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CHAPTER II 

REVIEW OF RELATED LITERATURE 

2.1 The Effectiveness of WCF 

As noted before, WCF is a feedback used by teachers to correct the erroneous 

on learners’ written work. The other terms of WCF are error correction or grammar 

correction (Truscott, 1996, 2007). The WCF is also defined as comments from a 

reader to writer with the impact of offering information for revision (Keh, 1990). This 

is an appropriate tool provided by the teacher particularly for EFL learners. One of 

the importancesof WCF utilization is to attract EFL learners’ attention and awareness 

to their writing products. The EFL learners’ will take an exact action on their writing 

error and also improve their writing performance, if the proper error correction is 

provided. Moreover, some researchers (Bitchener, 2008; Chandler, 2003; Ellis, 

Sheen, Murakami, & Takashima, 2008; Sheen, 2007) point out that error correction 

has a positive effect on the development of learners’ writing accuracy. Regarding the 

enhancement of writing accuracy, commonly the grammatical error is the main focus 

of teachers’ correction. This opinion can be asserted by looking at previous 

investigation. For instance,Chandler(2003) study shows that teachers’ error correction 

on grammatical and lexical errors give a significant improvement on EFL learners’ 

writing accuracy. 
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2.2 Two types of WCF 

 2.2.1 Direct CF 

The direct CF is a technique of providing feedback to the learners by indicates 

the error and provides the correct form directly (Bitchener, Young, & Cameron, 

2005; Ellis, 2009). It can be in different ways, by crossing out an unnecessary 

word, phrase, or morpheme; inserting a missing word or morpheme, and provide 

the correct form directly near the error form (Bitchener & Knoch, 2010; Ellis, 

2009). Recently, regarding to the numerous questions on how explicit corrective 

feedback needs to be, some previous studies alsoattempt to investigate the direct 

feedback with other combination.It occurs where the direct CF is combined with 

additional form that is written meta-linguistic (providing explanation and 

grammar rules of the correct form in the end of the text) or oral meta-linguistic 

(the conference or clarification about the error between teacher-students or small 

group of students). This provision of feedback combination is proved as a more 

explicit approach since it sheds light clearly what is wrong with the learners’ 

error usage. For instance, Sheen(2007) compares the direct alone with direct plus 

written meta-linguistic and find that direct correction plus meta-linguistic 

comment shows superiority. 
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The illustration of direct correction by providing the correct form directly near 

the error form is as follow: 

 

 

 

 

 

 

 

 

 

A number of research evidence has been showed that providing direct CF to 

the learners brings the significant effect. For instance, Chandler (2003) study 

conducting 31 ESL students to compare the effectiveness of direct and indirect 

CF. This study shows that the direct one is more effective since it enables 

learners to assume the revision form accurately as given by teachers. In other 

words, the learners prove the improvement in their writing work, since the 

teachers’ corrections can be hypothesized precisely.  

 2.2.2 Indirect CF 

The indirect CF is defined as a technique of providing feedback to the learners 

by indicates the error without provide the correct one, and thus let students do 

the problem solving (Ellis, 2009; Eslami, 2014; Ferris & Roberts, 2001). This 

 

                                               the                           an 

1. When  I  was  at  a  zoo,  I  saw  the  elephant. 

               wanted 

2. I wantto write my assignment yesterday.  

                               drank  the 

3. My brother drinksawhole bottle last night. 

 

(Sarvestani, 2015) 
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particular feedback is classified into two types; those are indication only and 

indicating locating the errors. Indication only refers to situation when the error is 

indicated by put a sign in the margin or in line of the text, where the error has 

taken place. Whereas, indicating locating is pointing out the learners’ erroneous 

by underlining or circling the words that contain of error (Ellis, 2009). In 

addition, considering the similar issue as direct CF on how explicit feedback 

needs to be, researches to date are combining the indirect one with error codes, 

in which additional meta-linguistic in the form of abbreviated label of error is 

provided (e.g. “Art” an error indicated in the use of form of article). It can be 

seen in (Ferris & Roberts, 2001)study which attempt to examine the effect of 

using error codes.  

The illustration of providing indirect correction is as follow: 

 

 

 

 

 

 

 

   Indication (The error is indicated by put a sign in the margin): 

1. I spend my holiday in the Tehran. X 

2. I had special birthday with lots of my friend last year.  X 

3. My sister drew picture in art exhibition. Picture was 

beautiful.  X 

   Indicating locating (Underlining or circling the words that   

contain of error): 

1. I always stand in a first row to see everything. 

2. My family bought the car two years ago. 

(Sarvestani, 2015) 
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2.3 Advantages and Disadvantages 

 2.3.1 Direct CF 

In the literature, some of the advocates exerted to enlighten the positive effects 

of direct feedback in details. Bitchener & Knoch (2010) claim that direct 

feedback is useful since it diminishes the kind of learners’ confusion toward 

teachers’ feedback. They shed light that the type of learners’ confusions toward 

teachers’ correction are including facing the complex error and misunderstanding 

of the error codes. Considering the complicated errors (e.g. syntactic and 

idiomatical errors) that learners might face, direct feedback offers the learners 

with adequate data to correct them. Thereby, this assists learners to hypothesize 

the errors easily. Moreover, the explicitness of this particular feedback also can 

be the assistance when the learners fail to comprehend the meaning of error 

codes used by teacher. Since the great amount of error code types can be the 

obstacles for learners in correcting process. As previously noted, the error codes 

are the additional form of feedback particularly in indirect CF 

utilization(Bitchener & Knoch, 2010). This approach refers to the situation when 

the error is indicated with a code (e.g. “Art” an error indicated in the use of form 

of article). This is also proved in (Ferris & Roberts, 2001; Suh, 2014) studies that 

the utilization of direct feedback alone is more significant than indirect coded 

feedback for learners’ writing. In addition, the other experts of WCF (Ellis, 

2009; Ferris, 2002; Lee, 2008) also suggest that the provision of direct one is 

appropriate for learners who have lower proficiency level. Simply providing the 
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correct form on their written work is more beneficial since their less ability on 

self – correction (Bitchener & Knoch, 2010). It is also notable that although there 

is still unclear result as to whether direct CF gain in long-term effect of writing 

acquisition, this type of error feedback at least builds the learners’ awareness to 

edit their error(Ferris, 2002). 

On the other hand, many researchers (e.g. Ibrahim, Abdel, & Elashri, 2013) 

argue that direct CF also has certain shortcomings. One of the most prominent 

issues is about the longitudinal distinction in learners’ achievement. Some of 

research evidences demonstrate that the direct one does not improve learners’ 

accuracy in subsequent writing, yet it led to a higher yielded only in revision 

text (Ferris, 2006;Ferris, 2000). However, it isopposed by (Chandler, 2003; C. 

G. van Beuningen et al., 2008)studies which reveal that direct CF also have a 

long-term effect on learners’ writing accuracy. Another salient danger of this 

feedback type isthat the teacher discourages learners to do their own editing. As 

a result, it will leave misinterpretation in the learners’ original text about what is 

the substantive intent that they wanted to say(Ferris, 2002).     

 2.3.2 Indirect CF 

In prior years, many research findings reveal the great values of providing 

indirect CF. They suggest that indirect one is appropriate for learners as a 

problem – solving or a learning assistance, and promotes long – term 

improvement in writing accuracy. The provision of indirect feedback in which 
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the teacher only provide indication of the error, it has a potential to let the 

students do self correction(Eslami, 2014; Lalande, 1982). The application of 

their own sufficient competence to self – correct errors is clearly indicate that 

indirect feedback as a problem solving. Furthermore, Corder, (1967) states that 

the explicitness of providing the correct form is not the most effective, yet 

leaving the learners to find the right form by themselves is more educate. This 

opinion is pointing out that the requirement of correction by teachers is needed. 

It is also clear that teachers should not only put their role, yet the learners’ 

intervention is important on correcting process. Indeed, in this correcting way, 

indication of the error by the teacher is cognitively challenging for learners 

(Karimi, 2016). The learners can relate the indication of error with the context, 

decide the location of the error, and correct the erroneousbased on their 

knowledge. As the outcome of these reasons, indirect CF also considered to 

make progress in long – term acquisition (Ellis, 2009; Ferris, 2002).The study 

conducted by Ferris(2006), for instance, find that group that receive indirect CF 

make superiority over direct CF in the case of facilitating learners’ writing 

improvement over time. In order to gain this finding, rather than analyzing the 

revision text (from one draft to the next draft), this research utilize the new 

pieces of writings to be examined. 

Contrary to the research evidences above, some researchers argue that 

this particular feedback has potential hazards.For instance, Ferris & Roberts 

(2001)state that indirect may not be effective for ESL learners’ with lower level 
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or when the errors are indicated as the complex error (e.g. syntactic and 

idiomatical errors). In spite the errors are pointed out or indicated by teacher 

before, the learners who have insufficient knowledge of English will face the 

difficulty to self – corrects particularly for certain type of error (e.g. complex 

error).Finally, Chandler (2003) adds that the great effort is needed in employing 

this feedback since it takes long time for learners to internalize the teachers’ 

correction precisely.  

2.4 Writing Accuracy in the Case of Corrective Feedback 

 2.4.1 Language Performance 

Language performance is defined as the real utilization of language in the 

concrete circumstances (Chomsky, 1965). In other words, the utilization of 

language in a certain circumstances has to considerate the grammar use and 

other non- grammar aspects (e.g. spelling, word choice, and so on). In this 

special issue, the teachers use many ways of measures to improve their learners’ 

language performance. Nevertheless, the common of measures that teachers use 

are complexity, accuracy, and fluency (CAF). The main functions of CAF 

utilization are, as the way for describing performance both for oral and written 

assessment of language and also to measure the progress in language learning 

(Housen, A., & Kuiken, 2009). 

Despite the fact that the definitions of CAF are still inconclusive, there are 

some prominent explanations from expertise. First, according toSkehan (1996), 
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complexity is defined as the stage and elaboration of an essential inter-language 

system. Second, accuracy refers to the extent to which the language delivered 

fits in with the target language standard(Yuan & Ellis, 2003) . Finally, fluency 

is the quantity of words produced at a specified time (Chandler, 2003). In this 

recent study, we focus on one of those measures in the case of writing known as 

writing accuracy. 

1.4.2 Writing Accuracy 

Writing accuracy is the enhancement of the writers’ aptitude to produce 

written work without making any errors which including the writing aspects 

(e.g. grammar, spelling, punctuation, and so on) (Seiffedin, 2017). In order to 

gain the writing accuracy, the main and common aspects that researchers 

employ is grammatical aspect. The application of accurate grammar is a crucial 

aspect to make a good writing. Additionally, this kind of measure is essential 

for learners to achieve the higher English level particularly in the writing field. 

Concerning to the writing accuracy, providing the type of corrective 

feedback is one of the valuable ways to develop it (Tafazoli, Nosratzadeh, & 

Hosseini, 2014).In support with previous researchers, Burstein, Chodorow, & 

Leacock, (2004) state that the best way to advance the writing accuracy is to 

write, receive the feedback, revise the feedback, and finally repeat all of those 

processes as often as possible. 
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A number of studies have been investigated the efficacy of corrective 

feedback on writing accuracy. For instance, van Beuningen et al., 

(2008)examinethe two different types of corrective feedback (i.e. direct and 

indirect feedback) and compare with two control groups (i.e. self-correct and 

not receive feedback group). The results show that both groups, whose errors 

are corrected directly and indirectly, are substantially outperformed the control 

groups. It is clearly demonstrate that the utilization of corrective feedback is 

beneficial for learners’ writing accuracy. Moreover, Karimi(2016) investigates 

the efficacy of three types of corrective feedback (i.e. direct alone, indirect 

alone, and direct plus indirect) on improving Iranian EFL learners’ writing 

accuracy. The target structure of his study is focusing on two functions of 

English article system (first mention and anaphoric mention) and simple past 

tense (regular and irregular). The finding reveals that all the learners in the three 

groups improved their writing accuracy. 

2.4.3 Target structure 

In order to achieve learners’ writing accuracy, this study employs a focused 

correction (only one or fewer writing aspects to be corrected) rather than 

unfocused (all of the writing aspects are corrected) one. This kind of specific 

structure selection is supported by the experts. For instance, Ellis et al. (2008) 

state that learners are more likely to understand and notice the corrections 

clearly if they target a specific of error types. Sheen, (2007) also adds focus on a 

specific grammatical feature may gain a better result than on all of structures. In 
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this study, the English article systems are selected as the target linguistic errors. 

The two common types of articles are chosen as the target linguistic: indefinite 

(a/an) and definite (the).  

This structure is selected because of two salient reasons. First, most of 

ESL or EFL learners find difficulties to understand whether to use indefinite or 

definite properly (Harb, 2014). Second, the article utilization is a crucial factor 

for the writers to make their written work communicative and readable 

(Bitchener & Knoch, 2010). 

Some of the studies (Bitchener, 2008; Bitchener & Knoch, 2010; 

Sheen, 2007) examine two types of article system: indefinite (a/an) and definite 

(the). Focusing on indefinite (a/an) and definite (the) prove a positive effect 

since the  result of those studies show the significant improvement on the 

learners’ writing accuracy. 

 


