
CHAPTER II

REVIEW OF RELATED LITERATURE

2.1 Error

2.1.1 Definition of Error

The learners’ lack of knowledge in learning second language can cause

error to rise. Hoxha (2015) says that during both oral and written communication,

errors  are  done by the  foreign language learners.  Kleppin  (as  cited  in  Hoxha,

2015) mentioned some definitions of error by criteria of the linguistic correctness,

appropriateness, comprehensibility, connection to the lesson and learner-oriented

ability. An error is a diversion from system of language and the linguistic standard

that is already existed. An error is an infringement of a person’s way of speaking

and  acting  within  a  speech  community.  An  error  is  the  thing  that  cannot  be

understood  by a  communication  partner  nor  a  native  speaker. Kleppin  further

defined an error is an inverse of something in textbooks’ rules and in grammars.

An error is the reference by a teacher as an error. An error is something in certain

situation that would not be said or done by a native speaker. An error is something

adverse  in  the  head  of  the  teacher  norm.  Finally,  errors  are  comparative.  A

consideration of an error in a learning group in a specific phase of teaching can be

accepted in another learning group in another phase.

Dulay, Burt, & Krashen (1982) propose errors are defected area of learner

speech or writing. They are the diverged parts of conversation or contexture from

some selection of mature language performance norm. Linguistically, Corder (as

cited in Puspitasari,  2013) defined errors as the code’s branches. He explained
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because of the learner’s lack of knowledge of the language formation rules that

being learned, the interpretation of phrase and sentences created is intolerable.

Jabeen, Kazemian, and Mustafai (2015) conclude that errors are caused by

the learners’ deficient learning and linguistic inability. For the language learners,

to be self-corrected is not possible. They further explain that errors were deemed

as the result of the rules of first language’s existence and intrusion. Many aspects

can be the reason why learners commit errors. Those aspects are “interference,

overgeneralization,  markers  of  transitional  competence,  strategies  of

communication and assimilation and teacher-induced errors” (Hasyim, 2002).

Another  definition of errors is  proposed by Brown (2000, p.  217) who

argues that error is a visible difference from a native speaker’s adult grammar and

it is a reflection of the learners’ competence. Brown states that “Errors – overt

manifestations  of  learners’ systems  –  arise  from the  several  possible  general

sources: interlingual errors of interference from the native language, intralingual

errors within the target language, the sociolinguistic context of communication,

psycholinguistic  or  cognitive  strategies,  and  no  doubt  countless  affective

variables”. 

Error is using linguistic item in an incorrect or not complete action for a

fluent or native speaker of the language (Richard, as cited in Puspitasari, 2013).

According to Harmawati (2012), error is a sign from learners that they are not

competent  yet  in  the  target  language.  When  the  learners  have  not  learned
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something  correctly,  they  will  consistently  make  errors  unconsciously.  Hence,

they need others to point out the errors and correct them.

2.1.2 The Difference between Error and Mistake

According to Brown (2000), it is essential to make a difference between

errors and mistakes in order to analyze learners’ language in a proper perspective.

He stated that, “a mistake refers to a performance error that is either a random

guess or a “slip””. That is why, a correctly utilization of a known system is fail.

Brown states that mistake can be self-corrected.

Corder  (as  cited in Jabeen,  Kazemian,  & Mustafai,  2015) provided the

difference  between error  and mistake.  He proposed that  errors  are  incomplete

learning results and are learners’ linguistic incompetency. Self-corrected in errors

is  impossible.  Furthermore,  he  explained  that  mistakes  are  the  poor  language

performance results caused by many factors such as fatigue or negligence on the

learners’  part.  The  learners  are  aware  of  the  mistakes  and  know  the  correct

linguistic form. Because of this fact, the learners who commit the mistakes can

correct themselves based on their knowledge.

From  the  explanations  above,  it  can  be  concluded  that  errors  are

committed  by people  who do not  know the  correct  form or  rule  of  a  certain

language.  Errors  occur  by the  lack  of  language learners’ knowledge.  Learners

make errors because they are still in the stage of learning the rules of the target

language and self-corrected is not possible.
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2.2 Error Analysis

Error analysis is essential for educators because it helps to know what their

students are lacking. Dulay, Burt, & Krashen (1982) highlight two major purposes

of error analysis. First, it offers data from which presumption about the nature of

the language learning process can be made. Second, error analysis shows to the

teachers and curriculum developers which part of the target language is difficult to

produce  correctly  by  the  students,  also  which  error  types  reduce  a  learner’s

communication capability the most. 

According to Brown (2000, p. 218), ‘the fact that learners do make errors,

and that these errors can be observed, analyzed, and classified to reveal something

of the system operating within the earner, led to a surge of study of learners’

errors, called error analysis’. This definition is supported by the idea proposed by

Crystal  (as cited in Hasyim, 2002).  She defined error analysis  as a method of

identifying,  classifying  and  interpreting  the  intolerable  forms  committed  by

foreign language learners, using any of the linguistic principles and procedures.

Jabeen,  Kazemian,  &  Mustafai  (2015)  have  their  definition  of  error

analysis, and state that it is linguistic study that gives enlightenment about various

main  processes  which  are  engaged  in  the  very  complex  language  learning

phenomenon. It is the most important applied linguistics area which tries to settle

the second and foreign language learning related problems and issues. Moreover,

they explain that  error  analysis  can provide solution that  is  useful  for  solving

those problems and issues. They believe that the behaviorist theory of language
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learning highly affected error analysis. The disruption of learners’ first language

rules was believed as the reason of why most of the learners committed errors.

2.3 Classification of Error

According to Corder (1982, p. 36), error has four categories namely error

of omission, error of addition, error of selection, and error of ordering.

2.3.1 Error of Omission

Error of omission is where some elements should be present, yet it gets

omitted. A further explanation is proposed by Dulay, Burt, & Krashen (1982) that

there are two types of morphemes in error of omission that are omitted more than

others. They are content morphemes and grammatical morphemes. The quantity of

referential meaning of a sentence is carried by the content morphemes namely

nouns, verbs, adjectives, and adverbs. Grammatical morphemes are small words

that play minor in sentences such as noun and verb infections, articles, auxiliaries,

and prepositions.

Grammatical morphemes are more often committed by language learners

than  content  words.  It  is  because  the  grammatical  morphemes  are  more

complicated. Grammatical morphemes are more likely to happen in the language

learners’ early stage.

2.3.2 Error of Addition

This category of error is the contrary of omission. It is characterized in

presenting an item which must not appear in a well-formed utterance (Dulay, Burt,

& Krashen, 1982). Addition errors appear in the next stages of second language
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acquisition when some target language rules have been obtained by the learners.

Moreover, the unnecessary utterance or unneeded element is added by the learners

in a sentence.

2.3.3 Error of Selection

Error of selection is where the learners choose incorrect items in the right

place.  It  is  totally different  from error of  omission because the learners apply

something even though it is wrong.

2.3.4 Error of Ordering

This error is wrong placement of a morpheme in a sentence, but the items

presented are correct, for example,

What you are doing?

The example above shows that although the items are correctly chosen, they are

not in the proper order.

2.4 Source of Errors

Teachers will understand how the learners made error by determining the

causes of those errors. There are four sources of error according to Brown (2000,

p.  224-228).  They  are  interlingual  transfer,  intralingual  transfer,  context  of

learning, and communication strategies.

2.4.1 Interlingual Transfer

Interlingual transfer is also known as the native language transfer because

the cause of the errors is the learners’ first language. “The beginning stages of
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learning a second language are especially vulnerable to interlingual transfer from

the native language, or interference” (Brown, 2000, p. 224). In these early stages

before getting familiar with the system of the second language, the first language

is  the  only  previous  linguistic  system  that  the  learners  have  comprehended.

However, it  makes the teacher analyzing errors from the learners easier if  the

teacher is also familiar with the learners’ first language. 

2.4.2 Intralingual Transfer

The main factor in learning second language is intralingual transfer. In this

stage,  rather  than  the  transfer  itself,  the  errors  are  caused  by  the  imperfect

learning. Erdogan (as cited in Bayinah, 2013) said that intralingual errors surface

as a result of the learners who try to make wrong concept and hypotheses of the

target language with their limited experience about it. Due to this reason, learners

may commit errors in many ways.

2.4.3 Context of Learning

Context of learning is the third major source of errors. It comes from the

situation of classroom, the teacher, and the material being learned. The learners

can  be  led  by  the  teacher  or  the  textbook  to  make  wrong  hypotheses  about

language.  Why the students can make such error is because of the misleading

explanations from the teacher. Faulty structure or word presentation in a textbook

can  be  reason.  Even  memorizing  a  pattern  rotely  in  drill  but  not  properly

contextualized can mislead them to commit errors.
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2.4.4 Communication Strategies

Production strategies are clearly used by learners to increase getting their

message across. However, this kind of technique can become the source of errors.

Brown (2000,  p.  176)  argues  that  “a communication  strategy is  the conscious

employment of verbal or nonverbal mechanism for communicating an idea when

precise linguistic forms are for some reason not readily available to the learner at

a point in communication.”

In conclusion,  there are  some sources  that  can mislead target  language

learners in committing errors. Those sources are the mother tongue interference to

the  target  language,  the  learners’  target  language  incompetence,  the  learning

surroundings, and personal learning strategies.

2.5 Grammar

2.5.1 Simple Past Tense

Simple past tense is tense that is used to finalize events, states, or actions

in a finished time period. Azar (1999) supports this idea stating that an activity or

situation began and ended at a particular time in the past is indicated by simple

past tense. Furthermore, Huddleston (2005) offers definition of simple past tense,

“past time is understood as time proceeding the time of speaking”. Simple past

tense shows the time when action’s happens. That is why, it is also called as ‘time

anchor’.  Moreover, this  tense  is  used  when we want  to  talk  about  something

completely happened in the past.
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Kirn (as cited in the Bayinah, 2013) proposed three components of simple

past tense. They are “statements with past tense verb, yes/no questions and short

answers and information questions”. Statement with past tense verb is how the

verb in the simple past tense is formed and changed. Usually, past tense form

consists  of  the  verb’s  stem  and  a  suffix  written  as  –ed (Declerck,  Reed,  &

Cappelle, 2005). This form of past tense verbs is called weak verbs or regular

verbs. Below is the example of past tense verb form:

try – tried; love – loved; play – played; listen – listened; cook – cooked

Nevertheless, few verbs in English exist. They are called irregular verbs or strong

verbs. The addition of a suffix to the verb stem, which mostly written as –ed, is

not applied in forming the past tense. The examples to illustrate this verb form are

below:

see – saw; sing – sang;  send – sent; buy – bought; bring – brought

become – became; begin – began; come – came; draw – drew

fight – fought; hide – hid; go – went; ring – rang; shine – shone

win – won; lose – lost; tread – trod; teach – taught; strive – strove

The list of this irregular verb is mostly can be found in the dictionaries and

standard grammar.

Yes/no simple past tense question uses  did(not) in the beginning of the

question. Did(not) is placed before the main verb. However, in the question form,
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the verb is in simple form. The principles of regular and irregular verbs are not

applied in the yes/no question form. Here are the examples:

 Did you sleep late last night?
 Did she forget to do her homework?
 Did not Lala move to her new boarding house last month?
 Did not Rosѐѐ  go to the movie yesterday?

From the  examples  above,  each  question  is  started  by  did for  the  affirmative

question and did not for negative question. The simple form of verbs is used in

each of the questions; sleep, forget, move, and go.

In the informative questions, simple form of the main verbs is used, just

like the explanation before. “Many simple past tense information questions use

did before the subject; why can also have didn’t before the subject. Note that when

who or what is the subject of the sentence, the main verb is in the simple past

tense and did is not used before the subject” (Kirn, as cited in Bayinah, 2013). The

following are the examples:

 When did you come?
 Who did you talk to?
 Where did you put my hand-mirror?
 How did she move to her new house?
 What did father do in his leisure time?
 Why did your sister sleep in your room?
 Why did not she rent a car?

From the examples above, the main verb in the information question with did and

did not is in the simple form.
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The examples below show the simple past tense if the subject is who and

what:

 What happened to you yesterday?
 Who came to your birthday party last week?

Except for subject  who  and  what,  all questions that are begun by  WH-

questions, use did or did not as the simple past tense. The last two who and what

are not followed by the simple verb form, like the other questions, because they

are the subject and the simple past tense is used as the main verb.

2.5.2 The Usage of Simple Past Tense

Parrot (2000) argues that we can use simple past tense in finished periods

of time. It means that we use simple past tense when we want to talk about events,

states, or actions which are already complete. The simple past tense is used when

the event, state or action are considered took place within a finished period of

time.  We also  used  past  tense  when  circumstantial  detail  about  an  event  is

presented. According to Parrot, “newspaper reports often introduce a description

of an event using the present perfect simple but then ‘drift’ into the past simple as

more detail accumulates”. 

Furthermore,  simple past  tense is  used in  telling stories and describing

what happened in the past as a ‘time anchor’. It is also used when we describe the

key events that move the story forward. When we want to express the relationship

of other events to this ‘time frame’, the other tenses are used. Moreover, in some
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languages, different tenses are used for variation of past events. In English, we

can use the simple past in this case.

2.6 Recount Text

Recount text is a text that contains a series of completed events that is used

to entertain the readers.  It is a type of text that retells about certain events in a

sequence  to  inform and  entertaining  the  readers  (Hartono,  as  cited  in  Azhar,

2015). The social function of recount text is highlighted by Azhar. He states that it

retells  events  for  informing  or  entertaining.  Simple  past  tense  is  used  in  the

recount text. Some instances of this text are proposed by Ken Hyland (as cited in

Azhar,  2015).  They  are  personal  letters,  police  report,  insurance  claims,  and

incident reports. He also disclosed the schematic structure of recount text. It is

orientation, events, and reorientation. Further explanation of them is highlighted

by Derewianka (as cited in Azhar, 2015)

Orientation according to Derewianka is where all the needed information

of the text is contained. In this part, detail of the certain event is discussed. The

detail of the event is like what happened, who was involved, when and where the

events took place, or why the event happened. 

Moreover, series of events in recount text contains about the event in its

original sequence. It tells the readers chronologically since the start of the event,

the second until the last event. The events tell in this part need to be selected

carefully by the author in order to make the readers understand about the topic.
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That  is  why, the  author  of  recount  text  needs  to  choose  those events  that  are

essential and relevant.

The last part of recount text is re-orientation. This part actually is optional.

It  concludes  the  text  by  summarizing  all  events  being  told  previously.  Re-

orientation  can  also  give  personal  comment  or  opinion.  However,  there  are

recount texts which do not include re-orientation.
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