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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter presents some review of related literature dealing with this 

study. It covers teaching preparation, components of teaching preparation, and 

procedures in designing teaching preparation.  

 

2.1 Teaching Preparation 

 According to Hollins (2011), teaching is a complex process of applying 

deep knowledge and understanding of the fields and abilities of each teacher to the 

student. The knowledge is applied in a variety of ways that provide access and 

expand student knowledge in creating effective teaching. Therefore, based on the 

theory above, there are two views of teaching preparation. Firstly, teaching 

preparation is to prepare learning activities well, accompanied by various 

strategies and learning methods to achieve effective learning objectives. Secondly, 

teaching preparation is the process of preparing the lesson material, use of 

instructional media, and assessment of teaching. In addition, teaching preparation 

is an important part of teaching, so that the implementation of teaching runs 

effectively and efficiently. 

In teaching preparation, there are specific elements that supporting for 

teaching and learning (Hollins, 2011). Those elements are; 1) collaboration, 2) 

coherence, 3) continuity and consistency, and 4) integrity and trustworthiness.  
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First, collaboration in teaching preparation is the practice, reasoning, and 

action that teachers learn in studying collaboration characteristics among teachers' 

teaching teams in a teaching program (Feiman-Nemser, 2001). Teachers 

collaborate in designing courses with observational learning experiences, and 

teaching training. Second, coherence in the teaching preparation is the link 

between the sequences of teaching experiences over time in all teaching programs 

to support the development of teaching knowledge. The quality of teaching is 

focused on learning processes and approaches to students to build student skills to 

determine the integrity and belief in teacher pedagogy practices in teaching 

(Hiebert, Morris, Berk, & Jansen, 2007). Third, continuity and consistency in the 

teaching preparation is a link between ideas and practice of teaching experiences 

and providing continuity of knowledge within teaching preparation program 

(Brouwer & Korthagen, 2005). The last, integrity and trustworthiness are 

important elements in the teaching preparation. Integrity and trustworthiness are 

based on consistency with programs involved in the quality of teaching that 

produce their students in achieving of effective learning outcomes. 

 

2.2  Components of Teaching Preparation 

 According to Danielson (2013), teaching preparation has mentioned four 

components. Those components are; 1) planning and preparation, 2) classroom 

environment, 3) instruction, and 4) professional responsibilities. 
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2.2.1 Planning and Preparation 

Planning and preparation in teaching is the process of preparing the 

material and designing the media as well as the form of approach in applying the 

teaching techniques and designing the assessment in a time allocation to achieve 

the intended purpose. Teacher creativity in designing teaching preparation is an 

important in the learning process. The process allows teachers to understand how 

the learning system in the classroom works well and effectively. 

In designing a lesson plan, there is a benefit that teaching planning 

produces more integrated learning (Jensen, 2001). Teaching planning can give 

teachers the opportunity to think about choices in applying learning goals. 

Teachers can reflect on learning activities from beginning to end. Therefore, 

teachers have considered the process so the student can understand the lessons 

effectively. 

The teaching planning process allows teachers to evaluate the content and 

resources of the teaching materials to be taught (Reed & Michaud, 2010). 

Teachers are required to teach by paying attention to the content and resources of 

instructional materials, learning instructional results and grammatical structures 

that are not complicated and easily understood by students. The benefit of 

teaching planning is taken when the teacher takes into account the preparation 

design. The objective is to evaluate the knowledge of student learning outcomes. 

In addition, teachers can better understand how to provide the best teaching for 

their students. 
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2.2.2  Managing Classroom Environment 

 The managing a classroom environment is the ability of teachers to 

organize the classroom and managing student behavior to achieve positive 

learning outcomes and mutual respect for each other. As reciprocally, an effective 

learning environment will reduce student behavior problems and teacher 

instruction will work well (Emmer and Stough, 2001). Setting a good classroom 

environment will make instructional instruction easier and will have a positive 

effect on student behavior. 

Teacher's inability to manage effective classroom behavior often 

contributes to low student achievement (Donovan & Cross, 2002). Beginner 

teachers usually express concern about the lack of an effective means of handling 

significant student behavior (Browers & Tomic, 2000). Therefore, class 

organization and management competence of students' behavioral culture 

significantly affects teacher performance in teaching career (Ingersoll & Smith, 

2003). The purpose of managing the classroom environment is for teachers to 

organize the classes and organize the students' behavioral culture effectively. 

 

2.2.3 Instruction 

In teaching instruction, there is a communication between teacher and 

student. According to Kenneth (2007), without communication, the process of 

teaching and learning will not happen. The purpose of teachers communicating 

with students is that the teachers convey instruction and learning with clear 

directions so that students know what to do about the material presented by the 
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teacher. On the other hand, the teachers with good communication skills and 

strategies have the potential to influence students to success (Guerrero & Floyd, 

2006). The use of clear instruction teachers provides an opportunity for students to 

hear the instruction well used and expand their students' vocabulary. 

Questions and discussion are the instructional strategies used as a 

technique to deepen students' understanding. Teachers are sometimes confused by 

difficult questions supporting their understanding because of the lack of teaching 

training (Fordham, 2006; Hannel, 2009; Marzano, 2007). Teachers who often 

attend teaching training are very adept at responding to student responses to 

questions. High quality questions encourage students to build students' creativity 

and build their ideas. In addition, the classroom discussion involves all students to 

practice appropriate language use and deepen their understanding. This discussion 

can be based on the questions formulated by the students themselves. All 

questions should not be at a high cognitive level, but a teacher should start with a 

series of low cognitive questions. The goal is to get students to respond more 

quickly to the questions given by the teacher. Furthermore, committed teachers 

will have an impact on cooperative, efficient, and effective learning. 

 

2.2.4  Professional Responsibilities  

The professional responsibility in teaching preparation is the teacher 

conducts the selection of literature and resource materials suitable for students and 

produces effective learning. The professional responsibility for the teacher is to 

show responsibility for the profession in order to prepare the teaching for the 
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students. Teachers in preparing professional teaching emphasize three important 

elements in their teaching. These elements are demonstrating knowledge, skills, 

and dispositions as educators necessary to achieve effective teaching objectives. 

Knowledge of the content is also indispensable in providing information for 

students that must be learned and then applied in teaching. Teaching methods are 

appropriate to student interests and will make learning meaningful and 

memorable. The general disposition is the aspect of teacher preparation that 

addresses what is seen as teaching professionalism. Therefore, teachers as 

educators are expected to develop professional characteristics and develop a daily 

teaching model (Kramer, 2003, p. 22). 

Grady, Helbling, and Lubeck (2008) add that professional teachers also 

exercise wisdom in making decisions within their scope of expertise as educators. 

The literature and resources of instructional materials are specialist knowledge 

used to model evaluations and characteristics of professional teaching standards. 

Thus, teachers are responsible for the literature and resources of their teaching 

materials. In addition, literature and resource materials used by teachers will 

determine the success of students in learning.  

 

2.3  Procedures in Designing Teaching Preparation 

 According to Hamza (2012), procedures in designing of teaching preparation 

has mentioned four procedures such as, identifying teaching objectives, selecting 

content which is consistent with the teaching, selecting ways to achieve teaching 

objective, and assessing student learning related to teaching objectives. 
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2.3.1  Identifying the Appropriate of Teaching Objectives 

 According to Pryor et.al (2014), the purpose of teaching objectives is the 

preparation of the design academic students achievement by professional teachers in 

preparing the teaching with mature. The teacher must be design teaching objectives at 

the beginning of the year for all students’ accordance with the subject matter. In 

addition, teaching preparation involves planning to determine the mastery of content 

and skill development that affects student learning outcomes. 

When the objectives are determined at the beginning of the teaching, the 

teacher gives direction to the students in choosing learning activities that aim at 

achieving student learning outcomes (Gronlund, 2004). For example, learning 

objectives require that teachers have teaching experience and assessment activities 

that require the ability to think critically, whereas students are required to 

demonstrate critical thinking skills. 

 

2.3.2  Selecting Content which is Consistent with Teaching Objectives 

  According to Davies et al (2008), in choosing learning content that is 

consistent to teaching, there are three elements namely; 1) learning resources, 2) 

resource-based learning, and 3) selection of teaching tools. 

a) Learning Resources 

The learning resources will refer to any material that contains the 

instructional content or functionality used for instructional purposes. Learning 

resources consist of, printed and non-printed materials; audio / visual, electronic, 

and digital hardware/software resources; and human resources. 
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b) Resource-Based Learning 

Resource-based learning allows students to learn from the student's own 

interactions with sources of information obtained from teacher librarians who 

customize resources and learning activities. Resource-based learning encourages 

individual student development by accommodating their different interests, 

experiences; learning styles, needs, and levels of ability. 

c) Selection of Teaching Tools 

 Selection of teaching tools refers to the bibliography of authors, titles, 

subjects, formats, and audiences aimed at assisting in the search for recommended 

materials as well as useful in assisting students and teachers in finding the work in 

the school collection. Selection of teaching tools is in various print and digital 

formats, for example, books, periodical reviews, and bibliographic essays. 

 

2.3.3  Selecting Ways to Achieve Teaching Objectives 

   According to Coe et.al (2014), in establishing a good teaching objective, there 

are six components that the teacher should consider when assessing the teaching 

objective quality. Those components are; a) knowledge content (pedagogical), b) 

quality of teaching preparation, c) classroom climate, d) classroom management, e) 

teacher’s beliefs, and f) professional behaviour. The teaching objective quality will 

involve the best teachers in developing teaching goals. 

a)  Knowledge Content (Pedagogical) 

The most effective teachers are teachers who have an in-depth knowledge 

of the subjects they teach. When teachers have a strong understanding of the 

material to be taught, students will understand about the content and knowledge.  
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b)  Quality of Teaching Instruction 

Teaching instruction is a guide in teaching practices to review previous 

learning. Teaching instructions also provide model responses for students, 

allowing sufficient time to practice and increasing skills progressively. In 

addition, instructions can be useful for introducing new learning. 

c)  Classroom Climate 

The climate of the classroom includes the quality of interaction between 

teachers and students. Within the scope of learning, there is a need to create a 

comfortable classroom that can motivate students in learning. The classroom 

climate also connects students' success with the teacher's efforts in demonstrating 

teaching skills. 

d)  Classroom Management 

Teacher's ability to manage classes can make efficient use of lesson time, 

coordinate resources and classrooms, and manage student behaviour with clear and 

consistent rules. Classroom management factors are required for effective learning. 

e)  Teacher’s beliefs  

In a good learning process, teachers are required to have confidence in the 

learning objectives and how conceptual the nature and roles of teaching.  

f)  Professional Behaviour 

Professional behaviour is the behaviour shown by teachers such as 

reflecting on and developing the practice of teaching professionals. In addition, 

active participation in professional development and support of colleagues is an 

added value of teacher professionalism. 
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2.3.4  Assessing Student Learning Related to Teaching Objectives 

 Assessment of student learning outcomes is the key to providing further 

details and insights about the overall student needs. In providing teacher 

assessments refers to the context of the assessment that leads to the strategy used. 

In addition, teachers also allocate learning resources consistent with the 

identification of teaching objectives. 

 

 


