or his own style in learning, particular in reading 

comprehension. Sadker & Sadker (2005) state that individual learner has different 

ways of understanding and identifying certain information. For instance, some 

students learn by looking such as reading textbook, but some others feel more 

comfortable to learn by listening their teachers directly.  
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2.5.6 Personality factors 

Learners’ personality also influence them in comprehending a text. They 

have their own characteristics in order to learn. Learners who have high 

motivation will have better academic result. For instance, motivation, ability in 

group work, and sense of personal competence (Vaughn, Bos & Schumm, 2003). 

 

2.5.7 Learning styles 

It has already known that learning styles are divided into three major points. 

They are visual learners, auditory learners and kinesthetic learners. So that, 

learning based on their own style could enhance their reading performance. 

Therefore, if the teacher teaches according to the various styles of learning, it will 

make students are improved in reading comprehension (Sadker & Sadker, 2005). 

 


