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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

 In this chapter, the writer presents the review of related literature that 

concerns with teaching speaking, teaching method, and teaching English for 

Specific Purpose (ESP).  

2.1 Teaching Speaking  

2.1.1 The Nature of Speaking 

Speaking is an interactive process of constructing meaning that involves 

producing, receiving and processing information. Its form and meaning are 

depending on the context in which it occurs, including the participants 

themselves, their experiences, the physical environment, and the purposes for 

speaking. It is often spontaneous, open-ended, and evolving. However, speech is 

not always unpredictable. Speaking requires learners not only know how to 

produce specific points of language such as grammar, pronunciation, or 

vocabulary (linguistic competence), but also they understand when, why, and in 

what ways to produce language (sociolinguistic competence) (Nunan, 1999).  

While, according to Chaney (1998), Speaking is ‘the process of building 

and sharing meaning through the use of verbal and non-verbal symbols, in a 

variety of contexts’. It means that when someone speaks, he will produce, use and 

select words then organize them in a comprehensive communication practice 

through utterance or symbols so that the receiver understands the message.  

2.1.2 Definition of Teaching Speaking 

For many years, teaching speaking has been undervalued and English 

language teachers have continued to teach speaking just as a repetition of drills or 

memorization of dialogues. However, today, world requires that the goal of 

teaching speaking should improve students' communicative skills, because, only 

in that way, students can express themselves and learn how to follow the social 
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and cultural rules appropriate in each communicative circumstance. What is meant 

by "teaching speaking" is to teach EFL learners to: (1) produce the English speech 

sounds and sound patterns, (2) use word and sentence stress, intonation patterns 

and the rhythm of the second language, (3) select appropriate words and sentences 

according to the proper social setting, audience, situation and subject matter, (4) 

organize their thoughts in a meaningful and logical sequence, (5) use language as 

a means of expressing values and judgments, and (6) use the language quickly and 

confidently with few unnatural pauses, which is called as fluency. (Nunan, 2003) 

2.1.3 Challenges in Teaching Speaking 

Ur (2009) observes four factors which cause problem in speaking class. 

These are: inhibition, lack of topical knowledge, low or uneven participation and 

mother-tongue use.  

The first problem that the students often encounter is inhibition. Unlike 

reading, writing, and listening activities, speaking requires some exposure for 

finding idea. Students are often seemed inhibited about trying to say a foreign 

language in the classroom. They are worried about making mistake and fearful of 

criticism.  

Secondly, learners often complain that they cannot think of anything to say 

and they have no motivation to express themselves. It maybe because the teacher 

had chosen a topic which is not suitable for him or about which he knows very 

little. It is difficult for many students to respond when the teachers ask them to say 

something in a foreign language because they might have little ideas about what 

to say, which vocabulary to use, or how to use the grammar correctly. 

Another problem in speaking class is that participation is low or uneven. 

In a large group, each student will have very little talking time because only some 

students can participate maximumly. This problem may be caused by the tendency 

of some students to dominate. 

Finally, when all or a number of learners share the same mother-tongue, 

they tend to use it to communicate because it is easier for them. They may feel 

unnatural to speak one another in the foreign language.  
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2.1.4 Solution in teaching speaking 

 It is very important for teacher to encourage students to speak in the 

classroom. If students do not use the language, the speaking ability will never 

improve.  According to Ur (2009), the teacher can do the following things to help 

their students to speak. 

 The first solution to make students speak is use group work. This increases 

the amount of learners to talk in a limited period of time and also lowers the 

inhibition of learners who are unwilling to speak in front of the classroom. Group 

work means the teacher cannot supervise all learners’ speech. 

 Another thing that can do is basing activity in on easy language. The easy 

language is needed for a discussion should be lower than used in intensive 

language learning activities. It should be easy to recall and produced by the 

participant. 

 The third solution to overcome the problems is making a careful choice of 

topic and task to stimulate student’s interest.  Speaking activities need to be very 

carefully structured at first at lower levels. When they get used to communicate, 

the teachers can introduce more difficult activities such as role-plays, discussions, 

debate and problem-solving tasks. 

 Fourthly, give some instruction or training in discussion skill. Tell the 

learners that everyone in group contributes to the discussion, appoint a 

chairperson to each group to regulate the participant. 

 Finally, keep students speaking in target language. The best way to keep 

students speaking to the target language is simply to be there as much as possible, 

reminding them and modeling the language use. 

2.2 Teaching Method  

Considering that English is important for students’ future, the teacher 

should teach with an appropriate method to assist the students reach the goal in 

learning. As stated by Richards and Rogers (2001), if followed precisely in 

applying particular method, it will lead to more effective of language learning 

than alternative ways of teaching. They argue that the improvement of the quality 
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of language teaching affected by teacher’s decision in choosing the best available 

method. In line with Richards and Rogers, Larsen and Freeman (2004) offer eight 

popular language teaching methods that can be referred by teacher in teaching 

English speaking. The followings are: 

2.2.1 Grammar-Translation Method 

 Grammar translation method is the oldest method in language teaching 

which firstly used to help student understand the grammar of the target language 

(Chastain, 1988 cited in Larsen & Freeman, 2004). In this method, teacher is the 

authority in the classroom and students do as she says. The purpose of this method 

is students are able to read literature written in the target language. Therefore, 

students need to learn grammar rules and vocabulary in the target language.  

Some characteristics of the teaching learning process of this method such 

as students are taught to translate from one language to another. Often what they 

translate are readings in the target language about some aspect of the culture of 

the target language community.  Students study grammar deductively; that is, they 

are given the grammar rules and examples, memorize them, and apply the rules to 

other examples. They also learn grammatical paradigms such as verb conjugations 

and they memorize native-language equivalents for target-language vocabulary 

words (Larsen & Freeman, 2004). 

2.2.2 Direct Method 

 Direct method is applied when grammar translation method is considered 

not very effective anymore. The purpose of this method is to train the student 

learn how to communicate in the target language. Therefore, students should learn 

to think in the target language. They need to associate meaning and the target 

language directly (Diller, 1978 cited in Larsen & Freeman, 2004). Moreover, 

Richards and Rogers (2001) explain that teacher must encourage direct and 

spontaneous use of foreign language in the classroom. Then the students will be 

able to induce the rule of grammar.  
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The teacher, in this method, demonstrates the meaning using realia, 

pictures, or pantomime. He will not translate it into students' native language. 

Furthermore, Grammar is taught inductively. Students figure out the rule or 

generalization from the examples and practice vocabulary by using new words in 

complete sentences. Although the teacher directs the class activities, the student 

role is less passive than in the Grammar-Translation Method. The teacher and the 

students are more like partners in the teaching learning process (Larsen & 

Freeman, 2004).  

2.2.3 Audio-Lingual Method 

 Audio-lingual method is like direct method that used oral based approach. 

However, this method has a strong theoretical base in linguistics and psychology. 

It was thought that the way to acquire the sentence patterns of the target language 

was through conditioning-helping learners to respond correctly to stimulate 

through shaping and reinforcement (Skinner, 1957 cited in Larsen & Freeman, 

2004).  

In this method, new vocabulary and structural patterns are presented 

through dialogs. The dialogs are learned through imitation and repetition. 

Students' successful responses are positively reinforced. Students do not need 

explicit grammar rules because the cultural information is contextualized in the 

dialogs or presented by the teacher. The teacher is like an orchestra leader, 

directing and controlling the language behavior of her students. She is also 

responsible for providing her students wit h a good mod el for imitation (Larsen & 

Freeman, 2004). 

2.2.4 Silent Way 

 Silent way is a method which use the language for self-expression or 

express students’ thought, perceptions, and feelings (Celce-Murcia, 1991 cited in 

Larsen & Freeman, 2004). This method can only be used if students already know 

something unknown before. Teacher does passively communication while 

students actively respond the teacher’s hand directing in engaging the language. 
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Thus, students need to develop independence from the teacher to develop their 

own inner criteria for correctness.  

Students begin their study of the language through its basic building 

blocks, its sounds. These are introduced through a language-specific sound-color 

chart. They learn the spellings that correspond to the sounds and how to read and 

pronounce words properly through sounds that student already know from their 

knowledge of their native language and teachers lead their students to associate 

the sounds of the target language with particular colors. Unlike Audio-Lingual 

Method, this method provides the students a great deal of practice with target 

language structure without repetition for its own sake. They gain autonomy in the 

language by exploring it and making choices (Larsen & Freeman, 2004). 

2.2.5 Desuggestopedia 

 The desuggestopedia uses affective-humanistic approach in which there 

are respects for students’ feelings. This method is accomplished by suggesting the 

psychological barriers students to the learning situation and uses techniques to 

activate the 'paracouscious' part of the mind (Lozanos, 1988 cited in Larsen & 

Freeman, 2004). The teacher who uses this method believes that students’ 

confidence would give positive effect toward their learning process. It means this 

method can help students to eliminate the fear that can be caused a failure in 

studying.  

The desuggestopedia generally conducted in a classroom which is bright 

and cheerful. The use of the fine arts such as music, picture and posters are also 

important in this class. There posters display grammatical information about the 

target language and hung around the room in order to take advantage of students' 

peripheral learning. While music is used to activate the students’ left and right 

brain. In the way, teacher reads the dialog, matching her voice to the rhythm and 

pitch of the music.  The students will follow the target language dialog as the 

teacher reads it out loud (Larsen & Freeman, 2004). 
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2.2.6 Community Language Learning 

 Community language learning method takes its principles from the more 

general Counseling-Learning approach developed by Charles A. Curran (Brown, 

1994 cited in Larsen & Freeman, 2004). This method consider the students as 

'whole persons.' Whole-person learning means that teachers consider not only 

students' intellect, but also have some understanding of the relationship among 

students' feelings, physical reactions, instinctive protective reactions, and desire to 

learn. Both teacher and students work at building trust in one another and the 

learning process. Curran believed that a way to deal with the fears of students is 

the teachers become 'language counselors’ which means someone who is a skillful 

understander of the struggle students as they attempt to internalize another 

language. In this method, at the beginning of the process, the focus is on ‘sharing 

and belonging between persons through the language tasks’. Then the focus shifts 

more to the target language which becomes the group's individual and shared 

identity (Larsen & Freeman, 2004). 

2.2.7 Total physical Response 

 Total physical response developed from the principles of Comprehension 

Approach. Winitz (1981 cited in Larsen & Freeman, 2004) argues that ‘language 

learning should start first with understanding and later proceed to production’. It 

seems like how an infant acquires the native language. Total physical response 

allows students to achieve understanding of any target language by performing the 

actions of teacher’s instruction (Asher, 1996 cited in Larsen & Freeman, 2004). 

Students will enjoy their experiences in learning to communicate foreign 

language. This method could reduce the students’ stress when studying foreign 

languages and encourage them to persist in their study beyond the beginning level 

of proficiency.  

The teaching learning process could be described like this. The first phase 

of a lesson is one of modeling. The instructor issues commands to few students, 

then performs the actions with them. In the second phase, these same students 

demonstrate that they can understand the commands by performing the m alone. 
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After learning to respond to some oral commands, the students learn to read and 

write them. When students are ready to speak, they become the ones who issue the 

commands. After students begin speaking, activities expand to include skits and 

games (Larsen & Freeman, 2004). 

2.2.8 Communicative Language Teaching 

 Communicative language teaching is aimed to apply theoretical 

perspective of the Communicative Approach by making communicative 

competence in the goal of language teaching and by acknowledging the 

interdependence of language and communication. It means that students not only 

mastering the linguistic structures, but also unable to use the language within 

social context (Widdowson, 1978 cited in Larsen & Freeman, 2004).   

The goal of this method is to enable students to communicate in the target 

language. That is why almost everything that is done with a communicative intent. 

Students use the language through truly communicative activities such as games, 

role plays, and problem-solving tasks which contain three features in common: 

information gap, choice and feedback. Therefore, the teacher's major 

responsibility is to establish situations likely to promote communication (Larsen 

& Freeman, 2004). 

According to those teaching method, it is almost certain that those are 

likely to be implemented for teaching speaking because those method offer 

coherent set of links between principle and technique which could support, train 

and improve student speaking skill. However, selecting appropriate method to 

achieve successful speaking class must be based on students condition and 

learning outcome. How a method is implemented in the classroom is going to be 

affected not only by teacher's own understanding, beliefs, style, and level of 

experience but also by who the students are, students and the teacher's 

expectations of appropriate social roles. Thus, it is seemed that not all the methods 

are appropriate in any speaking class (Larsen & freeman, 2004).   
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2.3 Teaching English for specific purpose 

2.3.1 English for specific purpose 

 English for Specific Purposes (ESP) or English for Special Purposes has 

arisen as a term in the 1960’s as it became increasingly aware that general English 

courses frequently did not meet learner wants. Hutchinson and Waters (1987) 

defines English for specific purposes (ESP) as ‘an approach to language teaching 

in which all decisions as to contents and method are based on the learners’ reason 

for learning’. Then, Paltridge and Starfield (2013) remark ESP refers to the 

teaching and learning of English as a second or foreign language where the goal 

of the learners is to use English in a particular domain. Moreover, Day and 

Krzanowski (2011) argue that ESP involves teaching and learning the specific 

skills and language needed by particular learners for a particular purpose. The P in 

ESP is always a professional purpose – a set of skills that learners currently need 

in their work or will need in their professional careers. It means that ESP class is 

designed to provide an opportunity for students to develop their English more 

communicatively and meaningfully.  

 According to Belcher (2009), ESP has now expanded to include other 

areas such as English for academic purposes (EAP), English for occupational 

purposes (EOP), English for vocational purposes (EVP), English for medical 

purposes (EMP), English for business purposes (EBP), English for legal purposes 

(ELP), and English for sociocultural purposes (ESCP). Based on those areas of 

ESP, there are different purpose-oriented ESP courses design which based on the 

specific needs of learners of a particular discipline (Chen, 2006). Thus, Paltridge 

and Starfield (2013) claim  a key feature of an ESP course is that the content and 

aims of the course are oriented to the specific needs of the learners. Hutchinson 

and Waters (1987) state that in designing ESP course, the ESP course designers 

need to conduct needs analyses to ascertain the learners’ target needs and learning 

needs then integrate the required linguistic elements and skills into the syllabus.  
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2.3.2 ESP Need Analysis  

Needs analysis refers to the techniques for collecting and assessing 

information relevant to course design: it is the means of establishing the how and 

what of a course. It is a continuous process. Needs is actually an umbrella term 

that embraces many aspects in teaching and learning preferences (Hyland, 2006). 

As noted by Flowerdew (2013), needs analysis is the first stage in ESP course 

development, followed by curriculum design, materials selection, methodology, 

assessment, and evaluation.  

Basturkmen (2010) argues need analysis is a process to identify the 

language and skill is used in determining and refining the content and method of 

ESP course.  The need analysis process involved, (1) target situations analysis to 

identify tasks, activities, and skills learners will be using English for, (2) discourse 

analysis to describe the language used in the course, (3) present situation analysis 

to identify what learners do and do not know and can or cannot do in relation to 

the demands of target language, (4) learner factor analysis to identify learners 

factors such as motivation, how they learn and perceptions of their needs, and (5) 

teaching context analysis to identify factors related to the environment in which 

the course will run. It means need analysis is a pre-course design process in which 

information is gathered to help the teacher or course developer decide what the 

course should focus on, what content in terms of language or skills to include and 

what teaching/learning methods to employ. Also, it is key component in ESP 

course design and development.  

Basturkmen  (2010)  mentioned  that in need analysis, various types of 

data can be taken from questionnaires, interviews, observations of interaction, and 

analysis of language use in the target situation, test of performance and 

observations of ESP learners. Sysoyev (2000) observes even though very 

important, students' data should not be overused. Finding out this information 

does not mean that teachers should teach only what their students want. However, 

in developing a new course, students' analysis will help teachers bring together the 
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required and desired in formulating goals and objectives, conceptualizing the 

content of the course, selecting teaching materials, and course assessment. 

2.3.3 ESP Course Design 

 Hutchinson and Waters (1987) state course design is prosess in which the 

raw data about learning need is interpreted in order to produce an integrated series 

of teaching and learning experience. After completing the need analysis, Sysoyev 

(2000) suggests five steps for ESP course designer in developing ESP course.       

Firstly, ESP course designer reqiures to formulate the goal and objective 

for a particular course to create a clear picture of what the course is going to be 

about. As Graves (1996) explains, goals are general statements or the final 

destination of students will need to achieve. Objectives express certain ways of 

achieving the goals. Clear understanding of goals and objectives will help teachers 

to be sure what material to teach, and when and how it should be taught. In order 

to avoid de-motivation, the goals should be realistic and the objectives should be 

appropriate to the goals (Nunan, 1988 cited in Sysoyev, 2000).    

 Next step in developing ESP course is conceptualizing the content. Jiajing 

(2000) points out another issue to take into consideration  is that grammatical 

functions, acquisition skills, terminology, specific functions of dicipline content. 

Gatehouse (2001) also integrates General English language content and 

acquisition skills when developing the curriculum for language preparation for 

employment in the health sciences.  

Third step is selecting and developing materials. Choosing ESP materials 

determines the running of the course and underlines content of the lesson (Bracaj, 

2014). Charter (1983 cited in Gatehouse, 2001) states that the use of authentic 

materials is offered for intermediate or advanved level which can be modified or 

unmodified by ESP teacher.  

 Fourthly, ESP teachers start planning a course. It is including  choosing 

method, technique, and strategic of teaching.  Sysoyev (2000) remains that ESP 
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teacher should be flexible in course planning such adjust the syllabus and make 

slight changes in the course while teaching, so that he can best address students 

interests and needs. 

The last step in developing ESP course  is evaluating the course. Teachers 

should evaluate their courses to improve and promote their effectiveness. 

Evaluation can be done in two different ways: implicitly and explicitly. Implicit 

evaluation takes place during the semester. Explicit evaluation may take place at 

the end of the course or after students have experienced it (Sysoyev, 2000).   

Basturkmen (2010) agrees that course development as an on going 

process. Teacher will have different students with different needs and background. 

That would make it necessary and important to modify every course and adjust it 

to particular group of students.  

2.3.4 Role of ESP Teacher  

Dudley Evans and St. John (1998) identify five key roles for the ESP 

practitioner: They  use the term “practitioner” rather than “teacher” to emphasize 

that ESP work involves much more than teaching.  

The first role is a teacher. The teacher has purpose to help students to learn 

and  generate real, authentic communication in the classroom on the grounds of 

students’ knowledge. However, In ESP classes, the teacher is not a “primary 

knower”. The students themselves are frequently the primary knower of the 

learning content.  

Secondly, ESP practitioner plays role as a course designer and material 

provider. Hutchinson and Waters (1987) state that ESP teacher will have to deal 

with need analysis, syllabus design, materials writing or adaptation and 

evaluation. ESP practitioners also often have to provide the material for the 

course. This involves selection of published material, adapting material if it is not 

suitable, or writing it. Moreover, ESP practitioners need to assess the 



21 
 

effectiveness of the teaching material used whether it is published or self-

produced.  

Next role of ESP practitioner is a researcher. Research is needed to decide 

appropriate materials for the classroom although the particular textbook exists. 

Also, to investigate the need of learners, ESP practitioners have to make need 

analysis in which it is an on going process.  

Fourth role of ESP practitioner is collaborator. ESP Practitioner must first 

work closely with field specialists to meet the specific needs of the learners and 

adopt the methodology and activities of the target discipline. If it is not possible, 

they must collaborate more closely with the learners, who are more familiar with 

the specialized content of materials than the ESP Practitioner.  

The last role of ESP practitioner is evaluator. It is needed to assess 

whether the learners have been able to use what they learned, evaluation of course 

design and teaching materials should be done while the course is being taught, at 

the end of the course and after the course has finished. Evaluation through 

discussion and on-going needs analysis can be used to adapt the syllabus. 

 

 

  


