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CHAPTER II 

REVIEW OF RELATED LITERATURE 

In this chapter, the researcher presents review of related literature. It 

consists of explanation about teaching vocabulary, word that should be taught in 

junior high school, teaching technique, teaching vocabulary in junior high school.  

2.1 Teaching Vocabulary 

According to Brown (2007), the activity of explaining material, giving 

direction and providing cognition also help students to learn something new until 

they understand is called as teaching. Thus, teaching can be said as a way to train 

or help students in order to make them understand of new thing. Also, through 

teaching the teacher can introduce new vocabulary to students.  

According to Richards and Renandya (2002), Vocabulary is the core 

component of language part which is interconnected with another part of 

language. Basically vocabulary is given to facilitate learner in order they can 

attain their speaking, listening, reading and writing ability. Richards and 

Renandya also state that learner lack of capability in achieving their vocabulary. 

Learners may be discourage to use the chance of developing language by utilizing 

facility around them like, listen to radio, read or watch television, listen to native 

speaker and using different context of a language. Therefore, teacher has to 

support their student in expanding vocabulary knowledge by utilized things 

around them. 

Richards and Renandya (2002) claim that to make learner can read either 

compound or complex text or kinds of oral and written text, also to make them 
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understand, use, and remember the words, learner abilities should be increased. 

Moreover, Beimiller (as cited in Newton et al, 2013) states that students can be 

introduced words and concept that they may not prepare to read independently by 

daily reading aloud. Accordingly, teacher can expand students’ vocabulary trough 

reading. 

2.2   Words that Should be Taught in Junior High School 

Nowadays, teaching vocabulary has been a most priority lesson in middle 

school. Also, vocabulary becomes a key to be success in reading or other parts of 

language. “Vocabulary covers all words we know and use when listening and 

speaking, as well as all of the words we know and use in print when reading and 

writing,” (Stahl and Nagy, 2006).Thus, it is not enough if teacher just gives 

student a standard vocabulary, teacher should be able to provide many chances of 

vocabulary instructions to student for expanding and absorbing many vocabularies 

in different level and type to improve student ability in English.   

Teacher as main subject especially in school is asked to understand the 

students’ needs. To help those students, the teacher should encourage them to be 

able to make decision based on the type of instruction that is needed by them. 

Teacher can also use appropriate strategies. Beck (2002) divides words into 

different types which are called as Tier 1, Tier 2, Tier 3, as follows: 
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Table 2.2Tiers of Vocabulary 

Tier Description 
Instructional  

Implications 
Example 

Tier 1 Basic; generally 

familiar to the 

majority of the student 

Rarely require 

instructional School 

clock, baby, 

happy, talk, walk 

Tier 2 High frequency; high 

utility conceptual, 

generalize to related 

known words 

Instruction geared 

toward these words 

can be productive 

coincidence, 

absurd, 

industrious, 

fortunate 

Tier 3 Low frequency; 

specifically connected 

to a particular domain/ 

content area 

Best learned when a 

specific need arises 

isotope, lathe, 

refinery, 

peninsula 

 

Based on the table above it can be seen that type of words is used for different 

needs based on the student’s level. According to Beck (2002), Tier 1 is a basic 

word which takes only in a text with a brief explanation. Next, Tier 2, need to be 

known by student which has an understanding at advance level. This Tier 2 is 

important and helpful for students to understand word in a large range. These 

Tiers are usually used by students when listening, speaking, reading and writing. 

The last is Tier 3. This type of word used in a critical role which is used 

specifically in subject matter of content area, also this tier has differentiated 

meanings related to specific domain or topic. From the table and statement above, 

it can be said that junior high school use the first type or Tier 1, because mostly 

words that are used mostly the basic or general words. Those are proved by the 

book that used in junior high school. 

Besides the type of words, the amount of word it is also important to be 

known and taught in junior high school. Graves (2006) states that since entering 

school, students typically add between three thousand up to four thousand words a 
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year to their reading vocabularies or approximately twenty words each day. It 

means that, at least students are able to expand their vocabulary by remembering 

more than 10 words a day. Also, McCarten (2007) states that students can achieve 

more than 20.000 words knowledge when they graduate from university if teacher 

can categorize and priorities the word that student often use, for example if 

students know about 2000 words, they must understand the words knowledge at 

least eighty percent from the words amount. Therefore, teacher has to pay 

attention more on how many words should be given to students for maximizing 

the goal achievement in academic vocabulary through the appropriate vocabulary 

instructional. 

2.3   Technique of Teaching Vocabulary 

Brown (2001) states “techniques include all tasks and activities. they 

almost planned and deliberate.” Thus, techniques are the way to make students 

easily understand the material that given by teacher. 

According to Grain and Redman (1992), there are two kinds of vocabulary 

teaching techniques, namely teacher-centered and student-centered. Teacher-

centered are divided into three, they are: visual techniques, verbal techniques, and 

translation. Moreover, there are three kinds of student-centered, namely asking 

others, using dictionary and contextual guesswork.  

2.3.1   Teacher-Centered 

According to Grain and Redman (1992) teacher-center are divided into 

three items, they are: visual, verbal, and the last translation. 
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2.3.1.1Visual techniques 

Visual techniques are divided into two, they are visuals and mime and 

gesture 

1.   Visuals 

The use of visuals is including of flash cards, photographs, blackboard 

drawings, wall chart and realia (object themselves). Visuals are used extensively 

for conveying meaning and particularly worthwhile for teaching the concrete 

items of vocabulary such as food or furniture, and certain areas of vocabulary 

such as places, profession, description of people, action and activities (such as 

sports and verb of movement).To involve student’s interaction, visuals often give 

their easily in practice activity. For example, in presenting the sport activities like 

sailing, climbing, and so on, it can be used a set of illustrative picture to show the 

item of sport activities. Visual aids can be used as the basic for guided pair works 

dialogue. Therefore, this type of technique is usually used to make students feel 

motivated, in order to know the language trough vocabulary. 

2.   Mime and Gesture 

Another way of conveying meaning is mime and gesture. For example, 

when teacher teaching an item such as “to swerve” he might build a situation to 

illustrate it, by utilizing blackboard and gesture to reinforce the concept. 

2.3.1.2 Verbal Techniques 

Verbal techniques consist of five kinds, namely: use illustrative situations 

(oral or written), use synonymy and definition, contrast and opposite, scales, and 

example of the type. 
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1.   Use of Illustrative Situation (Oral and Written) 

According to Grain and Redman (1992), the use of illustrative situation is 

really helpful when items become more abstract. Teacher often use more than one 

situation or context to ensure that learners have comprehended the concept. For 

instance, to describe the meaning of “I don’t mind”: 

Ali likes “Dallas”, and “Upstairs”, “Downstairs” equally. 

Unluckily, on television they play at the same time. It does not a problem for him 

which program he watches. So, how does he answer the question? 

Teacher: Do you want to watch Dallas or Upstairs, Downstairs? 

Ali   : I....... 

To make sure that the concept has been understand, teacher should check 

the question like: ‘Does he want to watch one program more than another?’ He 

may then encourage students to use idiom in different contexts, for instance ‘Do 

you want tea or coffee?’ The students may get the option to answer using different 

idiom, like: ‘Tea, please,’or’ Coffee, please’ or’ I don’t mind’. 

2.   Use Synonymy and Definition 

Teachers oftentimes use synonymy to students especially for low-level 

students, because of the length and complexity of their explanation. For example, 

tell to the students that “miserable” meant “very sad”.  However, for students with 

higher level and subsequent qualified we can use higher vocabulary. For example, 

“Bloke” means is the same as “man”, but is colloquial. This qualification is 

clearly very important. 
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Definition itself often use to conveying meaning, and it generally requires 

use contextualized example to clarify the limits of the item. For instance, the 

sentence of “to break out” in “a fire broke out’ has the meaning of “to start”, but 

this definition could be a misleading for a learner and might encourage them to 

think that it was acceptable in English  if they use “the lesson broke out”. Thus, 

teacher should more carefully both explain or chose the contextualized example. 

3.   Contrast and Opposite 

These techniques are usually used by the student. We may often hear a 

question like:”what’s the opposite of...?” and contrasting of an new word“sour“is 

easily illustrated with word “sweet”, because sugar is sweet and lemons are sour. 

But opposite  is not  always easy to pair, if a teacher  give an example or question 

the of opposite of something they have to carefully, for example, the opposite of 

“sweet wine” is “sour wine” and the opposite of “sweet tea” is not “sour tea”. 

So, it is important to illustrate the context in which this opposite is real. 

 

 

4.   Scales 

This can be a beneficial way of revising and feeding in new items, when 

students have learnt two contrasting or related techniques before. The words ‘hot’ 

and ‘cold’, for example, a blackboard thermometer can be a framework to 

establish ‘warm’ and ‘cold’ and later ‘freezing’ and ‘boiling’. Similarly with 

adverbs of frequency, like: never, hardly ever, occasionally, sometimes, often and 
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always. However, teacher also can give this item in a jumbled version to student 

and then put it in appropriate order. 

5.   Example of the Type 

To illustrate the meaning of super ordinate example of type can be used. 

For example, ‘furniture’, ‘vegetables’, ‘meat’, and ‘transport’, it is a general  

procedure to show them , like words “table”, “chair”, “bed” and “sofa” all 

furniture. Of course some of these also can be dealt through visual aids. 

2.4.1.3   Translation Technique 

According to Grain and Redman (1992) translation becomes a very 

appropriate way of delivering meaning. It can save the worth time which may 

otherwise use largely unsuccessful explanation of English, and it can be a very 

quick way to finish an low frequency of English item that is often make student 

worry about it. However, it does not need to take a significant attention. 

Some would argue that translation may be logically is processing of 

equivalent a clear mother-tongue. But notice, this more dangerous for students 

with translations is that if students continue to use the mother tongue as 

framework in which to improve L2 items, it will not develop them if it take 

account of sense relations between different items in the new language. 

If teacher relies too heavily on the use of translation and deliver most 

explanations in the mother tongue, their students are surely losing some of the 

essential spirit and atmosphere of being in a language classroom. It means that the 

use of translation will valuable if teacher exploits chance of using translation 

precisely. Thus, by using translation technique appropriately in teaching English, 
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it will give a big opportunity to students to be familiar with the language and new 

vocabulary.  

2.3.2   Student-Centered 

According to Grain and Redman (1992) student-centered is a necessary 

strategy dealing with skill activities and in vocabulary learning this divided in 

three kinds, they are: asking other, using dictionary, and contextual guesswork. 

2.3.2.1   Asking Others 

According to Grain and Redman (1992) teacher or other students can be 

asked by a student for explaining of an item which just be encounter. Otherwise, 

there are occasions when a student does not know how to pronounce a particular 

item that they want to use in English. Make the content sufficiently clear can be 

the best strategy for students in order the listener can provide the word that are 

looked for by student. For example,’ my hands are very cold so I want to buy 

some .....’ (The speaker would probably need mime to be used). Word “gloves” 

should be provided by a native speaker who listens to this item. So, in this case 

student or teacher has to be more creative in describing the situation by does not 

tell the answer directly. 

A set of household gadgets for example, can be provided by teacher as 

another classroom activity. Teacher can distribute the copies of the sheet 

household picture and ask the student to write the name of any item that they have 

known. At this activity, it will be finished individually by student.  By using this 

structure would help the students to go on the item they do not know and it could 

make them ask each other, for instance “what’s the thing you use for (+gerund)?” 
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To equip the correct answer, teacher will need to monitor carefully to clarify the 

meaning, checking pronunciation and spelling where necessary. While teacher 

monitoring the amount of intervention which clearly depend on the teacher 

himself, it will exchange the accuracy of the information and the ability of the 

groups to work well together. 

In the end of class, final feedback session should be well decided by 

teacher and applied with the class to ensure that the activity has been effective in 

supplying accurate information. This material itself gives the further practice 

activities, such as students testing each other, a discussion on the relative 

usefulness of the gadgets, personalization, etc. ‘Enabling language” can be made 

use by students to ask about other item which they do not know in English and 

which they would like to know for example ‘what’s the thing you use for...?.  

However, this kind of technique is needed because when teaching learning 

process teacher are not always to be active, students as learner are need to get the 

chance to develop their self and asking others may become the way to enrich their 

vocabulary also to develop English too. 

2.3.2.2   Using a Dictionary 

Nowadays, dictionary becomes one of an important aid in teaching and 

learning English.  According to Grain and Redman (1992) “if student has no 

teacher or peer to ask, he can solve a number of problems by using dictionary”. 

By making good use of a dictionary, a learner still can continue learning outside 

the classroom and making a decision about their own learning. However, Grain 

and Redman state that in a foreign country an inadequate dictionary is better than 
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nothing. It means that dictionary becomes an important support and a quick way 

of finding information. 

Besides dictionary being a fast way to find information, also dictionary 

becomes an important resource to clarify the uncertainty of an item or such a case 

of ambiguity in a particular context. For example: 

“He went to a school where a policy was to allow students to make their 

own decision both whether or not to attend lesson. They were actively 

encouraged to consider this carefully. In his particular case, he loafed for 

three years before he made of his mind to go to the car maintenance 

class.” 

 

Based on the example, word ’loafed’ might mean ‘to do nothing’ or 

perhaps ‘to consider’. The dictionary would allow student to solve the ambiguity 

and may be the only study aid available. So, dictionary training should be good, in 

order students are able to perform an appropriate word choice. 

Dictionary training is not only should be good but it has gone through with 

any syllabus and make it such as useful aid, it should be included a list of the 

particular features of foreign learner’s dictionary such as, the use of phonemic 

transcription and stress making as one specific feature of dictionary. Thus, 

students who become proficient at recognizing dictionary featured will be even 

more self-sufficient. 

2.3.2.3   Contextual Guesswork 

According to Grain and Redman (1992), making use of the context in 

which the word appears to derive an idea of meaning or some cases to guess from 

word itself is how contextual guesswork involves. So, contextual guesswork can 

be said as the chance to guess a meaning but it based on the context of a sentence 
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and this can be used when there is no dictionary. Moreover, Grain and Redman 

also state there will be an occasion when the similarity becomes very misleading 

and this happen in many cases in English meaning. Students will only 

approximate to the word in the mother tongue. So, if teacher cannot give the right 

direction of contextual guesswork to students, it really will be a misleading for 

them. 

According to Grain and Redman (1992), European and non-European 

language is also alike to guess the meaning of a new word by made use their 

previous knowledge of English. For example, a student is considered to encounter 

the new lexis in the following: 

 I overslept this morning 

 My work varies from week to week. 

In the first example, student might already famous and meet with the same 

prefix of other word of “overtime”. This should be able the student to work out 

the knowledge of the meaning.  Second example is the student may be able to 

deduce the meaning of ‘varies’ by the common knowledge of noun ‘variety’ with 

easily they understand the meaning. 

Many teachers’ device classroom activities to develop the ability to guess 

from context and also to make the students focus on the context to decide the 

exactly substituted word: 

For example, “can you turn the” zong” on, it’s cold here?” 

Students have to guess the word ’zong’ , after they guessed and understand 

the meaning as “some of heater”, as the important of the grammar the using of 
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suffixes and prefixes should be extended to the sensitive the exercise could be 

extended to the sensitive item, for instance, “ this particular dish cannot be 

rezonged”. Therefore, to make the students focused in guessing and developed 

their ability teacher should able to create good question or illustrate sentence. 

Guessing from context ability is a provable strategy which does not need a 

lot of time to spend on it. It is distinctly a valuable skill and one that should use a 

part in exploitation matter in class. However, other students may have the 

difficulty on this type of task. These make the teachers have to reinforce the need 

for student-center activities and equipping flexibility in the nature of the task as 

the different skills and needs. 

In summary, the application of this item is needed because this technique 

important to be introduced into the lesson. Contextual guesswork is one of the 

technique which can help student increase their knowledge and enrich their 

vocabulary, but remember this technique cannot be applied when teacher have 

already use other techniques while teaching.          

2.4 Teaching vocabulary in Junior High School 

According to Kementerian Pendidikan dan Kebudayaan (2014), English is 

the tool of communication and in junior high school the introduction can use text 

as the base of learning approach. Either it is oral or written. The teaching of the 

English text itself should be pressured in order to students are easy to understand 

and provide the meaning and the concept of a text. Kementerian Pendidikan dan 

Kebudayaan also states that curriculum 2013 is appropriate to use because 

students are asked to be brave to achieve their English by looking for the other 
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source around them. Not only student, teacher also can increase their creativity in 

other kinds of activity based on society and nature. Therefore, English give many 

advantages and chances for students as leaner and English teacher to improve 

their language skill and knowledge in a large field. 

In teaching English text either oral or written, it must be cover reading, 

writing, speaking, and listening skill. Besides those skills teacher also have to 

teach vocabulary as the basic of skill. In junior high school, vocabularies are 

taught mostly the basic. Based on syllabus, material are taught mostly about 

Family Life, Greeting, Things Around Us, Self Introduction, Kinds of Text, and 

many more depend on the grade level. Lesson plan also has a big impact in 

developing the material and teachers are asked more creative to convey the 

information based on the topic. In lesson plan, teachers have to be able to cover 

material or topic in large range, like how they extend the material into grammar or 

how they make students can improve their vocabulary list based on the topic. In 

conclusion, teacher are demanded to cover all the learning purpose especially 

vocabulary in appropriate way. 


