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CHAPTER II 

REVIEW OF RELATED LITERATURE 

In this chapter, the researcher wants to show the review of the related literature. It 

includes writing, teaching writing, descriptive text, errors analysis and grammatical errors. 

2.1 Writing  

The discussions in this sub-chapter are divided into two main headings. They are the 

theory of nature of writing and teaching writing.   

Spratt, Pulverness, and Williams (as cited in Brown2005: 26) point out of that 

writing is one of the four language skills: reading, writing, listening and speaking. Writing 

and speaking are productive skills. It means when the students doing the writing process 

they involve in producing language output rather than receiving it. In relation to writing, 

Brown (2001: 335) writes that writing is a written product of thinking, drafting, and revising 

that require specialized skills. It involves skills on how to generate ideas, how to organize 

them coherently, how to use discourse markers and rhetorical conventions to put them 

cohesively into a written text, how to revise text for clearer meaning, how to edit text for 

appropriate grammar, and how to produce a final product.  

Based on the definitions above, it can be concluded that writing is a productive 

language skill of thinking, drafting, and revising a written text that involves many aspects. 

They are spelling, punctuation, sentence construction and organization. 

2.2 Teaching Writing 

Teaching writing is an activity to encourage students to write. Meyers (2005 :2) 

states that writing is a way to produce language you do naturally when you speak. It means 

that writing is a process of delivering ideas through written text of translating what is on 
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mind through written language. In order to students can make good writing, they should 

formulate their own thoughts, organize them, and create a written record of them using the 

conventions of spelling and grammar. 

In the school setting, Keys (2000, in Graham, 2007 :9-10) states that writing plays 

two district but complementary roles. First, it is skill that draws on the use of strategies (such 

as planning, evaluating, and revising text) to accomplish to a variety of goals, such as writing 

a report or expressing an opinion with the support of evidence. Second, writing is a means 

of extending and deepening student’s knowledge; it acts as tool for learning subject matter. 

From definition above, it can be concluded that writing enables students to express their 

ideas which is supported by evidence and conventions in order to make good pieces of 

writing. 

Teaching writing skill can be difficult for any teacher, since approach of learning 

will be different for almost every student. Some students will learn quickly, while others 

will need some encouragement and more attention to ensure the understand what they are 

being taught. Teaching writing should focus from product into process which promising the 

students to be more competent in writing because it focuses on developing the ideas to 

produce optimal writing. 

 As quoted in Brown (2001 : 335), process approaches do most of the following : 

a) Focus on the process of writing that leads to the final written product. 

b) Help student’s writer to understand their own composing process. 

c) Help them to build repertoires of strategies for prewriting, drafting, and rewriting. 

d) Give students time to write and rewrite. 

e) Place central importance in the process of revision. 

f) Let’s students discover that they want to say as they write. 
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g) Give students feedback throughout the composing process (not just on the final product) 

as they attempt to bring their expression closer and closer to intention. 

h) Encourage feedback from both the instructor and peers. 

i) Include individual conferences between teacher and student during the process of 

composition. 

2.3 Descriptive Text 

Descriptive text is one of some genres in English that should be mastered by the 

learners both in junior or senior high school students. 

Kirszner and Stephen (2009: 69) stated that descriptive text shows how something 

looks, sounds, smells, tastes or feels. The purpose of writing is to give a picture or to describe 

about something. Good descriptive writing can stimulate the reader’s imagination to form 

sensory responses from all five senses. Frequently, the reader has no choice; many people 

cannot read an article about taste of citrus fruits, for example, without having a physical 

response to the imagine taste. 
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2.4 Error Analysis 

2.4.1. Definition of Error Analysis 

To get clear understanding about the error, it is better for the researcher to consider 

several opinions given by some linguists. According to Harmer as quoted by Brown, ‘Errors 

are part of the students’ interlingua that is the version of the language which a learner has at 

any one stage of development and which is continually reshaped as he or she aims toward 

full mastery. 

Besides Brown also give more attention on the Interlingua competence of the 

speaker. He defines an error as noticeable deviation from the adult grammar of a native 

speaker reflecting the Interlingua competence of the learner. 

From all definitions above, the researcher can summarize that error is flawed side of 

learner speech caused by the factor of competence. On the other hand, they do not 

understand well the use of linguistics system of the target language; it will lead the students 

to make errors consistently. 

2.4.2 Types and Causes of Errors  

In the stage of identifying and describing the errors in this research, the researcher 

uses the surface strategy taxonomy (Dulay, Burt&Krashen, 1982).  

Based on the taxonomy, errors are classified this taxonomy into four categories: 

a) Omission  

Omission errors are characterized by the absence of an item that must appear in a 

well – formed phrases or sentence. Any morpheme or word in a sentence is a potential 

candidate for omission. However, between content words and function words, the letters are 

more frequently omitted by language learners.  



11 
 

Examples : 

1. He sitting *)  

He is sitting.  

2. English use as second language *)  

English is used as second language.  

b) Addition  

Addition errors are opposite of omission. They are characterized by the  presence  of 

an item, which does not appear in a well-formed utterance.  

Examples : 

1. She is eats banana *)  

She eats banana.  

2. It is on a picture of elephant *)  

It is a picture of elephant  

c) Mis-formation  

Mis-formation errors are characterized by the use of the wrong form or morpheme 

of structure. While in omission error, the item is not supplied at all. In the mis-formation 

errors the learner supplies something, although it is incorrect.  

Examples : 

1. Ali eat a pineapple *)  

Ali eats a pineapple  
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2. It is the tiger*)  

It is a tiger.  

d) Disordering 

It is characterized by the incorrect placement of one or more elements in a phrase or 

sentence. The errors may be made by L1 and L2 learners when they have acquired certain 

simple patterns.  

Examples : 

1. Elephant has a nose long*)  

Elephant has a long nose.  

2. Zebra the colors is black and white*)  

Zebra’s colors is black and white.  

This taxonomy is used because it is expected to give much promise to the researcher 

for identifying cognitive process that underlies the learner’s construction of the language. 

The taxonomy also makes use aware that the learners make errors in both comprehension 

and production. An example of a comprehension error is when a learner misunderstands the 

sentences. Pass me the paper ‘as pass me pepper’, because of an inability to discriminate the 

sounds /ei/and /e/. 

However, there are good reasons for focusing on errors. First, they are a conspicuous 

feature of leaner language, raising the important question of why students make error. 

Second, it is useful for teacher to know “what students’ errors”. Third paradoxically, it is 

possible that making errors may actually help learners to learn when they self-correct the 

errors they make. 
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From those explanations we can conclude that knowing students’ error in writing 

descriptive text is very important. Basically, we will know the ability of the students when 

they create the sentence. In other words, we can say that error analysis is a methodology for 

dealing with data which can be observed, analyzed and classified to reveal or determine the 

incidence, nature, causes and consequences of unsuccessful language learning within the 

learners. 

2.5 Grammatical errors 

Grammatical errors caused by the interference of Indonesian language. Grammatical 

errors are about using articles, to be, tenses, pronouns, preposition, capitalization, 

punctuation, and conjunctions. 

a. Article 

The correct use of articles a, an, and there are extremely important, for instance, 

“man”, “a man”. They have their meanings. Some should use the articles, since it is used 

before plural countable nouns, for example, “some men”, some apple and a/an is used before 

singular countable nouns, a man, and an apple”. 
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b. Auxiliary verb 

The most common forms of auxiliary verbs are be, have, an do. They are helping 

verb that can combine with various parts of the other to make verb phrases. 

c. Tenses 

Tenses are a description or explanation when an event, news, statements, or action 

accused in sentence: in present, in the past or the future. I change the verbs appropriate with 

times that the events. 

d. Pronouns 

A pronoun is used to replace a noun. It refers to a noun. It means that the position of 

a noun in a sentence determines the pronoun. They have case (different form according to 

their function in the sentence), number (singular a plural) and person preposition. The 

students should make sure that they use the pronoun correctly. Here are the pronouns based 

on the position in the sentence: 

e. Prepositions 

They are always followed by nouns or noun construction (noun phrase). Here are 

the ones: about, above, after as at before, behind, but, for, from, in, inside, on, off, since, 

etc. 

f. Punctuations 

Punctuation is the action or system of punctuating. It seems simple but it’s very 

important in writing because it can influence the meaning. Punctuation is necessary to make 

meaning clear. Using correct punctuation is indispensable to careful writing make sure to 

use every type of punctuation correctly. Below are commonly used punctuations: 
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a. Full stop or period ( .) 

b. Question mark ( ?) 

c. Comma ( ,) 

d. Exclamation marks ( “ ”or ‘ ‘) 

e. Semi colon ( ;) 

f. Colon (:) 

g. Dash ( _ ) 

h. Hyphen (-) 

i. Apostrophe ( ‘) 

j. Stroke (/) 

k. Omission marks (….) 

l. Brackets ( ) 

g. Conjunctions 

2.6 Errors in Vocabulary 

a. Misspelled Word 

It also often occurs in the student’s writing. They are confused in writing the correct 

words, because of the fact that sounds and letter in English are sometimes different. Besides 

they are confused to differ what they hear and they have to write. Some of students have 

problems because they are careless when they write English sentences. 

b. Wrong choice of words 
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Many words in English have resemblance in spelling and pronunciation but have 

different meaning. 

1.7 Causes of errors 

In writing, learners easily make errors because information has to be transmitted without 

any aid from sources other than the language itself. However, there is a danger that the 

language learner will tend to focus on the errors rather than on the presumed aim of the 

piece of writing: communication (Norrish, 1983, p. 65).  Richards (1974) classified sources 

of competence errors into two categories: (1) interlingua errors caused by the mother tongue 

interference, and (2) intralingua and developmental errors occurring during the learning 

process of the second language at a stage when they haven’t really acquired the knowledge. 

Almost 90% of errors are said to be intralingua errors (Dulay and Burt, 1974).  James (1998) 

states that there are four causes of errors: interlingua errors, intralingua errors, 

communication strategy-based errors, and induced errors.  

1.7.1 Interlingua errors (Mother-tongue influence).  

These kinds of errors are influenced by the native languages which interfere with 

target language learning. It is seen as a process in which learners use their knowledge of the 

first language in learning a second language. Learners translate word by word idiomatic 

expressions, vocabulary and even the grammatical rules of the learners’ first language into 

the second language. In contrastive analysis, it is believed that the type of errors made by 

the learners of the target language can be predicted and their causes can be determined. In 

order to prevent and eliminate these errors, Richards (1974) has given the following figures: 

Between 3-25 per cent of all errors are errors of mother tongue influence and 75 per cent of 

errors are ‘non-contrastive’ errors.  4.2 Intralingua errors: These types of error are caused 

by the target language (TL) itself. Apart from recourse to L1 transfer, the learners in 
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ignorance of a TL form on any level and any class can do either of two things: either they 

can set about learning the needed item, engaging their learning strategies, or they can try to 

fill the gap by resorting to communication strategies. Learning strategies are used for code 

breaking while communication strategies are encoding and decoding strategies. Both types 

of strategy can be the source of error. 
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2.7.2 Errors caused by learning strategies include:   

 1) False analogy: Learners assume that the new item B behaves like A: they know that 

“boy” (A) has its plural “boys” and assume that “child” (B) behaves likewise, so pluralizes 

to “childs”  

 2) Misanalysis: Learners form a wrong hypothesis. An example of this strategy occurs in: 

they are carnivorous plants and its (u their) name comes from. The false concept in operation 

here is that it is the s pluralized form of it. A false concept is the result of the learner’s 

misanalysis the TL.     

3) Incomplete rule application: This is the converse of overgeneralization or one might call 

it under generalization as the learners do not use all the rules. They change or decrease the 

complicated rules to simpler rules as they aim at simplification rather than attempt to get the 

whole complex structure. The learners have applied only two components of the 

interrogative formation rule: they have selected and fronted element (rule components 1 and 

2), but have omitted to invert the subject and verb.  

 4) Exploiting redundancy: This error occurs by carrying considerable redundancy.  This is 

shown throughout the system in the form of unnecessary morphology and double signal. 

 5) Overlooking co-occurrence restrictions: This error is caused by overlooking the 

exceptional rules.  

6) Hypercorrection (monitor overuse): This results from the learners’ over cautious and 

strict observance of the rules. One might say that the learners’ deliberate suppression of a 

potential L1 transfer, for fear of being wrong, is another form of hypercorrection. 
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7) Overgeneralization or system-simplification: This error is caused by the misuse of words 

or grammatical rules.  

 

 


