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Employing Extensive Reading in Elementary School 

 

Abstract: Exposure of L2 language is one of many aspects which helps in developing 

one’s foreign language proficiency. Extensive reading is known as an activity which 

provides the opportunity to explore language in its natural context. Reading, which is 

not a born skill, needs to be nurtured, thus introducing reading from an early age is 

expected to bring more effective results. This paper attempts to propose a framework 

of integrating extensive reading in elementary school in Indonesia which aims mainly 

on gaining vocabulary knowledge. Aspects needed in its implementation are described 

and followed by the suggestion to integrate extensive reading into the language 

curriculum. 
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I. Introduction 

Education in 21st century with its well-equipped and advanced technology to 

gain information demands students to have life-long learning skill, especially 

literacy. Indonesia has been participating on International surveys of literacy, such 

as Progress in International Reading Literacy Study (PIRLS) since 2006, and 

Programme for International Student Assessment (PISA) since 2000. Based on data 

from PIRLS that is conducted every 5 years, Indonesia was on 41st of 45 countries 

in 2006 and on 45th of 48 countries in 2011. Indonesia’s rank in PISA that is 

conducted every 3 years was on 64th of 65 countries in 2012 and on 64th of 72 

countries in 2015. Furthermore, a study conducted by Miller (cited in Firda, 2018) 

revealed that Indonesia was on the second lowest level in students’ reading habit. 

Those data show that Indonesia has a low level of interest in reading and still needs 

a lot of effort to improve the level of literacy especially in reading.  
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Realizing the demand of reading ability and the importance to produce 

literate students for lifelong learning through reading, Indonesian government in 

article 2 of the Regulation of Ministry of Education and Culture number 23 year 

2015 requires all levels of education in Indonesia to have School Literacy 

Movement (Gerakan Literasi Sekolah (GLS)) by reading for 15 minutes before 

school curriculum hours that the main purpose is to build good characters of 

Indonesian children. 

English as a foreign language in Indonesia is taught focusing on four 

language skills: speaking, reading, listening, and writing. Out of four, reading skill 

is believed to play as the crucial component of foreign language teaching due to its 

ability in getting the learners familiar with the target language without the necessity 

to visit its native speaking countries or interact with its native speakers like what 

speaking skill and listening skill needed (Yazar, 2013). The ability to read well will 

help students to become independent learners and is required to process information 

in today’s text-rich modern societies. 

Teaching reading is mostly done by following the three stages strategy: pre-

reading (brainstorm the learners background knowledge), while-reading (read aloud 

or read silently), and post-reading (evaluate the reading comprehension through 

tasks). This strategy tends to imply intensive reading technique in its process. In the 

other hand, extensive reading (ER), one of reading technique types, is uncommon 

in EFL class although it is found that extensive reading has positive result towards 

student’s second or foreign language learning development. The establishment of 
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ER associations, journals, and ER world congress also shows its importance and 

popularity. 

Many studies have investigated the role of ER on language development. It 

presents cognitive gains (reading ability, vocabulary, language and linguistic 

competence) and affective gains (attitudes and motivation). Extensive reading gives 

benefit on reading skill (Meng, 2009), writing skill (Mermelstein, 2015), vocabulary 

acquisition (Senoo and Yanemoto, 2014), grammatical mastery (Khansir and 

Dehghani, 2015), lexical depth (Jafarpour, 2014), and positive attitude towards 

reading (Yamashita, 2013). Hill (2016) mentioned some research results of three 

extensive reading projects that show improvement on reading comprehension, 

writing, grammar, vocabulary, oral language, listening comprehension, ability at 

spotting and correcting grammatical mistakes in own writing, confidence and 

fluency in speaking, and the use of more varied sentence structures. Those results 

show that almost all areas of language learning are affected positively. 

The principles of GLS have many similarities with extensive reading in EFL, 

such as the reading materials are chosen by students themselves, reading takes place 

in tension-free environment with no score-demanding post activities, and teachers 

are required to also read along with the students. Furthermore, both GLS and ER 

aim in developing reading habit. 

Dewayani (2017) compiled some GLS best practices of Indonesian EFL 

teachers started from a story told by Retnaningdiyah and Kuntari about English 

teachers from an elementary school in Denpasar, Bali and an elementary school in 
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Bogor, West Java who implemented D.E.A.R. (Drop Everything and Read) 

technique as an extensive reading to support GLS. For junior high school level, there 

were two English teachers from East Java who brought their personal collection of 

books to be used in the class for extensive reading. Another best practice story was 

told by Wijaya about an Independent Reading activity in a private senior high school 

in Bekasi, West Java that was facilitated by an English teacher. The extensive 

reading that has been implemented in that school successfully motivates the students 

to read. Those evidences proved that some English teachers in Indonesia have been 

aware of their role to promote extensive reading. 

Despite the number of L2 teachers who are eager to include ER in their 

teaching is growing, many are not fully successful in integrating ER due to 

curricular or practical factors. In many parts of Asia, for example, simple 

encouragement to do extensive reading will not be practical with the majority of 

students favor extra-curricular activities where they would find reading is 

unrewarding unless it is integrated into curriculum (Robb; Yu, as cited in Chang and 

Renandya, 2017), unexceptionally in Indonesia where the students have low reading 

habit and see reading as unvalued activity especially reading in foreign language. 

The reasons derive from the significant difference with the conventional instruction 

which causes resistance from both teacher and student, limited resources and 

inflexible curricula (Ferdila, 2014). 

Accordingly, the reading habit from the early ages needs to be nurtured 

especially in countries which have limited foreign language exposure opportunities. 
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Children who are introduced to reading materials early have more tendency to 

develop language skills than non-reader children (Loh, 2009). Hence, extensive 

reading which provides comprehensible input-rich environment that stimulates 

acquisition is a suitable practice to be introduced from primary stage. Therefore, this 

paper explores the aspects of extensive reading to consider in managing the program 

effectively and aims to introduce the incorporation of extensive reading in 

elementary school. 
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II. Review of Related Literature 

2.1 Definition of Extensive Reading 

Extensive reading is designed to replicate real-life reading that is both 

informative and pleasurable. Extensive reading defined as reading for pleasure 

and interest in a long period of time of large amounts of material in the second 

language without the addition of productive tasks. Learners’ attention is 

centered on understanding and gaining knowledge or enjoyment as extensive 

reading is predominantly meaning-focused (Hafiz and Tudor; Nation; as cited 

in Ro, 2013). No addition of productive tasks means students read self-selected 

reading with very little pressure, and write brief summaries or comments on 

what they read (Mason & Krashen, cited in Benettayeb, 2015). Day and 

Bamford (cited in Hanisch, 2015) described extensive reading as an approach 

to motivate students to read in L2 language in order to build wide knowledge 

of vocabulary and structure, also develop good reading habit that focuses on 

meaning not the text’s language. The learner’s goal in extensive reading is an 

understanding to fulfill a certain reading purpose, such as obtaining the story or 

enjoying the story. Day and Bamford (as cited in Benettayeb, 2015) also define 

extensive reading as an approach to learn to read in a foreign language that takes 

place inside the classroom (by providing time at least 15 minutes or so to be 

used for sustained silent reading individually of anything the students wish to) 

and outside the classroom (promoted by letting students to borrow books to take 

home and read). 
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Extensive reading should be done at the student’s comfortable level and 

in tension-free environment. In creating fluency and enjoyment within the 

reading process, students are suggested to not look up every word in dictionary 

and it should be done over continuous period of time. Extensive reading is a 

supplemental class library program incorporated in an English course where 

time, support, and materials to read enjoyably are given that the students read 

at their own proportion as many books as they can without enforcement of tests 

and marks (Clarity; Davis; as cited in Fawzia & Salwa, 2016). 

Renandya (cited in Benettayeb, 2015) described extensive reading 

program as an organized plan in shape of supplementary class library within an 

English course where the time, encouragement, and materials are given for 

students to read as many books as they can with pleasure, at their own level, 

and without enforcement of tests and scores and followed by motivation and 

monitoring by teacher to check whether the number of books read fit the given 

time appropriately. 

Extensive reading has several alternative names. Krashen (as cited in 

Iqbal, 2017) referred extensive reading as voluntary reading approach, 

sustained silent reading and independent voluntary reading. Uninterrupted 

sustained silent reading (USSR) is also one of many names given to extensive 

reading among other names such as free voluntary reading (FVR/FEVER), self-

selected reading, sustained silent reading (SSR), sustained quite reading time, 

drop everything and read (DEAR), and high intensity practice (Hunt, as cited 
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in Loh, 2009). Other different terms that have been used to refer extensive 

reading are supplementary reading (SR), book flood, pleasure reading, reading 

because you want to, free reading, guided independent reading (GIR), daily 

individual reading time (DIRT), sustained quiet uninterrupted reading time 

(SQUIRT) and also positive outcome while enjoying reading (POWER) 

(Maley, cited in Yulia, 2018). 

Day and Bamford (cited in Benettayeb, 2015) mentioned four forms in 

integrating extensive reading as follows: 

a. A separate course 

It stands as an established course which has its own syllabus and a 

time slot (e.g., a single 50 minutes period once a week). 

b. A part of an existing reading course 

It takes place formally into existing reading course by determine a 

certain target to be achieved (e.g., reading a certain number of books, 

pages, or chapters per week or semester, both in class and out class 

as homework). Time for post activity (e.g., oral book reports) is also 

set aside from in-class reading time. 

c. A non-credit addition to an existing reading course 

It is an optional assignment which depends on how much attention 

given by the teacher to do extensive reading. 

d. An extracurricular activity 
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It works the same as any after school activity which opens for anyone 

and is not related to any courses in the curriculum. 

2.2 Principles of Extensive Reading 

Extensive reading desirable outcomes cannot be achieved without 

meticulously apply its characteristics and thoroughly respect its principles. The 

necessary characteristics and principles have to be present to guarantee the 

success of extensive reading program. 

There are 10 principles of extensive reading summarized by Day and 

Bamford (cited in Mermelstein, 2014) as follows: 

 Students read as much as possible, in and out of the classroom. 

 A variety of materials and wide range of topics is available to 

encourage reading. 

 Students choose what they want to read and have freedom to stop 

reading material that is not interesting or difficult for them. 

 Pleasure, information, and general understanding are the purposes of 

reading. 

 Reading is its own reward. There are few or no follow up exercises 

after reading. 
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 Reading materials are within the students’ linguistic competence 

especially in vocabulary and grammar, with minimum aid of 

dictionary. 

 Reading is individual and silent, at the student’s own pace, done 

when and where the student chooses. 

 Reading speed is usually faster as students read books and other 

materials that are easily understandable. 

 Teachers orient students to the goals of the program, explain the rule, 

keep track of what students read, and guide students for maximal 

gain. 

 The teacher is a role model for students – an active member of the 

reading classroom, demonstrating what it is to be a reader and the 

rewards of being a reader. 

Moreover, Hedge (cited in Benettayeb, 2015) described characteristics that 

represents core and guidance of extensive reading as follows: 

 Reading large amounts of material: short stories, novel, newspaper, 

magazine articles, or professional reading, 

 Reading frequently and regularly with consistency, 

 Reading long texts, 

 Reading general meaning: for amusement, curiosity, or professional 

interest, 
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 Reading during class but also engaged in individual independent self-

selected materials reading at home. 

In extensive reading, the vocabulary of the reading materials used should 

be in line with student’s knowledge level of English vocabulary and the 

language used is appropriate with student’s level of English proficiency. Thus, 

dictionaries must be rarely used since constant stopping to look up words makes 

it difficult to build fluent reading. The students are fostered to ignore or guess 

the meaning of unknown words they encounter. No matter the number of pages, 

the types of readers, where and when to read, the important thing in extensive 

reading is to build awareness of reading and to experience reading. Extensive 

reading program happens where the materials are read, books are discussed, 

and the joy from reading is shared between students themselves and the teacher 

who is also a participant (Benettayeb, 2015). 

2.3 Extensive Reading Materials 

  Material selection in extensive reading is a fundamental issue. The key 

element of successful extensive reading program is the supply of 

comprehensible, varied, attractive, interesting, and relevant materials that are in 

students’ linguistic ability range in order to build word recognizing 

automaticity, vocabulary knowledge, and positive attitude towards reading 

because when students read an easy material within or lower their vocabulary 
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level, they will obtain a sense of attainment and amusement that can lead them 

to enjoy reading unconsciously (Day & Bamford, as cited in Ouhiani, 2015). 

The use of simplified (graded) readers is more recommended than 

authentic materials as they convey the objective of extensive reading better in 

building reading fluency and confidence through easy comprehensible input 

especially for beginners and intermediate students (Waring, cited in 

Benettayeb, 2015). 

In extensive reading, the materials are suggested to be a little below of 

the students’ language level to help them read without accompany of teacher 

and dictionary. Appealing, easy, short (the length of the book, not far beyond 

students’ current linguistic level), varied, and culturally familiar suggested as 

basic criteria in choosing extensive reading materials (Nuttall; Day & Bamford; 

cited in Benettayeb, 2015). 

Moreover, Day & Bamford (cited in Benettayeb, 2015) suggested 

helpful hints for selecting materials when giving orientation of material 

selection to the students as follows: 

 Reading easier material is better than harder material. 

 Reading a lot is better than reading a little. 

 Reading what you enjoy is better than reading what you think you 

shall read. 
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 It is better to stop reading the book that fails to interest you than 

forcing to keep reading it. 

Online resources 

In this digital generation of students, allowing students to interact with 

online reading materials (i.e. electronic books, magazines, stories, and news) is a 

way to encourage students’ interest and active participation in extensive reading. 

Internet provides unlimited varied materials as good sources in enhancing 

reading skill. Internet-based reading helps students to interact more with text, 

increase awareness to personal needs, improve independence and confidence to 

recognize texts they are able to read, enhance sight vocabulary, fluency, and 

comprehension as some online sources provides simultaneous audio and visual 

input that help students to read more actively (Case & Truscott, Pino-Silva, cited 

in Benettayeb, 2015). Thus, with careful selection and intelligent exploration, 

extensive reading using online materials is promising for strengthening students’ 

learning. E-book is one of many types of online reading sources that favored by 

most teachers and students for its interactive and lively nature compared to 

printed materials. Among many others, Lee & Mallinder (cited in Benettayeb, 

2015) compiled a collection of useful internet sources as follows:  

 E-book directory (http://www.ebookdirectory.com).  

 Planet e-book (http://www.planetebook.com). 

 Free ebooks.net (http://www.free-ebooks.net). 

http://www.ebookdirectory.com/
http://www.planetebook.com/
http://www.free-ebooks.net/
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 Free PDF ebooks archive 

(http://www.planetPDF.com/Free_PDF_ebooks.asp). 

 Free ebooks by project Gutenburg 

(http://www.gutenburg.prg/wiki/Main_page). 

Online resources support extensive reading in the provision of diverse 

materials and the students’ interest booster as internet technology users. Students 

are also able to share interesting and attractive books under the teacher’s 

guidance. Online resources also greatly reduces the cost of paper books for 

library. On top of that, research found that web-based materials give higher effect 

than paper materials (Jeon & Day, in Yulia, 2018). 

2.4 Library 

There are two types of library: class library and school library. Its 

implementation decision depends on the program needs. If extensive reading is 

introduced for the first time, it is preferable and wiser to start it with small library 

of appropriate level that depends on the money, time used, also the number of 

students participated (Bamford & Day, as cited in Benettayeb, 2015). 

Class library can be started by asking students to bring one or two English 

materials and put them on the bookshelf or simply a box or a trolley in the 

classroom where several students in turn act as librarian who are responsible for 

borrowing and returning data. The materials are registered and numbered to have 

http://www.planetpdf.com/Free_PDF_ebooks.asp
http://www.gutenburg.prg/wiki/Main_page
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it returned to the original donors after the materials are completely used or in 

need of change. Other sources for materials can come from other donors outside 

the class members, publishing houses, or other institutions (Hedge; Kembo; Pan, 

in Benettayeb, 2015).  

Class library benefits for immediate and easy access to the materials 

especially for reading time in class, freely obtain and change materials during 

extensive reading period, share, react and recommend each other, and for teacher 

to guide students to choose materials that suit their age, proficiency, and interest. 

Moreover, students prefer the materials to be stored in their own room instead of 

making a journey to the library. Teacher is also able to try introducing how to 

operate a class library to the students (Day & Bamford; Nuttall, in Benettayeb, 

2015). 

In other hand, school library has major benefit in the organization of 

check-out system since the school librarian is the one who responsible to monitor 

the borrowing and returning activity thus can be an ideal resources for extensive 

reading. The students also have opportunity to report directly to the librarian 

anytime they face difficulties in selecting materials which later can be conveyed 

to the teacher.  

In elementary school level, school library can be more suitable than class 

library. Since extensive reading in this level aims to introduce students to a reading 

program, giving responsibility for organizing a class library can become a burden. 
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It is teacher to decide whether to use school library that offers less work and is less 

accessible or class library that offers more work and is more accessible. 

2.5 The Use of Dictionary 

The strong recommendation to not use dictionary too often symbolize the 

difference between extensive reading and other reading approaches for students to 

break the habit of looking up every unknown word.  A recommended useful 

technique frequently used by students who read for pleasure for strengthening their 

vocabulary is by simply marking unknown words encountered without interrupting 

reading. In the end of the chapter then those words are looked up. Mostly, 

reasonable number of unknown words is three to four words per chapter. Reading 

the next chapter then done in the same way, undisturbed and in a low-anxiety 

situation (Day & Bamford, cited in Benettayeb, 2015). 

2.6 The Roles of Teacher 

In extensive reading program, the teacher roles are strongly emphasized. It 

is important to remember that extensive reading activity is student-centered and 

student-managed. Extensive reading requires teacher’s involvement as a role 

model of reading, a counsellor, and an enthusiast (Benettayeb, 2015). 

Teacher as a role model means that teacher is also a reader that participates 

in reading while the students read their materials. It aims to motivate students 

intrinsically by showing the actual reading attitudes. By participating in reading, 
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teacher opens the chance to discuss, read aloud from favorite materials and share 

views about what they read together. A lot of reading is also needed for teacher in 

order to know which level of the books linguistically suitable for the students. 

Teacher as counsellor means the teacher is demanded to advise, assist, 

remedy, broaden the students’ interests, and foster them to analyze their own 

reading by speaking out their views about the materials they read (Hedge, cited in 

Benettayeb, 2015). It is a chance to provide support to talk about the students’ 

problems then guide them for possible guidance relating their materials. It is 

suggested that if extensive reading’s allocation periods are two or three periods per 

week and the discussion takes about 5 students every period, then a five-minute 

discussion with every student of the class per month is possible. A checklist of 

questions to record students’ responses can be used and then compared at the 

beginning, during, and the end of the program. Possible questions that can be asked 

may include: do you enjoy reading? what kind of books do you like? what books 

have you enjoyed reading? do you have any problems with or worries about 

reading? and about how long does it usually take you to finish reading a library 

book? (Yu; Day & Bamford, cited in Benettayeb, 2015). 

Teacher as enthusiast is shown by enthusiasm and appreciation for 

extensive reading. The benefit of enthusiastic and caring teacher is especially help 

the weak and reluctant students. They need special attention and help from positive 

and encouraging teacher (Yu, cited in Benettayeb, 2015). 
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In short, Savaş (2009) summarized the role of the teacher that includes 

setting up the program in a way that students are able to find suitable books within 

their level and interest, planning reading motivating class activities, using various 

ways in checking whether students are actually reading, overseeing the record of 

materials that students have read, giving advises to students who are left behind 

individually, and giving feedback on students’ journal reports or other works. 

Nevertheless, Stoller (cited in Yulia, 2018) asserts that teachers nowadays 

play as guide or facilitator than as model reader who are responsible in monitoring 

whether students engage on task, select proper materials, or need help on 

comprehension of choosing the comfort level material while circulating and 

interacting quietly with individual students during in-class extensive reading. 

2.7 Follow-up Activities 

It is widely accepted that extensive reading is an activity of own reward 

that emphasizes enjoyment with few or no requirement of post-activities. One of 

reasons to consider follow-up activities is to monitor whether reading is in fact 

done and to keep track of students’ reading progress (Day & Bamford, cited in 

Ferdila, 2014). Important to be pointed out is that the post activities should not 

become a burden for students and not in the form of comprehension questions. 

Follow-up activities should allow students to express opinions, feelings, and build 

positive attitudes towards reading, also help to motivate students to read more and 

should be planned in a way that show reading is enjoyable. Meng (2009) 

mentioned some post activities as follows: 
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 Filling out a short record form 

The form includes the title and level of the book, the reading’s 

amount of time, and a brief comment of the book. It shows how much 

reading is done over a period of time. 

 Presenting an oral report 

The report may contain the name of the book, the type of the 

story, and personal opinion students want to put. 

 Group or pair interaction 

Students can tell freely about what they read or about their 

feelings towards the material. 

 Individual counselling 

An activity where teacher can ask students about their reading 

experience, progress, and problems. It takes place where the rest of 

the class are engaged in silent reading. The questions should be made 

short and simple, applicable for most materials, and able to prompt 

thinking and reflection to the materials such as: why and how did you 

decide on reading this book? do any of the characters remind you of 

people you know? tell us more about these people, do you agree with 

what the writer says? why? what do you like best about the 

book/article? (Scott et al; Hsui; cited in Benettayeb,2015). Moreover, 
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the teacher needs to accept their views and gives encouraging 

responses to their answers, and possible solutions of their problems. 

 Read aloud 

An activity where the teacher or the students read aloud to the 

class the favorite part found in the materials. Harmer (cited in Ferdila, 

2014) affirmed that reading aloud of an especially interesting excerpt 

is highly motivating and entertaining for the class. 

2.8 Benefits of Extensive Reading 

Extensive reading program is usually conducted to advance good 

reading habit, to increase vocabulary and structure mastery, and to foster a 

passion for reading. Moreover, the students will have positive perception 

towards L2 reading, confidence and motivation in reading, development of 

ability in word recognition, will read at an appropriate rate of students’ purpose 

and without disturbance from dictionary, and will know the purpose of their 

reading and the way to choose suitable materials on their own (Richards & 

Schmidt; Day & Bamford, cited in Benettayeb, 2015). Guo (as cited in Ferdila, 

2014) added that confidence and motivation gained from repeated reading 

exposure benefits students to be more active in class participation. Renandya 

(2016) compiled benefits that students can get from extensive reading as 

follows: 
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1. Enhance vocabulary development. By reading extensively, students 

frequently encounters words and word patterns that helps in 

increasing vocabulary size. 

2. Attain a better grasp of L2 grammar. Students who read a large 

amount of materials will repeatedly encounter various grammatical 

patterns which lead them to have a greater sense of how grammar 

works. 

3. Develop word recognition skill that leads to faster reading speed 

which is important for fluent reading. 

4. Expand background knowledge. Since students read various reading 

materials, they are exposed to many different topics that increase 

their knowledge base which is useful for fluent reading and 

comprehension. 

5. Build up higher confidence and motivation. Students with low 

proficiency especially will find ER helpful to boost their confidence 

and motivation since the reading materials are within or a bit below 

their linguistic competence range. 

6. Gain positive attitudes towards reading. Since ER is done within 

enjoyable environment, students are eager to explore more various 

reading materials and reading more. 
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7. Earn a healthy reading habit. Confidence and great sense of 

amusement in reading foster a healthy reading habit that is helpful 

for their lifelong reading habit independently. 

2.9 Problems Found in Extensive Reading 

Despite the general acceptance of views on extensive reading benefits, 

reading lessons are relatively rarely done. The place of extensive reading in 

English curriculum is unsatisfactory. Due to practical concerns, ER cannot be fully 

adopted in the teaching although many EFL practitioners acknowledge the 

usefulness of extensive reading. Renandya & Jacobs (cited in Benettayeb, 2015) 

mentioned some factors that result on that situation as follows: 

 Teacher feels pressured to complete the required materials in the 

syllabus and does not have time to do other activities that are not 

required. 

 Teacher prefers to spent time better for subject that the students are 

tested on rather than activity like extensive reading that does not need 

direct assessment. 

 These practical reasons also cause extensive reading cannot be totally 

incorporated even in the country that already includes extensive 

reading in the second language curriculum like Singapore. 

Furthermore, Hanisch (2015) mentioned challenges of conducting extensive 

reading that include: 
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 Cost 

Most schools do not provide extra budget to obtain enough materials 

for extensive reading program. 

 Time and syllabus 

Providing time for students to browse materials in the library and 

time for free voluntary reading in the class is difficult due to already 

crowded curriculum. 

 Knowledge 

Adjusting different roles of teachers from their current teaching 

approach when implementing extensive reading might give problems 

for teachers. Most teachers still have no knowledge about extensive 

reading. 

Accordingly, Day & Bamford (cited in Benettayeb, 2015) mentioned some 

reasons extensive reading is not common in most EFL classrooms as in the 

following: 

 The cost 

 The requirement of a set – up program 

 The limited time in already crowded curriculum 

 The requirement of some different roles of teacher 

 The difficulty-free nature of reading material 

 The dominance of other reading approaches 
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 The belief that reading should be done after speaking and 

comprehension mastery 

 The confusion between extensive reading and class reader. 

The key reason that is often cited as the reason of the lack of suitable 

materials is the lack of funding (Renandya & Jacobs, 2016). It is noted that the 

main practical concerns of extensive reading are cost, lack of time, students’ 

reading monitoring, library management, choosing appropriate books guidance, 

and engaging students with reading (Brown, as cited in Renandya & Jacobs, 2016). 

Moreover, Davies (cited in Archer, 2012) stated that a big class size is one of 

negative factors that requires an evaluation. Teachers often have to deal with an 

average of 30 – 40 students in a classroom that becomes an obstacle in running the 

program. Insufficient planning, poor execution, and inadequate resources also lead 

to an unsuccessful extensive reading program (Waring, cited in Yulia, 2018). 

2.10 Possible Solutions of Problems in Extensive Reading 

Dealing with the cost and the library management that seem to be mostly 

faced problems, possible solutions are offered in the following based on several 

ways mentioned in some studies. Some attempts described in Batubara & Ariani 

(2018) includes:  
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 Filing proposals to the Department of Education to receive reading 

materials through Dana Alokasi Khusus (DAK) as a benefaction 

usually given by the government for library facilities reinforcement. 

 Appealing the participation of parents, alumni, and communities on 

providing additional supply of reading materials, also students 

themselves to bring favorite books they have by their own. 

Furthermore, the use of online reading materials may serve most effective 

solution for reducing the cost of printed materials. Using web materials also 

provide interest and more varied sources for students. Its weakness is that any list 

of online material sources goes out of date in a short time, thus needs consultation 

from colleagues, librarians, and students for latest information, reliable hardware 

and internet connections are also a must (Jacobs, 2014). 

Jacobs & Renandya (2015) in their suggestion of making extensive reading 

even more student centered which include student control as one of its aspects 

supports the solution to acquire reading materials. The aspect of student control 

here covers: 

 Students can be involved in the selection process of purchasing books 

if they are ordered from catalogues or book fairs. 

 Students and their family can donate new or used books (e.g., on 

students’ birthdays or graduation). 



26 

 

 Students can get the reading materials on online resources they feel 

suitable for themselves and their peers. 

Eryu & Muramatsu (2016) delivered the option for the management of 

library which shows how placing the materials in the library helps both students 

and teachers in practicing extensive reading program. Its key aspect is a good 

collaboration between the English teachers and the librarian by understanding each 

roles in the management. The steps and roles are described as follows: 

a. The teacher makes the catalogue data of books manually. 

b. The librarian imports the data into the library management system 

and then printed out the code labels which then delivered to the 

teacher. 

c. The teacher then sticks the number label, barcode label, and a color 

sticker on the book to show the level of the book (also indicates the 

words count). 

d. The librarian is in charge to make the data of the books’ circulation.  

e. The teacher uses those data to see when the books are most borrowed 

or read, and to see what books are popular. 

f. The librarian also will pass on any students’ comments or requests 

made at the library counter to the teacher. 
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g. The duplicate and unpopular books are placed where it usually 

stored, thus the shelves will not be packed. It allows students to 

access new books and are convenience in choosing books. 

In short, this collaboration helps teacher to reduce the workload in 

conducting extensive reading as it is mostly found as one of reasons teachers are 

reluctant to incorporate this program. It benefits teacher to learn the students’ 

reading progress, types of books that interest students and amount of time spent by 

students in reading. It also gives benefit to library that more students come to visit. 

A good discussion between teacher and librarian before starting the collaboration 

will lead to a successful program. 

 

 

 

 

 

 

 

 

 



28 

 

III. Extensive Reading in Elementary School 

Language is acquired through competence in spelling and vocabulary 

which are most efficiently obtained from comprehensible input in reading form 

(Krashen cited in Benettayeb, 2015). The development of the sight of vocabulary 

is the main objective for extensive reading in elementary school. ER preferred to 

be launched for 5th – 6th grade (11 – 12 years old) students with the assumption 

that they have ability to do instructional program compared to the other grades of 

elementary level.  

The Early Beginning: Preparation  

The prior activity to extensive reading is preparation and training in order 

to provide students and teachers with adequate and essential knowledge about 

extensive reading. To get maximum results from extensive reading program, the 

readiness of teacher and students must be taken into account. The reading materials 

are also ready and organized in the library. 

Preparation for teacher: 

Setting-up an effective extensive reading program primarily requires 

teacher to be aware of the expected roles they are supposed to play and understand 

the principles of a successful extensive reading program, the way ER performs, 

the required materials, the suggested type of library, and the requisite activities. 
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Teacher needs prior mapping to decide the time, the goals, and the use of 

appropriate materials in integrating extensive reading to the class. 

Preparation for students: 

Hedge (as cited in Benettayeb, 2015) claims it is vital for students to be 

well-prepared for participating in extensive reading program. Thus, at the early 

beginning of the program, the students have to be apprised of the aims of the 

program, material types and assessment procedures used. Furthermore, it is 

important for students to be informed about the objectives and procedures of 

extensive reading at the early stage of the program. The orientation of extensive 

reading for students can include suggested elements introduced by Day & Bamford 

which include principles and theory (learn to read by reading), goals (develop a 

large sight vocabulary and general vocabulary knowledge, or to enjoy reading), 

procedure, requirements, and how to select materials.  

The Time Allocation 

The first crucial thing to be decided when preparing extensive reading 

program is to choose way of how to integrate extensive reading which is in 

compliance with the aims and objectives of the school. There is no specific way to 

set up the extensive reading program. How extensive reading incorporated is 

determined by certain circumstances of the school or institution. There are four 

proposed ways to include extensive reading in the foreign language curriculum: as 
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a separate stand-alone course, as part of an existing reading course, as non-credit 

addition to an existing reading course, or as an extracurricular activity. As in 

Indonesia the national curriculum is controlled by the Ministry of Education, 

setting up extensive reading with assigned credits will be difficult. Thus, 

incorporating it as a non-credit addition to an existing reading course or English 

lesson or as an extracurricular activity are the possible options for current 

circumstance. 

The Introduction Meeting 

The initial step of the first extensive reading session is in the form of an 

open discussion between the teacher and students about extensive reading, its 

principles and benefits. The teacher also emphasizes what, why, when and how 

students should read. The teacher provides detailed explanations, practical tips, 

also some advice on material selection, follow-up activities, and library access 

system. The teacher is supposed to make students feel at ease when introducing 

extensive reading since it is a crucial step for the involvement of the students in 

the program. The teacher also helps and guides students to select what they enjoy 

to read. 

Selecting Materials 

In the next step of starting the extensive reading activity, after the students 

understand what they are expected to do, the students are given time for selecting 
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materials that they want to read. At this stage, the students are reminded that there 

is library where any books they wish to read are provided. However, they are also 

allowed to borrow books from somewhere else such as public library, bookstores, 

and online resources like e-books. The students are also introduced to borrowing 

registry that they have to record the books they borrowed. Borrowing registry 

captures the frequency and tendency of borrowing books. It later helps teacher to 

know the level of language difficulty and types of the books that the students read.  

In and Out Class Silent Reading 

With two 35-minute English lesson per week, the extensive reading takes 

place 15 minutes before the regular lesson activity by real non-stop uninterrupted 

silent reading or usually called Sustained Silent Reading (SSR). Students are 

instructed to bring the reading material they choose before the class. The students 

can choose where they want to read the books. Moreover, the reading has to be 

done individually, in silent, and undisturbed. Here, the teacher acts as role-model 

for students, showing them the reading value by reading together with them. 

Teacher also can observe the students. It is the role of teacher to make supportive 

environment of the classroom as being an active participant which helps to 

motivate students to also read. Students then asked to read the remaining pages at 

home as out-class reading. 
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Side Activities 

In once a month, 15 minutes is scheduled for resource management 

activities such as returning, borrowing, exchange books, or doing some follow-up 

activities as monthly counselling sessions where students can talk about their 

reading progress and possible problems they might face. It also can be done by 

class discussion about the book they have read. Teacher can question about their 

favorite line on certain page of the book they read. Teacher specified the least 

amount of books required for students to read. Students are expected to read one 

book a week as suggested by Bamford & Day to give general benefit and establish 

reading habit, also as recommended by Nation & Wang that one book a week is 

approved for vocabulary acquisition (cited in Fawzia & Salwa, 2016). They can 

change the books anytime if they found them difficult. The requirement aims to 

motivate students to read as it is up to them to decide how much they read. Thus, 

students are expected to read the remaining pages at home to complete that one 

book a week requirement. 

A reading record sheet of what type and title of book also what page they 

read and amount of time spent have to be regularly written by the students. The 

form of book report may include particular pre-printed sheet, notebooks, or 

separate sheet of paper. Then, the students can voluntarily oral present their 

feelings and opinions of their reading to the class. Here, the teacher has a role in 

strengthen the students’ participation to keep reading by giving motivating 
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comments. Through the post activity, teacher is also responsible to give help and 

support if there is student who is found facing difficulties. 

The implementation of extensive reading which described in the preceding 

is summarized in the following table: 

Meeting 
Allocation 

Time 

Activities 

Teacher Students 

1st 

15 minutes 

per week 

taken from 

English 

lesson time 

(2 x 35 

minutes). 

Introduction of extensive reading 

program (what, how, and why it is 

conducted also each roles in the 

participation). 

A reading 

record 

sheet of 

what type 

and title 

of book 

also what 

page they 

read and 

amount 

of time 

spent 

have to 

be 

regularly 

written 

by the 

students 

2nd 

Bring students to 

the library to 

choose the 

materials. 

Choose materials 

which interests 

them. 

If they did not find 

it in the library, 

they later can 

search the materials 

in the other 

sources. 

3rd 

Do sustained silent 

reading in the class 

and continue 

reading the 

remaining pages 

out of the class. 

- Teacher is also 

reading in the 

class. 

- Go around the 

class to check 

whether the 

students read at 

the right level 

and talk 

individually if 

there is any 

difficulty faced. 
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4th 

 

 

 

 

 

15 minutes 

per week 

taken from 

English 

lesson time 

in once a 

month. 

Resource management activities such as 

returning, borrowing, exchange books, or 

doing some follow-up activities as 

monthly counselling sessions involving 

the whole class. 

- Teacher can 

question about the 

students favorite 

line on certain 

page of the book 

they read. 

- Teacher gives 

supporting 

comments for the 

students’ opinion 

and solutions for 

the problems that 

students faced. 

- Students read 

aloud their 

favorite part 

voluntarily. 

- Students can talk 

about their 

opinions of their 

reading, reading 

progress and 

possible 

problems they 

face. 

Same 2nd until 4th steps circulation for the next meetings. 
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IV. Conclusion and Recommendation 

In this paper, the need of reading proficiency, the aspects of extensive 

reading, the problems and possible solutions in extensive reading, also the 

framework to employ extensive reading in elementary level have been described. 

In short, this paper explores the aspects to consider in setting up extensive reading 

program and its effective way to implement extensive reading from elementary 

level to get the expected learning benefits. It aims to show how important the 

implementation of extensive reading to nurture reading habit from elementary 

level starting from gaining vocabulary knowledge. 

Since extensive reading benefits takes time to appear, it is hoped that 

extensive reading can be incorporated into English learning curriculum to maintain 

perseverance, which is the key aspect of extensive reading. Teachers, school 

administrators, and government need to be informed about extensive reading 

benefits to convince the integration of this program in the curriculum.  
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