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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter provides some theories associated with the factor affecting 

the successfulness of teaching grammar. The teaching English, teaching English 

skills and components, approach in grammar teaching, technique in teaching 

grammar, challenges in teaching grammar, and drills are described as follows. 

2.1 Teaching English 

According to Ur (2009), teaching is guiding the learners to learn, setting the 

conditions for learning, an understanding of how learners will determine the 

philosophy of education, teaching styles, approaches, methods and classroom 

technique which the same as topic discussed in this study. In general, teaching 

English is often divided into two namely, teaching English skills and components. 

2.1.1 Teaching English Skills 

English skills are divided into four, namely reading, writing, speaking, and 

listening. According to Harmer (2007), reading, writing, speaking, and 

listening skill are categorized into two types namely, receptive and productive 

skills. Receptive skill is a skill where the meaning is achieved from the 

exposition such as reading and listening. Meanwhile, productive skill is a skill 

in which the students have to produce language themselves such as speaking 

and writing. 
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2.1.2 Teaching Language Components 

Ur (2009) argues that language components are divided into three such as 

1) the sound system of the language, 2) the concept of a word or phrase, and 3) 

the rule about how the word is combined in order to be an acceptable sentence 

or phrase. Language teachers define these more conveniently as pronunciation, 

vocabulary, and grammar. 

 A different type of language component has different aids in teaching. 

Alduais (2012) proposes some aids in teaching language components. For 

example, in teaching pronunciation, the three phases of aid used are 

discrimination and recognition, repetition, and free-production. Next, for 

teaching grammatical structures, some aids used are mechanical-drills or (semi-

mechanical drills), meaningful-exercises, and communicative-exercises. Then, 

for teaching vocabulary, the aids used are divided into three types namely, aids 

that focus on vocabulary form (posters, pictures, letters, games, OHP, matching 

cards, and audio recordings), meaning (realia, models, flash cards, composite 

pictures or series, synonymous and antonymous words, using translation, 

graphs, and action are some aids), and contextual meaning (matching cards, 

drawings, role playing, and posters). 

 

2.2 Approaches in Teaching Grammar 

In teaching grammar, there are two approaches that can be applied. They are 

deductive and inductive approach. According to Thornbury (2002), a deductive 

approach is an approach which started by presenting some rules and then applied 
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to examples. He also reveals some advantages and disadvantages of deductive 

approach as the following. 

1. It directly gets to the point and saves time. 

2. Some rule aspects (for example, form) become more simply and clearly 

explained then followed by giving some direct practice/application 

examples immediately. 

3. The concepts of grammar terminology given are not easily understood, and 

encountered by the younger learners 

4. Grammar explanation encourages a teacher-centered, so the learners are 

less involved and interacted immediately. 

5. The explanation is not easily memorized as other forms of presentation. 

Meanwhile, inductive approach is an approach where the rule is not directly 

explained. In this approach, learners understand grammatical rules from the 

examples, and the presentation of it can be spoken or written. The study 

conducted by Endahati (2015) recommends some useful activities of inductive 

approach through communicative activities such as group discussion, guessing 

game, and role playing. The same with deductive approach, an inductive also has 

some advantages and disadvantages, which are described by Thornbury (2002) as 

utterances. 

1. This approach will enhance learners’ learning autonomy and self-reliance 

because they are trained to be familiar with the rule discovery. 

2. In this activity, learners will be motivated and be more active.  

3. The approach involves learners’ pattern-recognition and problem solving 

abilities in which particular learners are interested in this challenge. 
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4. The learners will get an extra language practice if the problem-solving 

activity is done collaboratively. 

5. The approach urges the learners to have the appropriate concept of the rule 

so it is really time and energy-consuming. 

6. The concepts given implicitly may urge the learners to have the wrong 

concepts of the rule taught. 

7. The approach can emphasize the teacher only as a planner of the lesson, so 

the teacher should design data or materials taught carefully and 

systematically. 

In brief, both deductive and inductive approach can be applied for teaching 

grammar. They are good and having the advantages and disadvantages for 

each type. 

 

2.3 Techniques in Teaching Grammar 

According to Ur (2009), understanding the structures and producing them 

appropriately are the aim of grammar practice. He also suggests that the students 

are able to produce them only when they are being tested, but when they are not in 

testing, they still do the same mistakes composing their own speech or writing. 

Therefore, as the mentor, teachers should lead students to focus on form accuracy 

practice work to fluency by providing some practice activities that acquaint them 

with structure in a context. In addition, when fluency is the goal, practice 

activities should have these characteristics (Thornbury, 2002): 

a) Attention to meaning: the practice activity should prompt the learners 

more to meaning rather than form. 
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b) Authenticity: the activity should try to simulate the psychological 

condition of real life language use. 

c) Communicative purpose: to fulfill these last two conditions, the activity 

should have a communicative purpose. 

d) Chunking: at least some of the language of the learners are practicing 

should be in the form of short memorable chunks which can be atomized. 

e) Repetition: for occurring atomization, the practice activity should have a 

component that fitted in repetition in order to produce a high volume of 

the targeted forms. 

In brief, a teacher should be able to lead students to produce grammar not 

only in testing but also outside of the test. Thus, practice activities which 

work not only for accuracy but also fluency are much needed. Therefore, 

attention to meaning, authenticity, communicative purpose, chunking, and 

repetition are some aspects that should be considered in practice activities.  

Furthermore, Ur (2009) describes seven types of grammar practice which 

work from accuracy to fluency, they are as utterances. 

a. Awareness 

In this activity, the teacher explains grammatical structures. After the 

students have been familiarized to the structure, they are asked to find it within 

some kinds of essay and do a task that puts on the purpose of its form or 

meaning. For example, the teacher gives abstracts from newspaper article and 

asks the students to point out all the examples of simple past tense that they can 

discover. 
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b. Controlled Drills  

The teacher controls students to produce example of the structure, fixed by 

the teacher or textbook, and they have to fit in clearly. For example, the 

students are asked to write statement about John, modeled in the following 

example, “John drinks tea but he does not drink coffee.”  

1) Like ice cream/ not cake  

John likes ice cream but he does not like cake. 

2) Speak English/ not Italian 

John speaks English but he does not speak Italian. 

3) Enjoy playing football/ not playing chess 

John enjoys playing football but he does not enjoy playing chess. 

c. Meaningful Drills 

Meaningful drill is the opposite of the previous drill. The focus of this drill 

is on the production, comprehension or exchange of meaning through the 

students. For example, in practicing simple present tense, the students are 

asked to choose someone whom they know very well. Then, the students have 

to write down their name and try to compose true statement about them based 

on the following model: 

“She/he likes ice cream; or she/he does not like ice cream.” 

d. Guided, Meaningful Practice 

Students practice to make sentences according to a set pattern by using their 

own vocabularies. For example, in practicing conditional clauses, the teacher 

gives a cue if I had a million dollars, and suggest, in speech, or writing, what 

they would do. 
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e. (Structure-based) Free Sentence Composition 

The teacher provides situational cue, and invites students to compose their 

own responses; the students are directed to use the structure. For example, the 

teacher shows a picture about people do different things, and the students are 

asked to describe it by using the appropriate tense. 

f. (Structure-based) Discourse Composition 

Students grip a discussion or write a passage based on the task given; they 

are absorbed to use some examples of the discourse structure. For instance, the 

class is given a dilemmatic situation (You have seen a good friend cheating in 

an important test) and asked the students to give a solution by using modals 

(might, should, must, can, could, etc.) 

g. Free Discourse 

It is most similar to the (Structure-based) discourse composition but, in this 

type, students are not given a specific direction to use the structure. 

 

2.4 Challenges in Teaching Grammar  

Grammar may be difficult not only for students but also for teachers. A 

study conducted by Mekhlafi & Nagaratnam (2011) present that teachers 

sometimes find the difficulties in teaching grammar as well as the students. Based 

on their research, deciding a good ways of teaching was not easy. It is necessary 

to make a detailed study of such difficulties faced by teachers and students in 

specific contexts, take appropriate steps to overcome them, and adapt the 

technique to suit the actual teaching and learning environment. The findings of the 

study are pointed out in the following implications:  
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1. EFL curriculum and material designers should describe learners’ learning 

difficulty and offer some solutions to overcome the problem in the 

curriculum document. Also, the teachers’ book should show how the 

potential difficulties could be addressed in planning their classroom 

activities. Teachers may be given examples of mediating tasks, which 

would mitigate the difficulties. 

2. EFL teachers would understand and overcome their learners’ problem in 

planning their lessons and classroom activities, and use supplementary 

materials to cope the problem. 

3. Both in-service and pre-service training programmers should be planned in 

such a way that student-teachers and practicing teachers train to cope 

potential difficulties. 

 

2.5 Drills  

 Drill is the simplest technique by listening to model provided by the 

teacher, a tape, or another student then repeating what they have listened to (Tice, 

2005). Even though drill is considered as an old teaching technique, it is still 

valuable in the classroom if it is used appropriately today. According to 

Thornbury (2002), drill is not only associated with accuracy but also fluency 

practice because it helps the learner to store language as memorized chunks, 

which are more speedily and more easily accessed than grammar rules. In Audio-

Lingual Method (ALM), in which language is considered as simply of a form 

behavior, drill is a suggested teaching technique in order to make students use the 

target language communicatively. Hence, speech is emphasized everyday by using 
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drills. In conclusion, drill is not only for teaching speaking, and listening, but also 

grammar.  

Some scholars do not explain definitely whether or not drill used in teaching 

grammar has discrepancy with the drill used in teaching speaking. Therefore, the 

writer does an approach towards some examples and explanation given by the 

scholars such as Freeman (2000), Thornbury (2002), and Tice (2005) to define 

whether or not drill used in teaching speaking different with the drill used in 

teaching grammar. According to Freeman (2000), the practice drill in ALM, new 

vocabulary and structural pattern are taught through dialogs, and the teacher 

should avoid students’ error by restricting of what students are taught to say. The 

teacher corrects students’ mispronunciation by modeling the appropriate sounds in 

the target language. According to him, the ALM’s natural order of skills 

presentation is adhered to speaking, listening, reading, and writing. Freeman 

(2000) classifies some types of drills that used in ALM as follows. 

1. Expansion Drill 

This type is usually used for teaching a long line of dialog that difficult to 

understand. The teacher breaks the line into several parts, and the students will 

repeat a part of the sentence. Then, following the teacher’s cue, the learners 

expand what they are repeating part until they are able to repeat the entire line.  

2. Repetition Drill 

This type is often used in teaching the lines of dialogue. In this type, the 

learners are asked to repeat the teacher’s model as accurately as possible, 

without looking at the printed text.  

3. Chain Drill 
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A chain drill is taken from its name that is the chain of conversation that 

forms around the students. This drill is begun by greeting particular learners, or 

asking a question. The learner responds, and then turns to learner next to her. 

The first learner greets, or asks a question of the second learner and the chain 

continues.  

4.  Single-Slot Substitution Drill 

This drill is aimed to make students able to find and fill in the slot of 

sentences. On this type, the teacher says in a sentence or line, and it is repeated 

by the learners together. Next, the teacher gives a cue, and the learners 

substitute the cue in a proper place. 

5. Multiple-Slot Substitution Drill 

This type is almost similar to single-slot substitution drill, but the cue 

phrases, one at a time, which fit into different slots in the dialogue line. The 

learners have to make any other changes or recognize what part of speech each 

cue is. Then, they say the line, fitting the cue phrase into the line where it 

belongs. 

6. Transformation Drill 

The learners are given some kinds sentence pattern by the teacher, such as 

an affirmative sentence. The teacher then asks them to transform this sentence 

into negative.  

7. Question-and Answer Drill 

This drill trains the learners to answer questions which given by their 

teacher very quickly. This gets the learners to practice with the question 

pattern.  
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Next, Thornbury (2002) argues that grammar practice is often associated 

with drilling. Therefore, he described sequence of drill practiced for teaching 

grammar (especially how much and how many) as the following.  

a) Imitation Drill 

At the first step, the teacher gives a sentence pattern. The next step, the 

teacher repeats the sentence and asks students to repeat after the teacher’s 

model. For example, in practicing the use of “how much” in a sentence, the 

teacher presents a sentence pattern like the following example: 

“How much milk do you have?” 

Next, the teacher repeats the sentence and asks students to repeat the chunk and 

corrects students’ pronunciation when they did a mistake.  

b) Chorus Drill 

In this type, the teacher gives the chucks (sentence formula) and asks the 

class to repeat the sentence all together. For example, in introducing 

uncountable noun, the teacher explains of “how much” is used in a sentence 

such as “how much rice have we got?” Then, the teacher asks the class to 

repeat the model in the choir.  

c) Simple Substitution Drill 

In simple substitution drill, the teacher asks students to substitute the prompt 

based on the example given by the teacher. For example, in presenting 

uncountable noun, the teacher gives an example of “how much” is used in a 

sentence such as “how much milk do you have?” Then the teacher supplies the 

prompt in uncountable such as rice, sugar and juice. Then, the teacher asks a 
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student to provide the correct response by substituting the example to the 

prompt given.   

d) Variable Substitution Drill  

In this type, the teacher asks students to substitute the prompt based on the 

example given by the teacher. The different between single and variable 

substitution drill is that the teacher does not give a limitation to the prompt 

given. For instance, in introducing countable and uncountable noun to students, 

the teacher presents the sentence formula of countable and uncountable noun 

used in interrogative sentences. On the next section, students are asked to 

substitute the variable prompt such as bananas, apples, sugar, and milk to a 

question such as “How many bananas do you eat?” The teacher then corrects 

students’ mistakes if necessary.   

e) Transformation Drill 

On this drill, the teacher explains a sentence pattern, and the students are 

asked to transform it into another form of the sentence. For example, the 

teacher explains about the pattern of simple present, and the students are asked 

to transform an affirmative sentence into a negative sentence. Other examples 

of transformations are changing a statement into a question, an active sentence 

into a passive one, or direct speech into a reported speech. 

In addition, Tice (2005) also classifies drill into some types which able to be 

applied either in grammar, vocabulary, or speaking class. 

1) Repetition Drill 

This drill is commonly used when some teachers introduce a new language 

to their students. Teacher, as the model says a word or phrase and the students 
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should repeat what the teacher has been said about. For example, the teacher 

says “I buy a big black bag.” Next, the students repeat what the teacher said 

similarly “I buy a big black bag.” 

2) Substitution Drill 

Substitution drills can be applied for practicing different structures or 

vocabulary items. In this case the teacher gives a prompt “I go to school” 

then the teacher asks the students to change the subject “I” to be “he”. The 

students respond to the teacher’s prompt “he go to work”.    

Next, the teacher corrects students’ respond “No it’s not. The subject is he”. 

The students correct their respond “He goes to work”. 

3) Question and Answer Drills 

On this drill, the students have to answer the prompt that given by the 

teacher.  The prompt is a question that needs to be responded. In this sense, the 

students have very little choice because they are very controlled by the right 

answer which focusing on accuracy. For example, the teacher gives the prompt 

to the students “What’s the matter?” Then the students respond to the prompt 

given “I've got a (headache).” Otherwise, the teacher can use different prompt 

such as: “Can I have a (pen) please?” 

At that point, the students can respond by saying “Yes, here you are.” (The 

words in the brackets here can be substituted during the drill.) 

Based on some scholars’ description about drills above, it can be concluded 

that  grammar presentation and teacher’s feedback are really concerned for 

teaching grammar rather than dialogs presentation and avoiding students’ error 

that used in listening and speaking. 



20 
 

Furthermore, Tice (2005) also suggests some ideas for drilling effectively in 

the class, which are described as utterances. 

1. Drill students by using hand movements to indicate intonation since it helps 

them visualize the language they are practicing. 

2. Use back chaining to help students focus on correct pronunciation and 

intonation. For example, when the teacher is modeling a phrase, start at the 

end, getting the students to repeat after each chunk given. For example: 

yesterday / get up yesterday / did you get up yesterday / what time did you get 

up yesterday? 

3. Drill students either as the whole class, half the class, boys only, girls only, or 

individuals at a snappy pace.  

4. Drill students in different expression. For example, sound very happy, very 

sad, very bored, and very excited with a facial expression and get the learners 

to do the same. Exaggerating the intonation will make the language more 

memorable. 

5. Use simple guessing games which require lots of repetition of the target 

languages to practice language items at low levels.  

6. Drill students of low level by using dialogue building, because it will build 

confidence in speaking and learn useful chunks of language.  

7. Use mingles activity for small class in applying chain drill to be more 

interesting in the class. 

8. Practice information gap activities to provide highly controlled practice of 

particular structures. By changing information which requires a particular 
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language pattern, the students have to solve a problem. This problem solving 

provides a communicative purpose to what is essentially a drill. 

9. Utilize drill to the Songs, rhymes and chants when the young learner cannot 

remember how to say the complete phrases in a foreign language, but they 

remember whole songs and chants with ease. For example, provide entertaining 

drills of language for parts of the body by having action songs like 'Head, 

shoulders, knees and toes' or elaborate your own action songs to a well-known 

tune and getting the children to do actions. 

In conclusion, drill is not only used in teaching listening, speaking, 

pronunciation but also grammar. When the drill used in teaching grammar, it does 

not only study about language structural pattern its self but also learn their 

speaking and listening skill to the model and the prompt given. If it is used 

appropriately, it will be very advantageous technique applied in classroom. 

 

 


