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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter will explain about some theory of the topic related with the 

study. It covers the discussion about (1) Errors and Mistakes, (2) Error Analysis, 

(3) Errors Classifications, (3) Writing, and (4) Recount Text. 

2.1 Errors and Mistakes 

Error and mistakes is two different aspects that must be regarded by 

researchers in order to analyze the learner language in an appropriate perspective. 

Errors are a reflection of learners’ competence which is done incorrectly. Mostly, 

it comes from the adult deviation in grammar of a native speaker. In other cases, 

errors and mistakes sometimes cannot be differentiated. An error cannot be self-

corrected while mistakes can be self-corrected if the deviation is point out to the 

speaker (James, 1998 cited in Brown, 2007). However, the learner’s capacity for 

self-correction can objectively observe only if the learner actually self-corrects. 

Therefore, if there is no self-correction occurs, we cannot just directly give a 

decision for the identifying error and mistakes.  

Even so, mistake cannot be described as an error. A mistake refers to a 

performance error that can be said as a slip which is as a failure performance of 

utilizing a known system correctly (Brown, 2007). Truly, all people make mistakes 

whether in their native and second language situations. Native speakers are 

normally capable of recognizing and correcting the mistakes which are not actually 
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the result of a deficiency in competence but as the result of temporary breakdown 

or imperfection in the process of producing the language. 

To have a better understanding on the different between errors and mistake, 

it is provided in the example as follows: “Mary eats a piece of cake.”. On other 

occasions, if the English learners say the sentence “You eats a piece of cake”, “they 

buys a piece of cake”, and so forth, it can be concluded that there are any error in 

this sentence. In that case, English learners are indicated that they cannot 

distinguish the verb whether it use the addition of “s/es” or not. In contrast, if the 

English learners say the correct sentence on other occasions such as “You eat a 

piece of cake”, “they buy a piece of cake”, and so forth, it can be seen that there is 

a possible reason which trigger the speaker to say the incorrect sentence. The reason 

is a slip which is the speakers realize that there is a failure in the language 

performance (Brown, 2007).  

2.2 Error Analysis 

According to Corder (1967) cited in Ekaningtyas (2015), error analysis is the 

process of study on the language learning investigation. The error can be analyzed 

only if the learners make any errors. Brown (2007) stated that the learners’ errors 

can be observed, analyzed, and classified. Any error made by learners such as 

mistakes, misjudgment, miscalculation and erroneous assumption form is the 

important aspect which is due to acquire the information.   

Putra (2015) in his unpublished thesis entitled Errors in Using Simple Past 

Tense in Writing Recount Text Made by the Eight Grade Students of SMPN 11 

Malang shows the example of error analysis using surface strategy taxonomy. The 
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example is “We photos with the tourist.”. This sentence is categorized in omission 

error which the correct sentence must be “We took photos with the tourist.” The 

researcher see that there is no verb which is omitted by the writer.  

2.3 Errors Classifications 

According to Dulay (1982) cited in Ekaningtyas (2015), classification of 

errors can be divided into four categories. They are Linguistic Category, Surface 

Strategy, Comparative Taxonomy and Communicative Effect Taxonomy.  

2.3.1 Linguistic Category 

The linguistic category taxonomies are the errors in the language component 

and the particular linguistic constituent. Those include phonology (pronunciation), 

syntax and morphology (grammar), semantics and lexicon (meaning and 

vocabulary), and discourse. For instant, the errors in the syntax may find in the main 

or subordinate clause and within a clause (i.e., the noun phrase, auxiliary, verb 

phrase, preposition, adverb, adjective, etc.) (Rusandi, 2012). 

For example:  

Correct sentence: I had a euro yesterday 

Incorrect sentence: I had an euro yesterday 

2.3.2 Surface Strategy 

Surface strategy taxonomy touches the structure that learners may omit or add 

an item which is necessary or unnecessary. Also, they may misinform or misorder 

some items of the sentence. Moreover, according to Dulay (1982) in Putra (2015) 

stated that this strategy is divided into four categories as follows:  
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1) Omission

The errors occur when there is a lose item that must be present in a certain 

sentence. For example: 

Correct sentence: Mary was sleeping. 

Incorrect sentence: Mary sleeping. 

2) Addition

The errors occur when there is an additional item that should not be 

performed in a certain sentence. This error is divided into three kinds of error: 

double marking, regularization and simple addition. 

a. Double marking is the error which the writer put two items in the same

feature.

Correct sentence: I did not open the gift.

Incorrect sentence: I did not opened the gift.

b. Regularization is the error which the learner applies the regular rule

connected with the using of regular or irregular verb.

Correct sentence: I gave her the flower.

Incorrect sentence: I gived her the flower.

c. Simple addition is the error which the learner adds a particular feature in the

form of simple addition.

Correct sentence: I gave her a flower.

Incorrect sentence: I gave her a flowers.
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3) Misinformation 

 The error is related with the use of morpheme or structure in the wrong way. 

This error is divided into three types of errors as follow: regularization, archi-

form and alternating form. 

a. Regularization is the errors that are caused of misunderstanding in the using 

of regular marked placed in irregular verb. 

Correct sentence: I drink a black coffee. 

Incorrect sentence: I drinked a black coffee. 

b. Archi-form is the errors that the learners use a certain characteristic of form 

to represent a sentence in a certain of class.  

Correct sentence: I was very excited. 

Incorrect sentence: I am very excited. 

Note: the sentence using in recount text apply simple past tense. 

c. Alternating form is the error which the learners apply a certain word as the 

alternating form of a specific class. 

Correct sentence: I gave him a candy. 

Incorrect sentence: I gave he a candy. 

4) Misordering 

 The error relates with the incorrect placement of a morpheme or group of 

morpheme in a sentence. For example: 

Correct sentence: I went to the store. 

Incorrect sentence: I to the store went 

. 
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2.3.3 Comparative Taxonomy 

The errors classification of comparative taxonomy is in the field of 

comparison between the structure of the second language errors and other certain 

types of language constructions. For instance, in order to know the structure errors 

of someone with English as his or her second language, the researcher may compare 

with the structure errors that are produced by the children with English as their first 

language. For example:  

Correct sentence:  My mom gave me sweet corn two days ago. 

Incorrect sentence: My mom gave me corn sweet two days ago.  

2.3.4 Communicative Effect Taxonomy 

The communicative effect taxonomy links with errors that affect on the 

listener or reader perspective. In this case, the error may be caused by 

miscommunication or the incomplete input. For example:  

English language use many people. 

From the example above, we can see that the sentence which the speaker means 

should be “English language is used by many people” or the other option “many 

people use English Language”.  

2.4 Writing 

Writing can be described as a sequence production of sentences which is 

arranged in a particular order and linked together in a certain way (Byrne, 1984 

cited in Cahyono, 2010).  Cahyono (2010) stated that writing is one of the language 
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skills that cannot acquire by itself and it must be taught and trained well. This skill 

needs many exposures which can encourage the production of language. Those 

exposures can be earned by reading and listening as the input of the language. 

Instantly, language learners can use their experience in practicing their writing skill 

such as writing a dairy book. It is an easy way for them to write something that they 

understand outside of the classroom activity.    

2.4.1 Writing processes 

In order to have a clear writing, learner needs to conduct some steps of writing 

process. That processes as follows: 

a. Generate ideas: this kind of process gives the opportunity to decide what the 

learners will write about. It is also completed with some questions that will 

be a guideline for the learners in writing process. Teacher can lead learners to 

do the brainstorming, concept mapping, or graphic organizers. 

b. Draft: this part allows learners to put down their ideas on paper. It can be 

written about the ideas, words or language patterns. 

c. Revise: learners explain and expand the content of their writing. Also, they 

have to confirm the logical sequence of sentences. 

d. Edit: this part leads learners to make a final change, corrections, notes to 

review in future lesson, and type and amount of editing. It also includes 

spelling, punctuation and grammar correction. 

e. Publish: the last process allows learners to share their writing with others.    
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2.5 Recount text 

Recount text is a text which tells about someone’s experience that happen 

in a past. Moreover, the purpose of this text is to entertain and amuse people by 

retelling someone’s experience. This text expresses the feeling, emotion, and 

attitude of the narrator about the story. There are some sequences of events that 

will be express in this text by the narrator.  

2.5.1 The Generic Structure of Recount Text 

Like other texts, recount text has the generic structure that makes the story 

retell with a significant way. In English K-6 Moduls (1998) and Haryanto (2012) 

explain some generic structures used in recount text, they are as follows: 

a. Orientation: the narrator gives and tells the information about ‘who’, ‘where’ 

and ‘when’ the story occurs. For example:  

I joined the Traditional Dance Competition in Jakarta last year. 

who                                                                                       where          when 

 

b. Events: the narrator tells about a record of events that usually recounted in the 

chronological order and remarks by conjunctions and time connectives such as 

but, and, then, after that, etc.  It also tells about the personal comment that are 

interspersed throughout the record of events. For example: 

We only had one day in Jakarta. We went there by plan. We left at 6 a.m. and 

arrived in Jakarta at 7 a.m. Then, we took a taxi to take us to the place where 

the competition was held. It took an hour to get there. There were already some 

participants when we arrived. The competition would star in an hour. 
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This example shows there is a chronological order which the writer tries to 

tell the event in series. In the 4th sentence there is a word “then” which is show 

the chronological order of the story. Moreover, in the 5th sentence, the narrator 

tries to tell his personal comment from the previous sentence. In the previous 

sentence, the narrator tells “Then, we took a taxi to take us to the place where 

the competition was held.” which the next sentence is supported by narrators’ 

comment about how long to get to the competition place “It took an hour to get 

there”. 

c. Re-orientation: this part tells about the summary of the sequence events.  

For example: Finally, we went back to Yogyakarta in the evening. We were so 

tired. However, we were satisfied because our effort was not useless. 

d. Using noun and pronouns to identify people, animals or things involved in the 

story (i.e., David, the monkey, we) 

e. Using past tense to locate events in relation to speaker’s or writer’s time.  

For Example: 

We went to the zoo. 

S      V2    Complement 

f. Using conjunctions and time connectives to sequence the events (i.e., and, but, 

then, after that) 

g. Using adverbs and adverbial phrases to indicate place and time (i.e., yesterday, 

at my house, slowly) 

h. Using adjectives to describe nouns (i.e., beautiful, funny, interesting) 

 




