
CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

In this chapter, the researcher explains briefly some theoretical overviews 

to establish the framework underlying this study. In this chapter, the researcher 

explains about the nature of reading comprehension, teaching reading, assessing 

reading, cooperative learning, Think-Pair Share Technique, teaching reading 

through Think-Pair Share Technique, and related studies dealing with this 

research. Those points are discussed clearly below.  

2.1 The Nature of Reading Comprehension 

As one of the basic language skills, reading is important to be learned and 

mastered by students. Pang et al (2003) state that reading is viewed as a complex 

activity that consists of two related processes: word recognition (process of 

identifying how written symbols write to one’s spoken language) and 

comprehension (process of making sense of words, sentences and connected text). 

Moreover, Mikulecky(2008) states that reading is conscious and unconscious 

thinking process in which the readers apply many strategies to rebuild the 

meaning that the author assumed by comparing information in the text to their 

background knowledge and prior experience. As a result, reading is a process of 

the readers to gain an overall understanding from the text by activating their prior 

background knowledge and experience. 

According to Pang et al (2003, p. 6), comprehension is “...the process of 

making sense of words, sentences and connected text”. Following from the 

previous statement, this means that comprehension is the process of deriving the
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meaning of one word to another in a text. For that reason, it might be concluded 

that comprehension is the ability to convey the writer’s idea by connecting the 

words in a text based on the reader’s prior background of knowledge. 

There are two components that play a large role in the comprehension 

process, namely reader’s background knowledge and the structure of the text 

(Caldwell, 2008). In reading comprehension, a reader should have knowledge 

about understanding the reading passage which called as a schema theory. It helps 

the readers to interpret the text and evaluate the author’s point of view. Therefore, 

having the prior background knowledge for the students is very important in order 

to avoid the difficulties in comprehending the text. 

In short, comprehension is reading. Without comprehension, there would 

be no purpose to read. Thus, good reading comprehension involves reading the 

words on the page, accessing their meanings, and much else as well. 

2.2 Teaching Reading 

Teaching reading in social studies is not only about teaching students’ 

basic reading skills but also a process to make the readers construct meaning by 

interacting with the text and using their prior knowledge. To gain those objectives, 

there are several instructional practices including reading strategies and skills that 

the teacher may use to improve the reading comprehension. 

Brown (2001) mentions that there are ten reading strategies which might 

be practically applied to the classroom. These include: 

a. Identify the purpose of reading 

“Efficient reading consists of clearly identifying the purpose in reading 

something” (p.306). In line with the previous sentence, the aim of reading is to 



know what the readers are looking for and eliminate the possible disturbing 

information. Accordingly, the teacher needs to ensure that the students know their 

purpose in reading something. 

b. Use graphemic rules and patterns to aid in bottom-up decoding 

At the beginning level of learning English, one of the difficulties students 

find in learning to read is making the connection between spoken and written 

English. The students may need clues and explanations about certain English 

orthographic rules in such pattern. By given the clues and explanation, the 

students may find it easy to aid in bottom-up decoding. 

c. Use efficient silent reading techniques  

The teacher needs to teach the intermediate to advanced level students 

about the efficiency reading by teaching in a silent reading. The rule of this 

technique is emphasizing in global understanding. Hence, it may help students to 

minimize their time in reading. 

d. Skim the text for main ideas 

Skimming is a process of rapidly moving one’s eyes across a whole text 

for its substance. Skimming gives the readers an advantage of being able to 

predict the purpose of the passage, the main topic and some of the supporting 

ideas. As a result, it may help the students on more focused reading.  

e. Scan the text for specific information 

Scanning is the rapidly process of searching for some particular 

information in a text. It is usually ask students to look for names, dates, or to find 

a definition of a key concept. The aim is to extract specific information without 

reading through the whole text. 



f. Use clustering or semantic mapping  

When students have a lot of ideas and are confuse about it, they may use 

clustering or mapping to gather their ideas. It might be done by students after they 

read about such a text. The strategy of mapping or grouping the ideas into 

meaningful clusters helps the readers to provide some order to the disorder. 

g. Guessing 

When guessing, the students should utilize all their skills to be on target 

with their hypothesis. The teacher may help the students to become accurate 

guessers by using effective strategies in which the students fill gap in their 

competence to use whatever clues are available to them. Subsequently, the key to 

successful guessing is to make it reasonable accurate.  

h. Vocabulary analysis 

The common problem of comprehending the text is when the students are 

stuck on understanding the sentences and words. The way that the students may 

take is analyze the word in terms of what they know about it. There are some 

techniques which may be used, which are: check for the prefixes and suffixes, 

look for the roots that are familiar, and look for grammatical and semantic 

context. 

i. Distinguish between literal and implied meaning 

When the readers read a text, they have to distinguish between literal and 

implied meaning. In fact, not all language might be interpreted correctly by 

attending to its literal. The implied meaning has to be obtained from processing 

pragmatic information to know the exactly explanations of its text. 

 



j. Capitalized on discourse markers to process relationship 

Many discourse markers in English signal relationships among ideas as 

expressed through phrases, clauses and sentences. A clear comprehension of such 

markers enhances learner’s reading efficiency. Thus, the learners have to know 

and capitalize on the discourse markers to facilitate the text comprehension. 

Following the previous section, below is the supporting teachers’ strategy 

in improving the teaching reading process. Undeniable, the role of the teacher is 

very important in integrating and applying the reading strategies. Therefore, the 

following paragraph mentions about reading strategy which are formed in several 

premises that guide the teaching of reading. 

Doty et al (2003) state that teachers need to know the five premises 

scientists have identified to guide and support the students’ comprehending 

process of reading which are: 

1. Readers construct meaning from what they read by making logical connections 

between the new information and what they know on the previous topic.   

2. When readers are presented with new information, they compare it to what they 

already know (prior knowledge) in order to make sense of what they are 

reading.  

3. Readers need to be taught how to monitor their thinking as they read (before, 

during, and after reading) and how to select appropriate strategies to help them. 

4. Both reading and writing are integrally related.  

5. When students learn in collaborative setting, it allows students to interact in an 

environment that promotes learning. 



To sum up the teaching reading above, two experts explain that in teaching 

reading, there are several strategies and premises which both teacher and students 

should to know in order to gain the successful objective of teaching reading.  

2.3 Assessing Reading 

In teaching reading, the assessing process is very important to know the 

result of the teaching practice. Brown (2001, p. 415) defines that “... assessment is 

abroad term covering any conscious effort on the part of teacher or student to 

draw some conclusions on the basis of performance”. According to the previous 

sentence, this means that assessment involves standardized measures to evaluate 

the performance of students. As a result, assessment is a feedback from the 

students about the lecture that the teacher taught and also used to evaluate the 

effectiveness of teaching program.  

Assessment is needed and might be done by giving a series of test. Brown 

(2001) asserts that a test is an instrument formed to measure the students’ 

achievement of specified criteria. Here, the purpose of the test is certainly to 

measure the students’ reading comprehension. According to Harmer (2002), the 

characteristics of good test are having validity and reliability. Validity and 

reliability assessments help to monitor the effectiveness of instruction for all 

children in their reading progress. Therefore, tests are a particular part of the 

assessment which aims to measure the achievement of certain subject. 

Caldwell (2008) declares that assessment involves four steps, which are: 

identify what to assess, collect the evidence, analyze the evidence, and make a 

decision. In line with the previous sentence, assessing students’ reading 

performance is no different. The teacher ask a question about a student’s reading, 



select evidence that is appropriate for answering the question, analyze the 

evidence, and use it to make judgments about the student’s strengths and needs. 

Moreover, there are four basic purposes of reading assessment, which are identify 

good reader behaviors, identify areas of weaknesses, determine student reading 

level, and document student progress (Caldwell, 2008). Thus, assessing reading is 

not only important to be completed because of some its purposes, but also easy to 

complete refers to the four steps of assessment. 

In summary, both teaching and assessing are so directly interconnected in 

which the form of assessment is not just giving a test in the end of teaching 

process but also in every activity which appear in the classroom. 

2.4 Cooperative Learning  

Cooperative learning refers to a set of instructional methods in which 

students work in small and mixed- ability learning group in order to accomplish a 

common learning goal (Slavin, 1985). Moreover, Jolliffe(2007) states that 

cooperative learning is one of the most heavily researched areas of education 

which requires students to work together in small groups to support each other 

and to improve their own learning which should consist of two key elements 

(positive interdependence and individual accountability). These two elements 

require each student to contribute to the learning of the group and also to develop 

a sense of personal responsibility. Thus, cooperative learning is instructional 

methods in which the students learn in form of group work to accomplish a 

common learning goal by actively participate and give a contribution toward the 

learning process. 



Cooperative learning activities provide an ideal vehicle for teachers to 

obtain the successful teaching and learning process. Reading from Jolliffe(2007, 

p. 6), it is believed that “Studies have shown three main categories of advantages: 

achievement, interpersonal relationships, and psychological health along with 

social competence”. In line with the previous statement, cooperative learning 

activities may provide students with opportunities to develop not only the 

achievement of their language skills, but also social and emotional skills. Besides, 

Gillies and Ashman (2003) state that cooperative learning increases positive 

attitudes toward peers and provide opportunities for developing language skills, 

learning how other people think, and learning how to solve interpersonal problems 

especially in early childhood. Accordingly, cooperative learning method might be 

such an effective method in learning language because it might boost up not only 

the achievement but also the interpersonal relationships, psychological health, and 

social competence. 

Based on the explanation above, the writer concludes that cooperative 

learning is a learning method which suggests the learning result that obtained 

from cooperation and sharing between friends and groups. Cooperative learning is 

a way to provide opportunities for students to develop not only academic but also 

social skills.  

2.4.1 Think Pair Share 

Think pair share is a cooperative learning technique that promote and 

support higher level thinking which developed by Frank Lyman of the University 

of Maryland. According to Ledlow (2001, p.1), it is discussed that “Think Pair 

Share is a low-risk strategy to get many students actively involved in classes of 



any size”. This is a simple and quick technique; in the first part (Think), the 

teacher poses question and gives the students an opportunity to think about a 

response; in the second part (Pair), the teacher ask them to pair up with a partner 

to compare or discuss their responses; then in the third part (Share), the teacher 

asks the paired students to share their thought to the whole class. From those 

statements, it is concluded that Think Pair Share is a cooperative learning 

technique in which the teacher asks students to think about a specific topic, pair 

with another student to discuss their own thinking, and then share their ideas with 

the whole class.   

Concluding from Barragato(2015), there are several reasons for 

implementing Think Pair Share technique which are: it is the best technique to 

introduce students with a new topic, it allows the teacher to check the students’ 

level of understanding, it gives students an opportunity to apply what they are 

learning, and it provides a safe opportunity for students to make mistakes or 

answer incorrectly. Moreover, Sanchez (2010) mentions the benefits gained from 

Think Pair Share Technique which are:  

a. To develop thinking skills  

b. To use communication and listening skills  

c. To develop oral language skills  

d. To structure reflection about specific topics  

In summary, Think Pair Share is a cooperative learning technique which 

provides students a chance to work collaboratively with their peers in order to 

encourage their learning. It also has some advantages which might be applied in 

enhancing the successful of teaching learning process. 



2.5 Teaching Reading through Think Pair Share Technique 

Reading is viewed as the most significant academic language skill for 

second language students (Grabe & L.Stoller, 2001). It is significant in teaching 

and learning process because it gives students much information. Furthermore, an 

important goal in teaching and learning reading process is to keep students 

engaged with the content, the instructor, and each other. To obtain such those 

aims, the students should have strategies such as activate their background of 

knowledge, have a lot of vocabulary, etc. Furthermore, teachers have important 

role in teaching reading to the students. They should have good ways to teach 

students in reading class by implementing the appropriate method and technique.  

Cooperative Learning is a successful teaching method in which small 

teams, each with students’ different levels of ability, use a multiplicity of learning 

activities to progress their understanding of subject. Think Pair Share has been 

described as the simplest group of Cooperative Learning Technique. In Think Pair 

Share, students work together to solve a problem or answer a question about an 

assigned reading. Hence, to obtain a successful teaching reading process, the 

researcher uses a multiplicity of learning activities in form of Cooperative 

Learning domain which is Think Pair Share Technique. 

According to Ledlow(2001), the procedure of Think Pair Share 

implementation consists of three steps. The first step is asking the students to 

reflect on such reading topic and tell them to think silently about their answers. As 

a variation, the teacher might have them write their individual answers. It depends 

on the complexity of the question and the amount of time. The time to work 

individually is ten seconds to five minutes.  



The second step is asking the students to pair up with a partner to compare 

or discuss their responses. The students are free to choose their partner as long as 

they feel enjoy to join the lesson. However, to facilitate this step, the teacher 

commonly asks the students to pair up with their seatmate. This step aims to help 

the students revise and tighten their ideas. 

Finally, the third step is calling randomly a few students to summarize 

their discussion or giving their answer by sharing it to the rest of their classmates. 

The random calls are important to ensure that students are individually 

accountable for participating. The students may come forward to the classroom by 

sharing their responses or creating the product that expresses what they shared. It 

depends on the teacher’s command.  

2.6 Related Studies 

In this present study, the researcher examines the implementation of 

Cooperative Learning Method through Think Pair Share Technique in enhancing 

the students’ reading comprehension in Senior High School level. Similar with 

other study in enhancing students’ reading comprehension through Cooperative 

method, Listiani(2014) investigated the improving reading comprehension of the 

eighth grade students of SMPN 2 Abiansemal in academic year 2013/2014 

through Think Pair Share Technique. This research aimed to reveal whether the 

reading comprehension in the term of narrative text of the eighth grade students of 

SMPN 2 Abiansemal which was taught using Think Pair Share Technique had 

been improved or not. Listiani used classroom action research which was 

conducted in two cycles. The instruments that were used in this study were (pre-

test and post-test), lesson plan, and questionnaire. As a result, it showed there was 



significant improvement concerning the subjects’ ability in reading 

comprehension in which it improved from level low to good. 

Moreover, Naluraya, Nadrun, & Budi (2014) investigated about the 

‘Increasing Reading Comprehension of the Eleventh Grade Students through 

Think-Pair-Share (TPS) Technique’. The objective of this research was to 

increase the students’ reading comprehension by using Think Pair Share 

Technique in the eleventh grade students of SMA Negeri 1 Tolitoli. The design of 

this research was experimental research. The data were analyzed by using 

statistical analysis in order to know the significant difference of the pre-test and 

post-test. The result of the data analysis showed that the hypothesis was accepted 

by regarding to the analysis that t-test was higher than the t-table. Therefore, it can 

be concluded that the use of TPS technique increased the reading comprehension 

of the eleventh grade students of SMA Negeri 1 Tolitoli. 

By referring those studies above, the researcher wants to observe how the 

Cooperative Learning through Think-Pair Share Technique gives clearly 

comprehension and better achievement in reading comprehension of 12th grades 

students of MA Al-Ittihadby conducting an experimental research design. Then the 

researcher expects that the implementation of Think-Pair Share Technique 

provides better result and clearly comprehension in students’ reading subject in 

term of factual report text. So, students are able to enhance their achievement in 

comprehending the reading text. 

After the researcher gave the explanation about review of related literature 

on this present study, chapter three will discuss about the research method which 



covered about research design, research participant, research instrument, data 

collection, and data analysis in detail dealing with this research. 

 


