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CHAPTER II 

REVIEW OF RELATED LITERATURE 

In this chapter presents review related literature which covers the definition of 

writing, anxiety, and writing anxiety. 

2.1 Writing  

Writing is one of a pivotal language skill in English and it is an essential part of 

academic success. Nevertheless, it is not an easy skill in English as many people 

confess that writing is a difficult task. Writing is a productive skill as Hyland (2013) 

asserts that writing is an outcome, a finished product that could be studied for what 

it told us about language, rather than about meaning-making. Nowadays, writing is 

urgently needed by everyone in every walk of life in order to complete enormous 

number of forms. In addition, many people write for reasons unrelated to their work 

such as letters, diaries, messages, shopping-list, etc. However, writing is not an easy 

task as people consider; it is a complex and sophisticated skill when we compare it 

to the other skills in English. Writing consists of certain levels of English knowledge, 

writing rules, vocabulary and grammar. There are three steps in writing those are pre-

writing, while writing and post writing and it is connected each other. Before they 

start writing, they have to plan and brainstorm, it is a called as pre-writing. While 

writing is the next steps which they have to make draft that it is written by them. The 

last step is post writing. Students revise their papers; focus on grammatical errors, 

and organization of the paper, ideas and the use of vocabulary. After final editing, 

they will be able to submit their final work 
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2.2 Anxiety 

In general terms, anxiety can be defined as “an unpleasant emotional state or 

condition which is characterised by subjective feelings of tension, apprehension, and 

worry, and by activation or arousal of the autonomic nervous system” (Horwitz and 

Cope, 1986). Anxiety also defined as a state of apprehension, a vague fear that is 

only indirectly associated with an object. Anxiety is a condition of being uneasy or 

worried about something that might be happen and being concerned about possible 

future event. Worry, sweating, an increased heart rate, rapid breathing and other 

feelings and symptoms commonly accompany anxiety. Anxiety condition can be 

related with all fields such as in educational, social, learning foreign language and a 

lot more to mention. In this case, the writer focuses on anxiety in learning foreign 

language especially in writing skill. As we know that foreign language anxiety was 

experienced by many students in learning foreign language so as to that it was 

affected their performance in that language (Liu and Ni, 2015).  

2.2.1 Types of Anxiety 

Some experts believe that anxiety does not always impede the students’ ability, 

but can even helpful rather than harmful. According to researchers, there are four 

types of anxiety and will be discussed as follows: 

1. Facilitating Anxiety 

The “good” or “mild” type of anxiety is called as facilitating anxiety which 

supports performance, keeps students alert on their toes (Aydin, 1999). Facilitating 

anxiety motivates students to keep fight upon the new learning task and it has a 
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positive effect on language learning. On the contrary, Horwitz (1986) has his own 

belief that facilitating anxiety can only be helpful for very simple learning tasks, not 

for language learning which involves more complicated tasks. He believes that there 

is no such thing as facilitating anxiety. 

2. Debilitating Anxiety 

As we know, the term “anxiety” is dealing with negative connotations, thus it can 

only be used to denote to debilitating anxiety. It motivates students to flee from the 

new learning task and stimulates them to adapt avoidance behaviour. It can harm 

students’ performance in many ways both indirectly through worry and self-doubt and 

directly by reducing and creating overt avoidance of the language (Scarcella & 

Oxford, 1992 cited by Aydin 2007). Furthermore, McIntyre and Gardner (1989) state 

that debilitating anxiety is considered to be harmful to performance, but it does not 

show the expected negative correlations with performance.  In order to achieve 

success, the students should minimize the sources of debilitating anxiety by 

optimizing the sources of facilitating anxiety.  

3. Trait Anxiety 

Coco (1971) states that trait anxiety is bias, the readiness to respond anxious to 

certain situations. Trait anxiety is rather a tendency than a short-term event and it 

happens significantly for long duration. People with trait anxiety tend to regularly 

experience excessive worry and other anxiety symptoms in anticipation of future 

events.  
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4. State Anxiety 

Coco (1971) asserts that state anxiety is the emotional state from human which 

characterised by subjective, consciously perceived feelings of tension and 

apprehension and it heightened by the autonomic nervous system activity. State 

anxiety happen s in a specific situation, demands or particular object or event. It arises 

when the person makes mental assessment of some type of threat. When the object or 

situation that is perceived as threatening goes away, the person no longer experiences 

anxiety. Thus, state anxiety refers to a temporary condition in response to perceive 

threat.  

2.3 Writing Anxiety 

Writing anxiety comes from two terms “writing” and “anxiety”. The dominant model 

of writing for many years is a textual product, a coherent arrangement of elements 

structured according to a system of rules. Writing is an outcome, a finished product that 

could be studied for what it told us about language, rather than about meaning-making 

(Hyland, 2002). Cheng (2002) asserts that writing is an emotional as well as cognitive 

activity, that is, we think and feel while we are writing. Another term is anxiety. Anxiety 

is a state of being uneasy, apprehensive, or worried about what may happen; being 

concerned about a possible future event (Samimy & Tabuse, 1992 cited in Elkhafaifi, 

2005). Shiri et al. (2012) describe anxiety as a universal and generally adaptive response 

to a threat, however in certain situations it can become maladaptive. In this case, writing 

anxiety can be defined as a negative feeling that writers have when they try to produce 

ideas and words. This feeling can prevent them from being successful in their writing. 
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Experts define writing anxiety as a situation in which learners try to avoid the task of 

writing as it requires some amount of formal evaluation by the teacher (Daly, as cited in 

Kirmizi and Kirmizi 2015). Hassan (2001) describe writing anxiety a general avoidance 

of writing and of situations perceived by the individuals to potentially require some 

amount of writing accompanied by the potential for evaluation on that writing. The above 

definitions about writing anxiety can be concluded that students will feel anxious when 

they face writing because they feel afraid that their writing product will be evaluated. 

Writing anxiety itself has negative effect for their writing product as they are not able to 

produce ideas. 

2.4 Causal Factors of Writing Anxiety 

Since that there is no adequate research related with foreign language writing anxiety 

(Liu & Ni, 2015), the possible factors of writing anxiety are similar to second or foreign 

language anxiety in general. Consequently, the causal factors of writing anxiety will be 

explained below in the following paragraph. Several factors that cause writing anxiety 

such as time pressure, teacher’s negative comment or evaluation, lack of topical 

knowledge, language difficulties, insufficient writing technique, pressure of perfect work, 

and high frequency of assignments are the result of some researchers in investigating the 

factors of foreign language writing anxiety. Each of the factors will be explained as 

follows: 

1. Time Pressure 

Heaton And Pray (1982, cited in Rezaei and Jafari, 2014) asserts that time pressure 

is the root cause of writing anxiety as well. Rezai and Jafari (2014) support their 
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research as well by stating that 61% participants of Iranian EFL students report that 

time pressure one of the causes of writing anxiety. This finding is strengthened by 

Cheng (2004) because this anxiety seems to aggravate students in writing anxiety 

when they required to complete writing under time pressure. Writing in foreign 

language, in this regard English, for students need extra time as it is not their mother 

tongue. They need more time to plan, write and revise to make sure that their writing 

is correct.   

2. Teacher’s Negative Comment or Evaluation 

Some researchers found that fear of negative comment or evaluation from teacher 

is the cause of writing anxiety. As Leki (1999, cited in Öztürk and Çeçen 2007) state 

that a great deal of educational testing that students experience more anxiety takes 

place through writing as the students know their writing product will be judged based 

on ideas elaboration, developing arguments, vocabulary variety usage and the 

aesthetic quality of the students’ text. Zhang (2011) asserts that fear of test and 

negative evaluation are the main factors associated with writing anxiety.  

3. Lack of Topical Knowledge 

Topical knowledge or writing topic may affect students’ writing product. Some 

students in Lin & Ho (2009) research admit that they start to feel anxious when they 

have to write when the topic unfamiliar for them. Zhang (2011) asserts that writers 

who do not know the topic may feel nervous and anxious.  
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4. Language Difficulties 

As most with other English foreign learners, linguistic difficulties turn out to be 

the primary issue in causing writing anxiety. Zhang (2011) states that 83% students 

said that linguistic difficulties is a root factor of writing anxiety such as inadequate 

mastery of vocabulary, simple sentence structures, and grammatical errors. 

5. Insufficient Writing Technique 

Good skill in writing shows that the students have a fairly good understanding of 

composing process and good skill development (Hassan, 2001). Students who 

experience writing anxiety are those who have poor skill development and lack of 

understanding of the composing process (Wahyuni and Umam, 2017).  

6. Pressure of Perfect Work 

Another cause is pressure of perfect work. Students believe that perfect writing 

work is that which demands work ad has more difficult standard (Bloom, 1981).  This 

self-imposed pressure for perfect work which usually makes the students experience 

writing anxiety and make students to be reluctant to write.  

7. High Frequency of Assignments  

High frequency of assignments can be a supporting factor in causing writing 

anxiety. Claypool (1980, cited in Rezaei and Jafari, 2014) states that another root 

cause of writing anxiety is high frequency of assignments.  

 



14 
 

2.5 Strategy to Cope with Writing Anxiety 

Qashoa (2013) categorised strategies to cope with writing anxiety into three 

categories namely affective, cognitive, and testing related strategies.  

1. Affective Strategies 

Based on Qashoa (2013), some students admitted that they aware of the 

connection between the writing anxiety and affective strategies. Students said that 

self-confidence in EFL writing classes is essential and basic strategy for reducing 

anxiety and fear. A positive view upon committing mistakes and error corrections by 

their teacher or peer seems to play a role in reducing anxiety.   

2. Cognitive Strategies 

For the cognitive strategy, there are many ways to use to cope with writing 

anxiety. As in Qashoa (2013), practice and much training on writing English essays 

and compositions outside classroom as major steps for minimizing anxiety. Practicing 

writing through establishing friendship via blog and other social networks or media 

can reduce students’ writing anxiety.  

3. Testing Related Strategies 

According to Qashoa (2013) some students use other things to cope with writing 

anxiety such as use pre and during writing activity. Some of the pre-strategy like 

preparedness, practice and do peer corrections. While during writing activity, some 

strategies that can be used by the students are outlining, prompt division and guessing 

the meaning when taking the test.  


