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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter review some terms of the study charged with the problems of 

the study which is presented in detail consisting; vocabulary, the vocabulary in 

learning and teaching, the reading and the relationship between vocabulary 

mastery and reading comprehension, the conceptual framework and the previous 

studies. 

2.1 Vocabulary 

Vocabulary cannot be separated from language skills because it plays an 

important role in understanding the language holistically. Hornby (1995, 133) said 

that vocabulary is a list of words with their meanings. It is the core of language. 

According to Hatch and Brown (1995:1), the term vocabulary refers to a list or set 

of words for a particular language or a list or a set of words that individual 

speaker of language might use. 

2.1.1 The Vocabulary in Teaching and Learning 

According to Nation (2001:24), there are two kinds of vocabulary in 

relation with the language skills of reading, listening, speaking, and writing. They 

are receptive and productive or passive and active vocabulary. Receptive or 

passive vocabulary refers to the words that native speakers and foreign learners 

recognize and understand but hardly ever use, it is used passively in either 

listening or reading. Productive or active vocabulary is utilized actively either in 

speaking or writing.  Learners listening vocabulary is generally larger 



9 
 

thanspeaking vocabulary while learnersreading vocabulary is relatively larger than 

writing vocabulary. 

Haycraft (1997:44) says that “vocabulary is divided into active and passive 

vocabulary”. Active vocabulary refers to words which the student understands, 

can pronounce correctly and uses constructively in speaking and writing. 

Meanwhile, passive vocabulary is words that the student recognizes and 

understands when they occur in a context, but which he cannot produce correctly 

himself. 

In addition, Carson (1997:6) distinguishes between productive and 

receptive vocabulary in the following way. He calls the productive vocabulary as 

a motivated vocabulary. It consists of all the words learners need in 

communication of everyday life. A receptive vocabulary includes the productive 

vocabulary and it also includes the learner’s unmotivated vocabulary. The 

unmotivated vocabulary can be divided into two groups: 1) words that are only 

partly understood and are not well known enough to use actively, and 2) words 

that are not needed in daily communication. 

Furthermore Hoffman (1993:232) says that there are two kinds of 

vocabulary. They are the core vocabulary and the peripheral vocabulary. The core 

vocabulary is vocabulary that contains the words used everyday. The peripheral 

vocabulary is the innumerable words that one uses only infrequently. 

In relation to kinds of vocabulary, Nation (2001) states that there are four 

categories of vocabulary in the text, they are: 

1) High frequency words. These words are almost 80% of the running words 

in the text. 
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2) Academic words. Typically, these words make up about 9% of the running 

words in the text. 

3) Technical words. These words make up about 5% of the running words in 

the text. It is used by people working in a specialized field. 

4) Low-frequency words. There are the words of moderate frequency that 

does not manage to get into the high-frequency list. They make up over 

5% of the words in an academic text. 

 

2.1.2 The Importance of Vocabulary Mastery 

Mastering a large number of vocabularies is very important for foreign 

language learners. Without mastering it, foreign language learners will get some 

difficulties in developing the four language skills. Vocabulary mastery deals with 

words and meaning. Some reasons why vocabulary is important; 

1. Vocabulary mastery is the basis of communication that is needed by 

people to understand the meaning of words and helps them to express 

the ideas precisely. Thornbury (2002:14) states that learning 

vocabulary is important because it enriches someone’s knowledge of 

words. 

2. Vocabulary mastery help students getting better understanding in the 

reading text.  So that students need to mastering a large numbers of 

words. Hornby (1995:72) defines mastery as complete knowledge or 

great skill. 

3. Vocabulary is became the concerns and essential to learn for English 

learners as beginners. It is the key for students to master due to good 
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vocabulary mastery supports students mastery of each of the language 

skills, both receptive (listening and reading) and productive (speaking 

and writing). Vocabulary in addition to grammar and pronunciation is 

one of key elements considered extremely essential for language 

mastery (Widiati, 2008). 

4. Vocabulary is one of factors that influence reading comprehension.  

Duke & Pearson (2001) mentioned that vocabulary is one of factors 

that affect the student’s reading comprehension. 

5. Vocabulary is a tool that helps people success in life. For students, 

vocabulary can help them in improving their reading comprehension 

level.Pikulski and Templeton (2004) stated that “the vital importance 

of vocabulary for success in life, a large vocabulary is more 

specifically predictive and reflective of high levels of reading 

achievement”. 

From the reasons that mention above, it is clearly stated that vocabulary is 

important to be learnt. The important of vocabulary that related to this study is 

already point out by point 4 and 5. 

 

2.1.3 Teaching Vocabulary 

Teaching vocabulary plays an important role in language acquisition 

because the mastery of vocabulary will help students to master all the language 

skills such as speaking; listening; writing; and reading. Pikulski and Templeton 

(2004) determine some parts in teaching vocabulary. 

1.  Use “instructional” read-aloud events. 
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2. Provide direct instruction in the meanings ofclusters of words and 

individual words. 

3. Systematically teach students the meaning ofprefixes, suffixes, and 

root words. 

4.  Link spelling instruction to reading andvocabulary instruction. 

5. Teach the effective, efficient, realistic use ofdictionaries, the sorceress, 

and other referenceworks. 

6. Teach, model, and encourage the application of a word-learning 

strategy. 

7.  Encourage wide reading. 

8. Create a keen awareness of and a deep interestin language and words. 

To sum up, in teaching vocabulary there are a lot of thing to do by the 

teacher to make the improvement.   

 

2.1.4Kinds ofVocabulary Teaching Techniques 

 There are several techniques that used in teaching vocabulary. Gairns  and  

Redman (1986) determined the techniques into traditional techniques and student 

centered learning.  The techniques will be explains as follows: 

1. Traditional Techniques 

In the term of traditional techniques, Gairns and Redman (1986) 

divided thus techniques into visual technique, verbal technique and 

translation. 

a. Visual technique 
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The teaching aids that used in visual technique are; flashcards, 

photograph, blackboard drawing, wall-charts, realia, mime, and 

gesture. The teaching tools used to determine the meaning of a 

word. 

b. Verbal technique  

The activity that used are; illustrative situation inthe spoken or 

written form, using synonymy and definition, contrasts 

andopposites, scales,andexample of the types. Thus activities 

greatly help students in acquiring vocabulary. 

c. Translation  

The translation activity is also helps the students in acquiring the 

vocabulary. 

2. Students Centered Learning 

In the term of students centered learning, there are some strategies 

that used in the classroom activity. They are; asking others, using 

dictionary, making use of context and guessing. 

 

2.2 Reading Comprehension 

There are several definitions about reading comprehension. Snow 

(2002:11) defines reading comprehension as “the process of simultaneously 

extracting and constructing meaning through interaction and involvement with 

written language. As the discussion of the definition of reading itself, readers 

extract information of the printed texts to construct the meaning of the texts. 
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According to Snow (2002), comprehension consists of three major 

elements: the readers, the texts, and the activities. The readers are the elements 

that do the comprehending. They use their skills, the micros and the macros, to 

comprehend the texts. The texts are elements that are to be comprehended. 

Reading activities definitely deal with all printed texts. Readers make 

comprehension through it. The activities of reading are the elements in which the 

interaction between readers and texts occurs. 

Related to reading comprehension, Lems, Miller, and Soro (2010:170) 

state that reading comprehension ability is the ability to construct meaning from a 

given written text. Reading comprehension is not a static competency, it varies 

according to the purpose for reading and the text that is involved. 

Moreover, Pulverness and Williams (2005) explain that comprehending a 

text involves understanding the language of the text at word level, sentence level, 

and whole- text level. In addition, Brown (2004) inserts that in the attempt to 

comprehend texts, readers use a set of schemata or their knowledge about the 

word while they are reading. In short, it can be concluded that readers try to 

understand a text when they read it. To do that, they do not only interact with the 

text itself but also activate their background knowledge about the text. This 

comprehension can be achieved after they manage to understand words and 

sentences composing the text so as to make them understand the whole text. 

The theories above tell that reading comprehension is a complex 

interactive process that involves what is being read and what the reader already 

knows in the real world. The readers who are good at comprehending can 

organize between their background knowledge and the message in the text and 
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decide which process is needed to meet their purpose of reading. The 

comprehension process which is based on reading skill will guide the readers to 

comprehend a reading text systematically. 

 

2.2.1 Factor that Influence Reading Comprehension 

 Every educator of course expects the students can achieve its goals in the 

learning process. Especially in teaching reading comprehension, educators want 

their students achieve the purpose of the lesson. However, not all of these 

expectations can go according to plan. Dealing with comprehending the text there 

are some factors that influence student's reading comprehension. Duke & Pearson 

(2001) mentionedfactors affecting reading comprehension as follows: 

1. motivation/purpose/goals/engagement 

2. vocabulary/word knowledge/background knowledge 

3. automaticity of decoding 

4. fluent reading 

5. understanding and use of strategies employed by effective readers 

6. the nature of the text itself (difficulty and interest) 

7. the type or genre of text (e.g., fiction, nonfiction, poetry) 

8. the amount of reading done 

 Vocabulary knowledge affect students reading comprehension as well as it 

has been mentioned on point 2 above.   
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2.2.2 Purpose of Reading Comprehension  

In the reading process, as the reader we have some purpose. The purpose 

is that we need to know about the information in the text.  Chamberlain 

(2005/2006) determines the purpose of reading in two points. They are reading t 

acquire and use information and reading for literacy experiences. In line with 

Chamberlain, Mulis and friends (2006) also determine the purposes of reading in 

two points.  

1. Reading to acquire and use information 

In this case, the readers read the text to get information from the 

text. The readers comprehend the text using their experience of words. 

To gain the information the reader should not read the whole text, they 

can choose parts of the text. The reader will get different meaning when 

they make wrong organization of the text that already they read. 

2. Reading for literary experience     

In this case, the readers comprehend the text by imagine and 

feeling.  The readers get the information by imagine what happened in 

the text. They imagine as if they were inside the text. 

 

2.3. Strategy How to Teach Reading Comprehension 

1. Monitoring comprehension 

Students who are good at monitoring their comprehension knows when 

they understand what they read and when they do not. They have strategies to 

"fix" problems in their understanding as the problems arise. Research shows that 

instruction, even in the early grades, can help students become better at 
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monitoring their comprehension.Comprehension monitoring instruction teaches 

students to be aware of what they do understand, identify what they do not 

understand, and use appropriate strategies to resolve problems in comprehension. 

2. Metacognition 

Metacognition can be defined as "thinking about thinking." Good readers 

use metacognitive strategies to think about and have control over their reading. 

Before reading, they might clarify their purpose for reading and preview the text. 

During reading, they might monitor their understanding, adjusting their reading 

speed to fit the difficulty of the text and "fixing" any comprehension problems 

they have. After reading, they check their understanding of what they read. 

3. Graphic and semantic organizers 

Graphic organizers illustrate concepts and relationships between concepts 

in a text or using diagrams. Graphic organizers are known by different names, 

such as maps, webs, graphs, charts, frames, or clusters.Regardless of the label, 

graphic organizers can help readers focus on concepts and how they are related to 

other concepts. Graphic organizers help students read and understand textbooks 

and picture books. 

4. Answering questions 

The Question-Answer Relationship strategy (QAR) encourages students to 

learn how to answer questions better. Students are asked to indicate whether the 

information they used to answer questions about the text was textually explicit 

information (information that was directly stated in the text), textually implicit 

information (information that was implied in the text), or information entirely 

from the student's own background knowledge.  Questions require students to use 
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what they already know, with what they have learned from reading the text. 

Student's must understand the text and relate it to their prior knowledge before 

answering the question. 

5. Generating questions 

By generating questions, students become aware of whether they can 

answer the questions and if they understand what they are reading. Students learn 

to ask themselves questions that require them to combine information from 

different segments of text. For example, students can be taught to ask main idea 

questions that relate to important information in a text. 

6. Recognizing story structure 

In story structure instruction, students learn to identify the categories of 

content (characters, setting, events, problem, resolution). Often, students learn to 

recognize story structure through the use of story maps. Instruction in story 

structure improves students' comprehension. 

7. Summarizing 

Summarizing requires students to determine what is important in what 

they are reading and to put it into their own words. 

 

2.4 The Relation of Vocabulary with Reading Comprehension 

The primary thing in learning a language is the acquisition of vocabulary. 

Therefore, success in learning English requires vocabulary acquisition. A large 

vocabulary cannot guarantee the learner’s competence in learning English, but 

inadequacy of vocabulary will obstruct their chances to make success in learning 

English. Rivers in Nunan (1998:117) argues that the acquisition of an adequate 
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vocabulary is essential for successful second language use because without an 

extensive vocabulary, one will be unable to use the structures and functions. 

Nunan (1998:118) says that the development of a rich vocabulary is an 

important element in acquisition of a second language. It is important for a learner 

to master the vocabulary of the target language because it is essential part of 

communication. 

Furthermore, Cameron (2002:72) believes that building a useful 

vocabulary is central to the learning of a foreign language of the primary level. 

Vocabulary is fundamental to using the foreign language as discourse, since it is 

both learnt from participating in discourse and is essential to participating in it. 

Bromley (2004:3-4) states that “vocabulary Boosting comprehension”. 

Vocabulary knowledge strongly influences comprehension. On a component 

analysis of comprehension, word meanings were found to make up 74% of 

comprehension. 

In conclusion, realizing that the knowledge of vocabulary is very 

important, learners have to pay attention to the vocabulary teaching. The teacher 

must have a good, effective and efficient method in order that the teaching 

vocabulary is successful. If someone can master vocabulary well, she or he will be 

able to promote fluency, boost comprehension, improve achievement, and 

enhance thinking and communication. 
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2.5 Conceptual Framework 

Reading helps students improve their comprehension because as much as 

they read, they will improve their ability such as define words, and understand the 

information from what they have read. But, comprehension is also affected when 

students do not have a rich vocabulary because they are unable to apply word 

knowledge to the current context. Cain & Oakhill (2011) indicated there was a 

relationship between reading experience and growth in vocabulary knowledge 

irrespective of cognitive ability. Additionally, reading comprehension explained 

the growth of vocabulary skills when cognitive ability and vocabulary were 

controlled. Both reading habits and reading comprehension contributed to growth 

in vocabulary regardless of cognitive ability.  

Cain & Oakhill (2011) also stated that “reading experience and reading 

comprehension predicted subsequent performance of receptive vocabulary in 

addition to the effects on sight vocabulary”. Early receptive vocabulary explained 

the variance in reading comprehension between Years 3 and 6. One explanation 

for this phenomenon is that receptive vocabulary instruments might be more 

sensitive to printed words than to spoken words. In the light of those facts, it can 

be concluded that the improvement of vocabulary mastery will be followed by the 

improvement of reading comprehension. It also means that student’s vocabulary 

mastery has contribution to their reading comprehension 

Reading is one of the most important language skills that must be mastered 

by language learners. Then, reading involves more than just word recognition, but 

the most important thing is to comprehend the meanings and the message on the 

text. There are some aspects that contribute to reading comprehension. One of 
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those aspects is vocabulary mastery. Vocabulary is an important factor in reading 

comprehension. It is also considered as a problem that may seriously impede 

reading comprehension in second language learning. When a second language 

reader with an insufficient vocabulary is trying to interpret a text or at least, he 

will get some difficulties to comprehend the text well. Therefore, it is predicted 

that vocabulary mastery gives contribution on reading comprehension. 

Based on the explanation above, the writer assumes that the students who 

master vocabulary well will be able to achieve better achievement in reading 

comprehension. Therefore, it can be predicted that there is a positive correlation 

between vocabulary mastery and reading comprehension 

 

2.6 Previous Related Research 

Many studies have been conducted related to the contribution of 

vocabulary mastery to reading comprehension. Warda’s study (2015) at SMP 

IbnuRasyid, Dampit, Malang also showed that there is significant correlation 

between vocabulary mastery and reading comprehension.The researcher 

investigated the influence of vocabulary mastery toward reading comprehension. 

He found that there is a very positive significant influence of the student’s 

vocabulary mastery on their achievement in reading comprehension. 

In a harmony with Ratnawati, (2013) also conducted correlation research. 

His data were collected from 80 second grade students. The test items of reading 

comprehension and vocabulary mastery were given to the students to measure 

their level of reading comprehension and vocabulary mastery. The results were 

compared to find out the correlation between those variables. The findings 
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showed that there was a strong correlation between student’svocabulary mastery 

and reading comprehension. The study concluded that vocabulary mastery was 

contributive in helping the students to comprehend the texts. 


