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CHAPTER I 

INTRODUCTION 

This chapter presents review of related literature in which covers the 

research background, research problem, research purpose, research significance, 

scope and limitation, and definition of key terms. 

1.1 Research Background 

Writing activity is still a predicament for most Indonesian students. 

Students often face some difficulties in writing in a good form of English. The 

generating and organizing ideas are tough feat for students in writing. Thus, 

writing skill is supposed an essential skill for the English language learning, 

Suleiman (2000) emphasizes that “writing is a central element of language”. It has 

a deep impact on the student’ future and gives an opportunity to share and 

influence thoughts, ideas and opinions with others. During the writing class 

activity, students often experience the first language interference to arrange their 

thought in to a piece of writing.  

There is variety of feedback that can be implemented by teacher to 

student’ writing. Some give in oral feedback, some in written and some combine 

the two. Moreover, that students need feedback in order to improve their ability in 

writing. The corrective feedback can be an effective way to minimize or improve 

the mistakes. So, it is important for teacher to give a corrective feedback. 

Teacher’s corrective feedback is a method to correct the students’ work in 

teaching-learning process. Velic (2009: 22) states that the goal of feedback is to 

teach skills that help students improve their writing proficiency to the point where 

they are aware of what is expected of them as writers and they are able to produce 

it with minimal errors and maximum clarity. 

In fact, written feedback given by the teacher can lead to different 

understandings. What the student and what the teacher wants does not in a same 

line. As a result students will experience mystification in their revising work. 

Moreover this incompatibility will also lead to anxiety in writing. This incident 

arose because of the lack of interaction between teachers and students. In general 

the teacher will give written feedback and little chance to discuss so the students 
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are confused to revise their writing. This mismatch will definitely affect the 

purpose of the feedback, instead of helping but makes students feel confused. 

Annisa Sarafina (2016) conducted a research about influence toward 

teacher feedback on grammatical errors in 2nd semester students’ writing in English 

Department University of Muhammadiyah Surakarta. In her research shows that the 

average of students’ error before and after they get feedback is decreased. It could 

be concluded that the feedback from lecturer makes them learn from their error 

that they do in their writing. They can revise their writing and make less error 

after get feedback from lecturer. 

Nevertheless in this research the researcher will discover more deeply the 

student’s responses when it comes to corrective feedback on students in writing 

III activity at English Language Education Language Department in University of 

Muhammadiyah Malang. The fifth semester students are attending writing III 

activity which means they are on advanced level in writing course in University of 

Muhammadiyah Malang. It is believed that this research might interest all 

lecturers of L2 learners. Benefitting from the results of this study are L2 lecturers 

and hopefully also L2 learners. 

Based on the background above the researcher carries the research entitles:                 

“Corrective Feedback Implemented by Writing Lecturer in English Language 

Education Department.”  

1.2 Research  Problem 

Based on the research background, which is explained above, the 

researcher formulated research problem ‘what are students’ responses of written 

corrective feedback that lecturer used in writing III in English Language 

Education Department?’  

 

1.3 Research Objective  

This goal of this research is “To identify the student’ response of corrective 

feedback is implemented by teacher in writing III in English Language Education 

Department at University of Muhammadiyah Malang.” 
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1.4 Research Significance  

This research is intended to find the student’s responses toward written 

corrective feedback which is given by teacher. How teacher gives feedback will 

affect student performs to do revising in writing activity. More less it is 

indispensable to provide feedback in student’s writing product. With this purpose 

in mind, the present study seeks to answer the following research question. 

As a consequence, it can give have significant contribution to help 

students and teacher for developing the writing skill. First of all, it will help the 

lecturer who teaches writing subject in order to provide the effective feedback. 

Second, this finding will help students on developing their writing skill.  

Therefore, it contributes for second language writing instruction as related 

to the effective used of feedback in the English Language Education Department 

(ELED) at University of Muhammadiyah Malang (UMM) 

 

1.5 Scope and Limitation 

The research is performed in the field of writing III learning activity. The 

scope of this study is limited on student in the writing III activities. This research 

limited on the students in a class D of writing 5th semester in ELED at UMM in 

academic year 2015/2016. 

 

1.6 Definition of Key Terms 

To diminished misunderstanding of particular term on this research, the 

researcher elucidates following concepts for readers to be familiar with:  

1.6.1 People communicate with spoken and writing language. As one of 

language skills, writing has always occupied a place in most 

English language course. Since, writing is a productive skill and 

requires a process.  

1.6.2 Corrective feedback is information that teacher gives to the student 

concerning on a linguistic error. Acknowledged three main types of 

written corrective feedback; direct, indirect and meta-linguistic. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter presents review of related literature in which it covers the 

definition of writing, corrective feedback (CF) and types of CF. 

 

2.1 Writing  

 Writing has always regarded a pivotal skill providing to students’ language 

learning, which is one of the essential needs for their academic and later on, in 

their professional life. However for many learners of English as second/foreign 

language, writing is considered the most difficult skill to acquire. It requires 

strategies and techniques which they want to communicate their ideas.  

Writing is not only particular to the classroom, but also, it serves many 

functions such as writing a formal letter, a casual letter to a relative, a poem or a 

story. Pre-writing, writing and post writing are steps which are connected to each 

other in writing process. In pre-writing students normally make plan and 

brainstorm before they write.  Followed by making the draft is the next step where 

they write down what has been planned. Post writing is the last step. Revise is 

focusing on grammatical errors, organization of the paper, ideas and use of 

vocabulary. The students are able to submit their work after final editing. 

 

2.2 Corrective Feedback 

Apart from concentrating on teaching students how to make good writing, 

most teachers believe that by providing effective feedback is one way to help 

students to correct their mistakes in writing. According to Keh (1990) and 

Hedgcock and Leftkowitz (1994) a teacher can take four roles while providing 

written feedback to students. First, teacher is a reader who responds about the 

content idea in the text.  Second, writing teacher is concerned about certain points 

or illogical ideas in students’ text. Third, teacher is a grammatical mistakes and 

grammatical rules. Fourth, teacher is an evaluator whose main role is to evaluate 

the quality of students’ writing and grade them based on their evaluation. 

Providing effective written feedback is one of the most important tasks for 
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English teacher (Hyland, 1998; Hyland & Hyland, 2001).  Hence, teacher should 

be aware of the importance of providing effective feedback.   

2.3 Types of Corrective feedback  

Teacher written feedback is a written feedback given from lecturer to 

student. It can be in form of comment, suggestion, error correction, or question 

that can be used by students in revising their writing (Keh:1990, in Wen: 2013). 

There are three kinds of corrective feedback namely direct corrective feedback, 

indirect corrective feedback and meta-linguistic corrective feedback. 

2.3.1 Direct (Explicit) Corrective Feedback 

Direct feedback is providing the L2 learners with the correct form; for 

example teacher may delete unnecessary word, phrase or morpheme or they may 

insert the missing word or morpheme and write the correct form above or near to 

the error form. The correct form of their errors or mistake orally or in written is 

given by teacher (Bitchener, Young, & Cameron, 2005).  Bitchener and Knoch 

(2010) argue that direct feedback is more helpful to writers because it explicitly 

shows learners what is wrong and how it should be written correctly. The example 

of student writing and direct feedback are illustrated in Figure 1 and 2. 

A dog stole bone from butcher. He escaped with having bone. When the dog was 

going trough bridge over the river he found dog in the river. 

 

Figure 1. Example of Incorrect Student’s Writing. 

                    a                  a                                                    the                                                              

A dog stole ~ bone from ~ butcher. He escaped with having ~ bone. When the dog  

                  Over  a                                       saw   the 

Was going trough bridge over the river he found dog in the river. 

Figure 2. Example of Direct Feedback from the Lecturer. 

In this example an article is grammatical errors’ as shown above. The 

advantages of direct feedback are that it provides L2 learners with explicit 

guidance about how to correct their errors and helpful for them who do not know 
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what the correct one is. A study conducted by Sheen (2007) shows that ‘direct 

corrective feedback can be effective in promoting the acquisition of specific 

grammatical errors’ (Ellis, 2008). There are some advantages of direct feedback in 

student’ learning:  

 It offers for beginner level of students who needs guidance from the 

teacher to make good writing.  

  It is understandable and fastest feedback for student to make revision of 

their writing.  

On the other hand, direct feedback has some weaknesses: 

 The students rewrite the comments given by the teacher as a result the 

students do not learn independently. 

 In the long term this strategy may does not help because students only 

simply rewrite the idea from the teacher. 

 

2.3.2 Indirect (Implicit) Corrective Feedback 

 Indirect feedback is the second types of written corrective feedback. This 

type of feedback occurs when teacher point outs of students’ error or mistake 

without providing the correct form. Generally teacher provides clues about the 

location of an error by using a line, a circle, a code, a mark, a highlight etc, in 

learner text ( O’sullivan & Chambers, 2006). Indirect written feedback involves 

the students to revise on their own. The students should know the symbols that 

use by the teacher to revise after they got the feedback. The example of indirect 

written is illustrated in Figure 3. 

A dog stole bone from butcher. He escaped with having bone. When the dog was 

going trough bridge over the river he found dog in the river. 

 

Figure 3. Example of Incorrect Student’ Writing. 
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A dog stole X bone from X butcher. He escaped with X having XX bone. When the 

dog was going X trough XX bridge over X the X river he found X dog in the river. 

X            = missing word 

X_X       = wrong word 

Figure 4. Example of Indirect Corrective Feedback from the Lecturer. 

As previously described, indirect feedback is believed promote some strength are: 

 It trains student to be an independent student because they need to correct 

their mistaken without teacher guidance. 

 It helps student to be aware of error that they make so they may not make 

the same mistake. 

Despite the strength, there are also limitations of indirect feedback among them 

are: 

 It needs more time for students make their revising. 

 It cause confusion in correcting errors because teacher using a line, a 

circle, a code, a mark, a highlight only give circles, underlines to show 

the error’ locations. 

 

2.3.4 Meta-linguistic  

On this type the lecturer provides with some form explicit comment about 

the errors the student made. Normally the comment uses error codes consist of 

abbreviated label (such as art: article, WW= wrong word, prep: preposition). The 

labels can be placed over the location of the error in the text or in the margin 

(Ellis, 2008). In the latter case, the exact location of the error may or may not be 

shown. In the former, the student has to work out the correction needed from the 

clue provided while in the latter the student needs to first locate the error and 

then work out the correction. The examples of the teacher meta-linguistic 

corrective feedback are provided in the Figure 5, 6 and 7. 
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A dog stole bone from butcher. He escaped with having bone. When the dog was 

going trough bridge over the river he found dog in the river. 

 

Figure 5. Example of Incorrect’ Student Writing. 

 

                 Art.             Art.                                         WW art. 

A dog stole bone from butcher. He escaped with having bone. When the dog was 

            Prep.                          Art.                     Art. 

going trough bridge over  the  river he found  dog in the river. 

 

Figure 6. Example of Meta-linguistic Over the Location of the Error from the 

Lecturer. 

 

Art. X 3; WW      A dog stole bone from butcher. He escaped with having bone.  

Prep.; art.             When the dog was going trough bridge over  the  river  

Art.                       he found  dog in the river. 

 

Figure 7. Example of Meta-linguistic Corrective Feedback in the Margin from the 

Lecturer.  

Some advantages that meta-linguistic corrective feedback, those are: 

 It helps student in writing ability especially in grammar since it focus on 

grammatical error.  

 It trains student to be independent since they revise the error by 

themselves. 

Apart from the advantages above, disadvantages of meta-linguistic 

corrective feedback are: 

 Time consuming, because teacher uses abbreviation to show the error. 
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 It causes confusing for student to understand toward abbreviation teacher 

given. 

Feedback is a part of the language learning process since students become 

able to diagnose the mistake and correct them. The type of corrective feedback is 

essential consider to students’ responses. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 This present research is given with system sequences by research 

methodology. Considering that, conducting the present research will be drawn by 

some procedures in this chapter. It consists of research design, research object, 

research instrument, data collection, and data analysis. 

 

3.1 Research Design 

Research design is a plan on how to gather and process the data which can 

be implemented to attain the research purposes. According to Creswell (2004), 

there are three types of research design: quantitative, qualitative and mixed both 

qualitative and quantitative. Quantitative research defines as scientific approach in 

which identify phenomenon that deals with numbers and analyzing using statistic. 

Qualitative research design is an approach to examine a perspective of participant 

or subject of study by multi strategies, interactive strategy such as observation, 

interview, document, etc. Thus, mixed method is research approach which is 

combined qualitative and quantitative research methods and the data mix each 

other.   

To discover what English students experience of and thoughts on 

corrective feedback as a teaching method for improving L2 learners’ writing in 

class D of ELED, the research applied qualitative research design because the 

researcher does interview with the students in class D. The purpose of this method 

is to gather a small sample of data that provides insight to what student does and 

think pertaining to this matter. As said by Kvale (2009): “A qualitative research 
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interview tries to find both an accurate and an importance level” (p. 30). 

Secondly, the researcher collected the data in word rather than in number. Lastly, 

the researcher tried to explore responses of students in writing III activity.    

3.2 Research Subject  

Eight students of English Language Education Department at University 

of Muhammadiyah Malang registered in 2015/2016 participated in this research. 

They were randomly selected from among 20 students in class D writing III. To 

avoid bias caused by sex difference, ratio female and male of participants were 

equal. The researchers’ reasons in picking the subject because they were studied 

English language as the L2 learners and they already experienced of receiving a 

number of written corrective feedback in writing III activity.  

3.3 Data Collection 

  Most common data collection methods in qualitative research are 

observation, interviewing, and document. In order to gather the data that 

researcher needs in qualitative research, interview is the method that used in this 

research as it presented detailed information of student responses of written 

corrective feedback.  

3.3.1 Research Instrument  

The interview was performed to the eight students in the fifth semester of 

D class in writing III. Based to Ary, et.al (2010), there are three types of interview 

which include unstructured interview, structured interview, and semi-structured 

interview. Semi-structured interview was applied in this research because it 
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allows the researcher to get more detail information from the interviewee. 

Furthermore, this research is intended to get the students’ responses toward 

written corrective feedback that teacher gave in writing III activity. Moreover, the 

form of audio recordings of interview was transcribed into text. Audio recording 

was used to confirm the interview so that the researcher can get accurate data. The 

transcript can be seen in appendix II. 

In qualitative design encompasses some research instrument. The 

researcher uses interview to obtain the data towards implementing corrective 

feedback that teacher uses on writing III learning activity. Furthermore, researcher 

prefers to use interview guide in finding the research problem to get the response 

toward feedback which is implemented by teacher in the class. The reason why 

uses interview is used is to find more possible answer from student’s perspective 

so as to avoid the viewpoint from the researcher only.  

Form of interview guide is a necessary needed for the researcher for 

conducting interview. It makes the interview process more organized and 

effective. As this research is applied semi-structure interview, which is allowing 

the interviewer brought up new ideas during interview. The researcher usually 

thinks of few questions in order to get elicit information of interviewee’s 

responses (appendix I). In this research the researcher has more control over the 

topics of interview. The interview guide on the student’s responses toward written 

corrective feedback can be seen in appendix II. 
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3.4 Procedure of Data Collection   

The researcher tries to obtain the data collection of students writing III activity 

of English language education department ELED at University of Muhammadiyah 

Malang period year 2015-2016. The data were gathered upon the process as 

below: 

1. The researcher constructed the questions of the interviews based on 

research problem. 

2. The researcher interviewed to the students and recorded the result of the 

interview. 

3. The researcher transcribed the result of the interview.  

4. The researcher analyzed the data from the interview. 

3.5 Data Analysis 

The data which have already been gathered in this present research is 

pivotal to be identified clarified and analyzed with the intention of concluding the 

finding data. As a consequence, the researcher needs data analysis to help 

organizing the current finding data accurately in detail. Lastly, the researcher 

analyzed the data trough some steps as described below. 

First, reducing data means: summarizing, choosing the things that matter, 

attach importance to things that are important, sought themes and patterns and 

items that are not needed. Reducing data will give a clear and precise description 

for completing the next data, and look for it when necessary. In this step the 

researcher classified the data that had been recorded from the interviews. 

Describing the written corrective feedback used the most by lecturer in writing 
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activity. Next is displaying the data. The researcher presents the responses toward 

written corrective feedback that student got in their writing. Lastly, the researcher 

is drawing the conclusion all the data that were obtained. 
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

This chapter comprises of two part; research findings and discussion. In 

this research, the researcher did the interview to the fifth-semester students of 

English Language Education Department UMM in order to obtain the data. Thus, 

the researcher discussed the finding in this chapter to answer the research problem 

that stated in the first chapter. 

4.1 Research Findings 

The researcher conducted interview in order to discover the data of this 

research on January 22nd, 2018 to February 15th, 2018 and analyzed the interview 

outcomes from 16th February, 2018 25 February, 2018. The results were related 

with the student’s responses on written corrective feedback in writing activity. 

The researcher used several quotations from the transcript that has code in order to 

make the reader easier to read the data collection.  

Table 4.1: Index of Analyzing the Data 

No. Code  Meaning  Example 

1. Interview  Interview code (Interview 1/L. 15-20) 

2. L  Line  (L.9-13) 

 

Furthermore, the researcher uses initials; AD, DT, VA, DH, HI, MG, TN 

and LB as the subjects of this research. They were the subjects in collecting the 

data by using the interview. 
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4.1.1 The Sixth-Semester Students’ Responses toward Written Corrective 

Feedback  

Based on the interview result, the researcher discovered that the sixth-

semester students of English Language Education Department UMM have two 

kind responses toward written corrective feedback that implemented by lecturer 

during the learning process. Those are ‘positive and negative’ responses as 

described in the following data.   

4.1.1.1 Positive Responses 

 Positive responses were showed through the interview result. Positive 

response means the students agreed that written corrective feedback was helpful 

for them to make good paragraph. It can be identified through interview by 

analyzing students’ responses. Based on the interview result of third question, 7 of 

8 students were classified as “positive” category. One of the representative 

responses is displayed below. 

Excerpt Data 1 

Interviewer : “What kind of written CF did you get the most?”  

Interviewee 1 : Direct feedback, normally my lecturer will show   

me the error that I made and gave me the right 

one. (Interview1/L.14-15) 

Interviewer :“Right,What is your response toward written CF 

did you get?” 

Interviewee 1 : “It helps me to improve my writing skills because 

the lecturer provided information and could be 

understood easily so I can correct my error.” 

(Interview1/L.28-30) 

 

 DT, VA, DH, HI, MG and LB were identified to have the same response 

as AD.  These students mostly got direct corrective feedback. They agreed toward 



17 
 

the use of written corrective feedback because they thought that the feedback 

facilitated them in conquering the writing skill. The reason was that direct written 

corrective feedback showed the error that they made in writing and gave the 

correct form to improve their writing.  

 Overall, those 7 students were categorized as “positive” group. Their 

responses toward written corrective feedback were similar in general. They fully 

agreed; because they thought that written corrective feedback facilitated them in 

conquering the writing skill. It happened because the lecturer pointed out the error 

and gave the correct form.   

 Additionally, the “positive” group that consists of 7 students also stated 

that they were fine with the use of direct written corrective feedback on their 

error. One of the representative responses is presented below. 

 Excerpt Data 2 

Interview :“Do you want your lecturer implemented the 

same feedback to correct your error on your 

writing in future?” 

Interviewee 8 : “Yes I want it.”( Interview 8/L.50 ) 

 

 It can be concluded that these students were like to have direct corrective 

feedback if they make error on their writing. Thus, using written corrective 

feedback might be more effective for some students like them. 

4.1.1.2 Negative Responses  

Through the interview the researcher found that one out of 8 students 

showed negative response towards corrective feedback. The student who 

responded in this way thought that written corrective feedback did not help to 
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finish the writing task. This can be identified through TN’s answer toward the 

questions number 2 and 3. The evidence is in the interview summary below. 

 Excerpt Data 3 

Interviewer : “What kind of written CF did you get the most?” 

Interviewee 7 : “It would be indirect WCF because the lecturer 

only shows me the error on my writing by giving a 

circle, a code, a mark, a highlight without provide 

the correct form.” (Interview 7L/.24-25) 

Interviewer : “Right, what is your response toward written CF 

that did you gets?” 

Interviewee 7 : “I feel anxiety if the lecturer gave megivinga 

circle, a code, a mark, a highlightand didn’t 

provide the correct word or sentence, I feel 

confused and nervous to write again.” 

(Interview7/L.43-45) 

 

It can be interpreted that TN does not want the lecturer to use written 

corrective feedback; especially to use indirect CF. TN thought it was ineffective 

for him to improve his writing skill. Hence, it can be concluded that negative 

responses of written indirect corrective feedback arise on student’ performances in 

writing activity based on the interview that explained above.  The student felt 

anxious and not interested to do the writing task. 

Furthermore, the researcher also asked related question about the 

preference of written corrective feedback in future. In responding of the forth 

question, TN also stated that the lecturer should use direct written corrective 

feedback on his error.  The response of TN is displayed below. 

Excerpt Data 4 

Interviewer : “Do you want your lecturer implemented the same  

feedback to correct your error on your writing ?” 
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Interviewee 7 : “No, I don’t want it. I want the direct corrective 

feedback. (Interview 7/L.56) 

 

It showed that TN does not want the lecturer to use indirect written 

corrective feedback. He thought it was ineffective way to make his writing skill 

improved. It happened because he could not understand how to improve the error 

on his writing if the lecturer gives a line, a circle, a code, a mark, a highlight on 

the error location without providing the correct form.  

4.2 Discussion 

This research is conducted by the researcher in order to discover of fifth-

semester writing students’ responses toward written corrective feedback in their 

writing. Based on the interview that has been gained from eight writing students 

of English Language Education Department in UMM, the researcher found 

positive and negative response toward written corrective feedback that student got 

in writing activity. The findings will be discussed more deeply as follows. 

As stated in the first chapter, the research question of this research was 

“what are students’ responses of written corrective feedback that lecturer used in 

writing III at English Language Education Department?” 

Overview from the research result it can be seen that from eight students 

who have been interviewed, there were seven students who were corrected mostly 

by direct corrective feedback and one student who was corrected by mostly using 

indirect written corrective feedback. Therefore, if the types were compared one by 

one, direct corrective feedback was more commonly used than indirect corrective 
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feedback. Therefore, the researcher also got the students’ positive and negative 

responses toward written corrective feedback that was given in their writing. 

There was a positive response from the written correction feedback shown 

by the students for their writing performance. When the lecturer applied the direct 

written corrective feedback on their error, the students could correct their error in 

writing without feel anxious or difficult. It happened because the lecturer provided 

information and could be understood easily by students.  It was same in line with 

what was stated by Ferris (1999) saying that corrective feedback can be helpful 

for language learners if it is “clear, selective and prioritized.  

On other hand, student also showed a negative response to corrective 

feedback. When the lecturer implemented indirect written corrective feedback on 

students ‘error, the students feel depressed and end up became lazy to correct their 

error. This could lead their interest in developing their writing skills. For instance, 

the student found it difficult and confused in completing the writing task.  

 

 

. 

 

 

.  
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

 

This section covers conclusions and suggestions which are derived from 

the research results. Conclusion part covers all the main points that have been 

elaborate in the previous chapters summarized. Then, Suggestions section covers 

suggestion that may valuable to the people who deal with teaching and learning 

especially for writing corrective feedback. 

5.1 Conclusion  

In this research, the researcher studied about fifth-semester students’ 

responses toward written corrective feedback that they got on their writing 

product. The data were collected from the interview. After analyzing the data 

gathered, some conclusions can be drawn. Fifth-semester students of English 

Language Education Department have two types of responses toward the use of 

written corrective feedback on revising their writing task. The types were; (1) 

Positive response and (2) Negative response. Those types and group were 

categorized by the researcher based on their responses. Additionally, the direct 

written CF is the most effective way to improve student’s error on writing rather 

than Indirect CF, it is related to the student’ responses toward written CF. 

5.2 Suggestions  

From the results of the research, there are some suggestions that the 

researcher wants to express for English students, Lecturer of writing 3 and further 

researches. The suggestions are presented below: 
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5.2.1 English students 

English is a widely used language throughout the world. Especially 

the students of English language education department in UMM should be 

mastery the 4 skills; reading, listening, speaking and writing.  Writing is 

one of important skill that students must conquer. To be a good writer the 

students should practice and learn more to produce a valuable writing 

product.    

5.2.2 The lecturer of writing III 

The lecturers should use more indirect written corrective feedback 

rather than direct corrective feedback on student’ writing error. The use of 

indirect written CF could lead them to be independent and helps student to 

be aware of error that they make. Since, those sixth-semester students of 

English Language Education Department are already in advance level.  

5.2.3 Further Researcher  

The researcher hopes by reading this thesis, further researcher will 

be inspired and motivated to take this field as their research. For the 

example; the researcher also could conduct a similar research on the use of 

written corrective feedback in writing with different problems, different 

subjects.  
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