
11 
 

CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter deals with the review of related literature. It discuss about 

teaching learning process, writing, teaching writing, students problem in writing, 

types of writing, narrative text, scoring rubric of narrative  text, media, picture 

series, procedure of using picture series, the advantages of picture series. 

2.1 Teaching Learning Process 

The teaching and learning process involves interaction between the 

students and the teacher and between the students and other students in the class. 

“Teaching may be regarded as providing opportunities for students to learn. It is 

an interactive process as well as an intentional activity”, Atkins (1988:2) 

Based on the explanations, teacher has important role in teaching and 

learning in the class activities. The teacher should understand the class situation 

and the characteristics of learner which decide the teaching style, approach 

method, and classroom technique. 

Atkins (1988:2) says “The goals in teaching, and therefore for the learning 

of your students, may be gains in knowledge and skills, the deepening of 

understanding, the development of problem solving or changes in perceptions, 

attitudes, values, and behaviour”. 

Based on the explanation above, teaching is helping, guiding, facilitating, 

and setting the condition for the students to be able to understand what teachers 

are going to deliver. Then, teachers have to understand the class situation and to 
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know what areas they should teach, also teachers be able to determine the 

approach, method, and choose some good techniques to deliver the subject 

materials. In addition, teachers have to teach what their students need to learn and 

the most important thing is to develop student‟s competence. 

2.2 Teaching Technique 

In the teaching learning process, the teacher never seen about the 

approach, method, and techniques to deliver the subject materials. According to 

Antony‟s model in Richards (2014:21), approach is the level at which 

assumptions and beliefs about language and language learning are specified; 

method is the level at which theory is put into practice and at which choises are 

made about the particular skills to be taught, the content to be taught, and the 

order in which the content will be presented; techinque is the level at which 

classroom procedures are described. So that, the teacher should be understand and 

apply learning strategy in which include approach, method, and technique. 

Richards (2014, p.21) states, “Approach is a set of correlative assumptions 

dealing with the nature of language teaching and learning. An approach is 

axiomatic. It describes the nature of the subject matter to be taught; method is an 

overall plan for the orderly presentation of language material, no part of which 

contradicts, and all of which is based upon, the selected approach. An approach is 

axiomatic, a method is procedural; technique is implementational that which 

actually takes place in a classroom. It is particular trick, stratagem, or contrivance 

used to accomplish an immediate objective. Technique must be consistent with a 

method, and therefore in harmony with an approach as well”. From the theory 



13 
 

above, technique is a trick or style in teaching learning process. So that, teachers 

should be choose appropriate technique to deliver the subject materials in the 

classroom to gain the objective. 

2.3. Writing 

Writing is the vehicle for communication and a skill mandated in all 

aspects of life. Caswell and Mahler (2004:3), writing as communication is a daily 

activity. No matter their age, students recognize the need to communicate in 

writing. Writing is not skill that we can acquire by picking it up from exposure. In 

other words, the experts assert that in order to acquire writing skill we normally 

need some forms of instruction from someone else.  

Wallace (2004:15) states “Writing is the final product of several separate 

acts that are hugely challenging to learn simultaneously. Among these separable 

acts are note-taking, identifying a central idea, outlining, drafting and editing”. 

Many different writing systems have evolved around the world and has changed 

considerably over the centuries. Early fourteenth century writing, for example had 

significally different spellings from present day english and some letters were 

formed differently too.  

Often, teacher ask students to write without providing guidance on how to 

write. The idea of the teacher being a model of an active writer is essential for 

student growth. Modeling promotes how to write; it promotes how to process. 

When teachers demonstrate their abilities to take risks, students become more 

accepring. Because all writing involves risks, Caswell and Mahler (2004, p5-7)  
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provides the following 5 processes of writing which allows the risks to be 

manageable:  

The first is prewriting. Prewriting allows the students to discover what 

they know and how to procced. At this time the teacher has an opportunity to 

monitor student‟s progress. Through visual monitoring, proximity, and relatively 

quick conferences, teachers guide students, answer questions before the paper is 

too developed, and advise students as to what works and what does not work in 

their writing. Brainstorm, cluster, cue, plot, and gather are strategies to be placed 

in the cognitive minds of students. These are the tools that allow students to 

initiate the process. 

Second is writing. This is time to record the ideas collected and discovered 

during prewriting. The paper begins to take a narrative form: sentences and 

paragraphs. Both organization and logical development begin. Because students 

have the prewriting, they are able to produce the first draft. Again, tools help 

students to continue processing. Through modelling, teachers demonstrate how to 

focus, draft, share, and create titles. 

Third is revising. Revising means making changes. The students works 

with the draft to add details that bring clarity and voice and that involve the 

reader. Revising is the most intimidating stage of the process because students do 

not know what to do. Teachers modeling strengthens the process and opens the 

door for students for welcome the opportunity to make those changes. Tools 

involve leads, organization, question, description, word choice, and conferences. 
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Fourth is editing. With a revised draft (probably several drafts after the 

original), the students make the final touches during editing to ensure a reader‟s 

comprehension. Although many teachers cover usage and mechanics early on 

because that‟s what they are comfortable with, these strategy should actually 

come later in the writing process. In the initial stages, writing should be a natural 

flow of ideas, and editing too early stifles idea. At the appropriate time, teachers 

model tools forself-editing, peer-editing, and final proofing 

Fifth is publishing. The students proudly displays the finished product. 

This time for being satisfied with one‟s accompishment; it is a time for 

celebration. Often students have produced great pieces of writing only to have 

them handed into the teacher, graded, and returned. The purpose for the works 

gets lost. Writing is meant to be read. Attention to celebrations, portfolios, 

manuscript, and oral presentations are the tools to demonstrate accomplishment 

In conclusion,  How much attention the teacher give to the different stages 

of process will largely depend, as it is seen, on what kind of writing we are doing, 

what medium is used, what the content and length of our piece is, and who are  we 

done it for. Sometimes the first three stages of the process will take almost no 

time at all and we will plan, (re-)draft, and (re-)edit very quickly in our heads as 

we write. Nevertheless, however casually we approach the process, we will still 

try and plan what to write, check what we have written, and revise it. It is just that 

at certain times we do this more carefully than at others. 

 

 



16 
 

2.4  Students’ Problem in Writing 

In Indonesia, officially, the teaching of english writing skill should have 

been presented to the student from Junior High School up to universities. 

Nonetheless, the students still meet many problems in expressing their ideas in 

writing form. It is stated in 2006 curriculum that the teaching of writing should 

start from the first grade of Junior High school. The curricullum expects the 

students to be able to write simple messages in the first grade to writing simple 

paragraphs in the third grade. This expectation, however, has not been achieved 

yet. Many students still get difficulties to express their ideas in written language 

especially in foreign language like English. This finding is based on the fact that 

frequently the student‟s piece of writing cannot be read and understood well 

because they still make a lot of mistakes. 

There are some problems that impede the student‟s ability in writing. The 

student‟s problem in writing are caused by some factors. The factor is that the 

teachers grant less time to writing activities than other skills and the teacher‟s 

techniques of teaching writing are monotonous. They only give students some 

tasks to write sentences with little explanation of how to arrange sentences in a 

good way or the use of grammar, punctuation, and so on. It makes the students 

bored and unmotivated to learn writing (Yayi, 2014). The other factor are the lack 

of vocabulary, the lack of understanding grammar and the lack of practice. 

Although some students are always happy to have go at writing in english, 

Others can be less keen. This Unwillingness may derive from anxieties they have 

about their handwritting, their spelling, or their ability to construct sentences and 
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paragraph. And if this insecurities are reinforced because they are unable to 

complete writing tasks successfully, then the students attitude to writing is likely 

to become more and more negative. The student‟s reluctance to write can also be 

because they rarely write even in their own language, and so the activity feels 

alien. Another powerful disincentive  is the fear that they have „nothing to say‟ as 

a common response of many students when asked to write. Harmer (2004:61) 

To solve the problem above, the teachers need to spend more time 

building the writing habit that is making the students feel comfortable as writers 

in english and so gaining their willing participation in more creative and extended 

activities. And, they should find out interesting and various techniques when they 

handle writing activities. 

2.5 Types of Writing 

Writing has different types, namely; descriptive, narrative, recount, 

procedure, report, explanation, persuation, and exposition. 

The first type is descriptive. According to Jones and Farness (2002:48), 

“Descriptive is describes a thing, not a term. Notice how it strives for perceptible 

detail, how it tries to involve the imaginations”. So, descriptive thrives on detail; 

unlike definition, which addresses the intellect, descriptive most strongly appeals 

to the memory and imagination. 

The second type is narrative. According to Oshima Hogue (2007:25), 

“Narrative is a kind of writing in which you reports events. Narrative is story 

writing, when you write a narrative paragraph or essay, you write about events in 
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the order that they happened”. Based on the explanation, narrative tells about what 

happened according to natural time sequence. 

The third type is recount. According to Evans (2002:33), “Recount is a 

chronological retelling of events. It retells events which have already happened in 

time order”. In brief, recount describes series of events in detail. It does not 

expose the struggle on how to make them happen. The event happened smoothly. 

The fourth type is procedure. Hyland (2009:3) states “Procedure explains 

how to make or to do something. It means that, procedure or proccess paragraph is 

designed to describe how something is achieved through a sequenced of steps". It 

explain how people how people perform different processes in a sequenced of 

steps. 

The fifth is report. Hyland (2009:3) define “Report is a text that consists of 

an organised factual record of events or a clasification and description of one or 

many things. In brief, report is summary of accurately and clearly information 

from an event, an activity, or an investigation”. A report shows the important 

information and result. A report focuses on the fact. 

The sixth is explanation. “Explanation is a text that outlines how or why 

things occur, or how things operate”, Hyland (2009:4). It means that, explanation 

is a text which tells process relating to forming of natural, social, scientific and 

cultural phenomena. Explanation is to say „why‟ and „how‟ of the forming of the 

phenomena. It is often found in science, geography and history text books. 

The seventh is discussion. “Discussion text examines more than one stance 

of an issue. Different viewpoints are investigated before a decision or concluding 
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statement is presented”, Hyland (2009:4). So, discussion is a process to find the 

meet point between two different ideas. It is important to get the understanding 

between the two differences. 

The last type is exposition. “Exposition aim to present ideas in the form of 

logical argument, encouraging the reader to agree with the writer on the particular 

issue being addressed”, Hyland (2009:4). It means that exposition argues for or 

against a certain point of view based on a certain topic. 

2.6 Narrative Text 

According to the 2006 curriculum, the program of teaching and learning 

English as an foreign language is focused on objectives to develop student‟s skills 

in listening, speaking, reading, and writing. The students are expected to achieve 

competencies to communicate orally and in written form. The students are also 

expected to write and speak using suitable variation, fluently and accurately, in 

the form of 1) recount, 2) descriptive, 3) narrative, and 4) procedure. Trischitta 

(2000:3) state that narrative is best defined as a story. Narratives are usually told 

in chronological order, events is unfolded in exactly the order it happened. Strong 

narratives let the readers feel so involved that they feel for the characters and the 

conflicts they face. 

Narrative paragraph opens the door of a situation and exposes the events 

inside. As with any creative writing, student‟s ability to show an events unfolding 

through use of interesting details is crucial. This narrative is achieved with the use 

of spacing, characterization, dialogue and action. “A narrative piece needs a 

strong foundation on which to construct its story. In narrative writing, the students 
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has chance to make their mark on the worlds by realting a story that only they can 

tell. Whether it comes from a personal experience or is one that the student‟s 

imagine”, Beutel and Spencer (2012:5-7). The point of a narrative is to bring a 

subject to life. By using sensory details, the five W‟s and H ( who, what, where, 

when, why, and how), and basic story structure, any subject can be made existing. 

2.7 Scoring Rubric of Narrative Paragraph 

When grading papers, writing teachers sometimes assign points for each 

writing skill. They often use rubbric for scoring paragraph. To achieve reliability 

in direct tests of writing while holding validity relatively constant, test designers 

have tried to imposes consistency on graders with a three pronged strategy of 

providing them with a precise grading rubric, a graded sample using the rubric, 

and regular monitoring during the grading process, Huck (2015:11-12). Teachers 

may duplicate these forms to use when scoring student‟s work. 

Table 1.1 Pennsylvania System of School Assessment Writing Scoring 

Guidelines ( Narrative) Writing 

PSSA NARRATIVE SCORING GUIDELINES 

 

 

 

4 

Focus  

 

Content 

development 

 

 

Sharp, distinct controlling point or theme with 

evident awareness of the narrative 

Strong story line with illustrative details that 

addresses a complex idea or examines a complex 

experience. Througly elaborated narrative 

sequence that employs narrative elements as 
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Organization 

 

 

 

Style 

appropriate 

Skillful narrative pattern with clear and consistent 

sequencing of events, employing a beginning, a 

middle, and an end. Minor interruptions to the 

sequence may occur 

Precise control of language , literary devices, and 

sentence structures that creates a consistent and 

effective point of view and tone 

 

 

 

3 

Focus 

 

Content 

development 

 

 

Organization 

 

 

 

Style 

 

 

Clear controlling point or theme with general 

awareness of the narrative 

Story line with details that addresses an idea or 

examines an experience. Sufficiently elaborated 

narrative sequence that employes narrative 

elements as appropriate 

Narrative pattern with generally consistent 

sequencing of events, employing a beginning, a 

middle, and an end. Interuptions to the sequence 

may occur 

Appropriate control of language, literary and 

sentence structures that create a consistent point of 

view and tone 

 

 

Focus 

 

Vague evidence of a controlling point of theme 

with inconsistent awareness of the narrative 
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2 

Content 

development 

 

 

Organization 

 

 

 

Style 

 

Inconsistent story line that inadequately addresses 

an idea or examines an experience. Insufficiently 

elaborated narrative sequence that mau employ 

narrative elements 

Narrative pattern with generally inconsistent 

sequencing of events that may employ a 

beginning, a middle, and an end. Interruption to 

the sequence may interfere with meaning 

Limited control of language and sentence 

structures that creates interference with point of 

view and tone 

 

 

1 

Focus 

 

Content 

development 

 

Organization 

 

 

Style 

 

Little no evidence of a controlling point or theme 

with minimal awareness of the narrative 

Insufficient story line that minimally addresses an 

idea or examines an experience. Unelaborated 

narrative that may employ narrative elemets 

Narrative pattern with little or no sequencing of 

events. Interruptions to the sequence interfere with 

meaning 

Minimal control of language and sentence 

structures that creates an inconsistent point of 

view and tone 
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2.8 Teaching Media 

To facilitate the teaching and learning process, several kinds of media or 

aids can be used as useful means of teaching. In fact, teaching and learning 

activities are communication processes. In this case, media constitute a source of 

information that will be transferes from informants to respondents so that it can 

stimulate the student‟s mind, feeling, attention, and motivation. Raimes (1983:27-

28) states that instructional aids are the aids which bring information or messages 

from the information sources/senders (teachers) to receivers (students).  

Therefore, using media in teaching writing are good to stimulate the 

students to be actively involved during the teaching and learning processes. The 

media, such as audio-visual, should be selected appropriately to the need of 

teaching itself. Visual media include chart, graph, poster, cartoon, picture or 

photo. Audio media include tape, radio. Audio visual media include television. 

2.9 Picture Series 

A picture is a “general language” which is able to be understood and can 

be enjoyed everywhere. Picture provides for most people critical contacts with the 

real world. According to Raimes (1983:27), “Picture (drawings, photographs, 

posters, slides, cartoons, magazine advertisements, diagrams, graphs, tables, chats, 

and maps) can be valuable resources for teaching writing”. She further states that 

the teacher can find valuable resources in pictures. Pictures can provide a shared 

experience for students in the class, a common base that leads to variety of 

language activities. In addition, she states that pictures can be the basis for not just 

one task but many, such as sequencing of sentences to the writing of original 
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dialogues, letters, reports, or essays. Furthermore, she states, because everybody 

likes to look a pictures, their use in the classroom provides a stimulating focus for 

student‟s attention. A picture brings the outside world into the classroom in a 

vividly concrete way. Finally, a picture is a valuable resource as it provides (1) a 

shared experience in the classroom, (2) a need for common language forms to use 

in the classroom, (3) a variety of tasks, and (4) a focus of interest for students. 

Raimes (1983:36-38) further explanations that pairs of pictures of pictures 

in sequence provide for a variety of guided and free writing exercise. A picture 

sequence, such as comic strip, provides the subject matter for narrative writing 

and for speculating about the story beyond the picture in the strip. 

When we talk about picture, they include picture series. Picture series is a 

series of pictures in which connected each other and in a sequence of a certain 

topic. It can be in the form of series photographs, drawings, or pictures cut from 

magazines, and newspapers in which that series of picture should contain a 

sequence of a topic, can certain moment or events. 

2.9.1 Procedure of Using picture series 

Raimes (1983) states that there are so many variations of activities by 

using picture sequence or series that teacher can do in the class: 

1. The students individually write a list of sentences about picture sequence

frame by frame. Then in small groups, they work on combining or linking

the sentences to make continuous of writing.
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2. The whole class works with the picture series, but with the pictures out of 

order. In small groups, the students discuss which order is correct for the 

pictures and why. Then they write about the picture. 

3. One group is only given only two of the pictures in the sequence, while 

another groups receives the other two. The groups discuss and write what 

they think the four picture sequence shows. They exchange papers and 

read others. Only then do they so each other their two pictures. 

So, by knowing and understanding the picture series, it can make student‟s 

imagination deviate from what they are expected to produced. It will ease 

the students to write moments or procedures that the teacher wishes the 

students to writes. 

2.10 The Advantages of Using Picture Series 

One of the most useful developments in language teaching methodology in 

recent years has been in the organisation of students in the classroom. The gain 

lies in the degree of interaction between students and the consequent sense of 

purpose in using language. “Pictures can play a key role in motivating students, 

contextualising the language they are using, giving them a reference and in 

helping to descipline the activity”. Wright (1989:10) 

In the researcher‟s opinion, pictures are useful because they can elaborate 

the teaching of writing so that the student can make paragraph writing more 

easily, especially narrative text. So that student in the eight
th

grade of Junior High 

School will have enjoyable and fun experiences to make the paragraph better by 

using pictures. This is the line with the research conducted. 
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Eilam (2012:.47) states that the advantage of picture that picture can 

communicate lots of information, even to people who are illiterate or to 

kindergartens. For exampe, Eilam would show a historiacal event by using a 

sequence of pictures arranged chronologically, because they di not have films till 

late in history. In addition Wright (1989:3) proposes four advantages of pictures, 

those are: 

1. Easy to prepare. Using picture as a media of teaching relatively easy to 

prepare. Once the teacher has to built up  a picture library it is usually not 

difficult to prepare the activities planned to do by using the pictures. 

2. Easy to organize. It is easy to organize the classroom using pictures from 

media of activity. 

3. Interesting. The textbook may be interesting but, on the other hand, the 

teacher and students might like to have a different activities to avoid 

boredom. This media offers interesting classes activities since it deals with 

pictures, especially in writing activity 

4. Meaningful and authehtic. Students are going to gain more if the language 

they use is vital to the situation; there should be some reaction or result if 

they use the language appropriately, or indeed in appropriately. 

Picture can help students understand better in writing since it offers 

communicative strategy when the teacher uses this strategy. It is probably true 

that many activities which appear to be communicative are little more than empty 

drill. Picture are not just an aspect of method but through their representation of 
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places, objects, and people they are essential part of the overall experiences the 

teacher must help their students to cope with. 

Moreover, the most important advantage of using picture series is that 

beside can make student‟s imagination deviate from what they are expected to 

produce and ease  the students to write narrative that the teacher wishes the 

students to write, it can shape practice the student‟s way thinking procedurally, 

since the series of pictures have role as the guidance for producing the writing, the 

students have to describe the moments of narrative told by the series of pictures 

from the very beginning to the end. Therefore, this activity gives experience to the 

students to think narratively in describing something. 

 


