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CHAPTER II

REVIEW OF RELATED LITERATURE

This chapter discusses about theoritical literature and researches related to 

the study matter.

2.1 Previous Studies 

Before conducting an experimental research with the topic ‘Think-Pair-

Share’, the researcher found a similar study conducted by Sang Ayu Nym Sri 

Wahyuni (2014) entitled Improving Speaking Skill through Think Pair Share of 

the Eighth Grade Students of SMPN 2 Ubud in Academic Year 2013/2014. The 

aim of the study is to find out whether teaching speaking by using Think-Pair-

Share can improve students speaking skill or not for Junior High School 

students. The researcher applied Classroom Action Research as its research 

design. The average score of the pre-test was 46.73 and then the grand mean 

figure in the post-test of cycle I improved to be 60.86. After following the 

cycle II, the grand mean figure of the students was increased to be 78.43. From 

the result above, it shows that Think-Pair-Share strategy could improve the 

students’ speaking ability of the eighth grade students of SMP Negeri 2 Ubud.

Another study was conducted by Nike Aditiyah (2017), the title was The 

Implementation of Think Pair Share Model to Improve Student Writing Ability at 

SMP Muhammadiyah 8 Batu. The study itself used quasi experimental as the 

research design and pretest-posttest as its instrument. The result shows that the 

students’ achievement of experimental group is better than the control group in 
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which the experimental group was given treatment by using Think-Pair-Share in 

teaching writing. Based on the result of the previous studies above, the 

researcher decided to use Think-Pair-Share strategy in teaching speaking for the 

eleventh-grade students of senior high school students in order to improve their 

speaking skill.

2.2 General Concept of Speaking Skill 

Studying English without practicing is useless. As a part of 

communication, speaking is regarded more representing what the speaker wants 

to say. According to Bailey (2005: 2) speaking is the productive oral skill and it 

consist of producing systematic verbal utterance to convey meaning. Through 

speaking, they can express their minds, ideas and thought freely and 

spontaneously. To most people, mastering the art of speaking is the single most 

important aspect of learning a second or foreign language, and success is 

measured in terms of the ability to carry out a conversation in the language. 

According to Syakur as cited in Fajariyah (2009) there are at least five 

components of speaking skill concerned with comprehension, grammar, 

vocabulary, pronunciation, and fluency. While speaking is a productive skill that 

can be directly and empirically observed, so there are some types of speaking 

assessment can be used in assessing speaking skill.

2.2.1 How to Develop Speaking Skill 

People do not learn the pieces of the language and then put them 

together to make conversation. Instead, people acquaring the second language 
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through interaction with othe people. This realization has several interesting 

implicants for us as teachers, the most important being that if learn languages, 

by interacting then students should interact during English lessons (Bailey, 

2005). To create classroom speaking activities that will develop 

communicative competence, the teacher needs to combine structured output 

activities, which allow for error correction and increased accuracy, with 

communicative output activities that give students opportunities to practice 

language use more freely.

 Communicative output activities allow students to practice using all 

of the language they know in situations that resemble real settings. In these 

activities, students must work together to develop a plan, resolve a problem, 

or complete a task. The most common types of communicative output 

activities are role plays, discussions, and pair work. In this study, pair work 

will be the most effective way to improve student’s speaking skill because 

they have a partner to complete the task and present it in front of the class.

2.3 General Concept of Cooperative Learning 

According to Richards and Rodgers (2001: 192) cooperative learning is 

an approach to teaching that makes maximum use of cooperative activities 

involving pairs and small groups of learners in the classroom. In cooperative 

learning, each student is responsible not only for improving his or her own 

understanding of the given material but also for helping other students or group 

members achieve it. The process of cooperative learning can encourage the 
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students to optimize and add their knowledge; thus, they are expected to solve 

the given problem better than when they do it alone. The general idea behind 

cooperative learning is that by working in small heterogeneous groups (of four 

or five students’ total) and by helping one another master the various aspects of a 

particular task; students will be more motivated to learn, will learn more than if 

they have to work independently, and will forget stronger interpersonal 

relationships than they would by working alone. Although the basic principles of 

cooperative learning do not change, there are several variations of the model. 

The effects of cooperative learning are positive for increased academic 

achievement. The result indicates that cooperative learning experiences promote 

higher achievement and greater retention rather than doing individualistic 

learning experience for all students (Slavin, 1995). 

From the statement above, it shows that by conducting cooperative 

learning in the class activities improves students’ achievement especially 

speaking ability in this study. Finally, the researcher chooses cooperative 

learning in this study because it makes students work together with their partner 

in completing the task. Small group discussion and pair work are the main point 

of the study.

2.3.1 Components of Cooperative Learning 

There are three concepts principles of cooperative learning (Slavin, 

1995). First are team rewards. Teams rewards emphasizes team goals and 

team success but also places students on the same side which students 
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cannot succeed alone, so a gain for one is associated with a gain for another. 

If students want their team to earn the reward, they must help their 

teammates to learn the material. They must encourage their teammates to do 

their best, discuss any dicrepancies, and help each other with any 

misunderstandings. Next, individual accountability - occurs when all 

students in a group are held accountable for doing a share of the work and 

for mastery of the material to be learned. Third, equal opportunities for 

success - occurs when each member of the group is afforded equal shares of 

responsibility and input. This ensures that high, average, and low achievers 

are valued and equally challenged to do their best to their teams.

2.3.2 Types of Cooperative Learning Techniques 

     There are some types of cooperative learning activities (Kagan: 1989), 

such as: 

(1) Jigsaw - Groups with five students are set up. Each group member is 

assigned some unique materials to learn and then to teach to his group 

members. 

(2) Think-Pair-Share - Involves a three-step cooperative structure. During 

the first step individuals think silently about a question posed by the 

instructor. Individuals pair up during the second step and exchange 

thoughts. In the third step, the pairs share their responses with other pairs, 

other teams, or the entire group. 
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(3) Three-Step Interview - Each member of a team chooses another 

member to be a partner. Students interview each other in pairs, first one 

way, then the other.

(4) Round Robin - Class is divided into small groups (4 to 6) with one 

person appointed as the recorder. Each student in turn shares something with 

his or her teammates.

(5) Number Heads Together – The teacher asks a question, students 

consult to make sure everyone knows the answer, then one student is called 

upon to answer.

2.3.3 Think-Pair-Share 

Think-Pair-Share is a learning strategy developed by Frank Lyman 

and associates to encourage student classroom participation. Rather than 

using a basic recitation method in which a teacher poses a question and one 

student offers a response, Think-Pair-Share encourages a high degree of 

pupil response and can help to keep students on task. According to Pardeshi 

(2016)  Think-Pair-Share is a cooperative learning strategy that can promote 

and support higher level thinking. Moreover, Ledlow (2001: 32) defines 

Think-Pair-Share is a low-risk strategy to get many students actively 

involved in classes of any size and it can be modified to fit any class size 

and any situation. Students do not have to move from their current seats and 

discussion can be guided. Think-Pair-Share can be applied at any given 

moment in the classroom. 
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The Think-Pair-Share structure gives all students the opportunity to 

discuss their ideas. This is important because students start to construct their 

knowledge in these discussions and also to find out what they do and do not 

know. Based on Kagan & Kagan (2008), there are three components in 

doing Think-Pair-Share strategy in the classroom activities. These three 

stages of the components do not take much preparation time and it is 

possible for the teacher to ask different kinds and levels of questions. In 

conducting experimental research, the researcher prepares note card for the 

students to write their draft first before they have to speak in front of the 

class.

2.3.3.1 Think 

Students think independently about the question that has been posed, 

forming idea of their own. The "think" step may require students merely 

to be quiet for a few moments and ponder their thoughts about the 

question. They may write some thoughts in response to the question 

provided in a piece of paper. The researcher applied this activity in the 

study. The purpose is to make students less nervous in having 

presentation later because they have their draft in their own. 

2.3.3.2 Pair 

Students are grouped in pairs to discuss their thoughts. This step allows 

students to articulate their ideas and to consider those of others. It is 

stated that by working in pairs, students can learn from one another a 
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lot. In a class there are always weak and strong students. Arranging the 

class into groups the teacher should remember that there can be a 

mixture of different ability levels in one group. In addition, pair work 

and group work also develop students' fluency. They can use the 

language freely and express their opinions and thoughts with their 

friends without any restrictions. It is not difficult to get the impression 

that fluency can be improved only during constant speaking practice in 

the atmosphere of independence and in the state of relaxation. 

Therefore, it is the best way to make students collaborating and having 

conversation indirectly in completing the task.

2.3.3.3 Share 

Student pairs share their ideas with a larger group, such as the whole 

class. Often, students are more comfortable presenting ideas to a group 

with the support of a partner. In the "share" step of the strategy, students 

can share their ideas in several ways. One way is to have all students 

stand, and after each student responds, he or she sits down, as does any 

student with a similar response. This continues until everyone is seated. 

Another way is to move quickly through the class, having students 

respond quickly, one after the other, or to have a class vote. 

2.4 Think-Pair-Share in Improving Speaking Skill

There are some problems students face in learning speaking activities. It is 

commonly observed in the language classroom in regards to individual’s 
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personalities and attitudes in the learning process and particularly in learning 

speaking. Those problems are stated as follows (Ur 1995: 121): 

1. Inhibition

Learners are often inhibited about trying to say things in a foreign 

language in the class room. They are worried about making mistakes, 

fearful of criticism or losing face. 

2. Nothing to say

Even if they are not inhibited, we often hear learners complain that they 

cannot think of anything to say. 

3. Low or uneven participation

Only one participant talks at a time or he or she dominates the group while 

others speak very little or not at all. In a large group each member gets 

very little talking time. 

4. Mother tongue use

In classes where all or a number of the learners share the same mother 

tongue, they are likely to use it. It is easier and it feels unnatural to speak 

to one another in a foreign language. 

In order to solve the problems in speaking, Think-Pair-Share as one of 

cooperative learning strategies based on Kagan’s theory can be applied. 

Whenever students face several problems stated above, they may solve them 

with their group members. In teaching speaking, Bailey (2005) suggests the 

teacher to provide maximum opportunity to students to speak the target language 

by providing a rich environment that contains collaborative work, authentic 



16

materials and tasks, and shared knowledge. By applying Think-Pair-Share 

strategy, the students have a lot of opportunities to speak up in the class. So, it 

can be an effective way in increasing students’ speaking ability. 

2.5 Procedure of Teaching Think-Pair-Share

According to Ledlow (2001: 32) the procedure is simple: after asking a 

question, tell students to think silently about their answers. As a variation, you 

might have them write their individual answers. In the first step, students think 

independently about the question which has been posed and form their own idea 

about the topic. After that they share their ideas with their partner in the form of 

small discussion. In this step, the students have a lot of opportunities to speak up 

in completing the task. Finally, students’ pairs sharing their idea to the rest of the 

class or having such a presentation in front of the class. 

In Think-Pair-Share strategy, the students who at first cannot solve a 

problem individually can be helped by others. They progress from solving the 

problems in individually to finally they do it in pairs. When they do it 

individually, they are expected to be able to solve the problem more easily 

because they have got some additional knowledge to solve the problem. By 

doing Think-Pair-Share, it is expected that the students may improve their 

speaking skill.


