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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

Presenting theoretical overviews benefit for providing clear information that 

are relevant to the study. In this chapter, the researcher divides the explanations into 

four sections, which are writing for English foreign language learners, instructional 

strategies, graphic organizers, and review of related studies. In brief, each section 

is going to be conveyed below.  

2.1 Writing for English Foreign Language Learners  

There are various definitions about writing. Brown (2004, p. 218) states that 

writing is a skill for recording the author’s voice and emphasizing grammatical 

structure and lexical features. In addition, according to Harmer (2007, p. 255), 

writing is remarked as a communication medium to transfer thought, ideas and 

feeling in written form with the intention of content, organization and mechanism. 

It might be concluded that writing is the author recording, which has been structured 

based on the linguistic features in the written form.  

Teaching writing for foreign learners of English is fundamentally different 

from teaching the native learners. Hinkel (2004, pp. 10-11) explains that several 

distinctions among the first and second language acquisition are able to be 

recognized in practical features of written text and discourse. In certain cases, many 

of the L2 learners do not proficient at the foreign language features. Consequently, 

they are lack of planning, which is continuously lack of accuracy, organizing 

material, rhetorical convention, and lexical variety. In short, English learners have 

to face some challenges to follow up the writing instruction, especially in linguistic 

skills.  
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Another perspective is coming from Dewi (2013), who investigates deeply 

about process of writing for foreign students. She stated that English learners have 

to face further difficulties, because they are supposed to write using accurate 

English structure, which is different from the structure in their first language. As 

fact, the English writing compositions are quite different from other language roles. 

In several countries, the differentiation among their first and English includes 

sentence structure, grammar or even words spelling, which the EFL learners should 

adapt with it to arrange a simple sentence. Moreover, to create a writing, the English 

learners might have hard time to compose, organize and analyze idea before the 

idea being transferred to the target language. Therefore, the students’ writing for 

English foreign language naturally demand much effort and training in order to be 

familiar at the composition and developing idea. 

2.1.1 The Importance of Writing for English Foreign Language Learners 

Writing takes an indispensable ability for the foreign language learners. It 

is a useful way to upgrade knowledge and highlight the brainpower (Tayib, 2015). 

Articulately, writing assists the reader to comprehend the author’s voice, which may 

be used to enhance the information on the human brain as well as sharpen the 

intelligences in practicing the target language. Moreover, when someone writes, she 

or he is activating the work brain in transferring expressive ideas to the person who 

reads (Dewi, 2013). In brief, foreign language learners possibly elevate information 

and improve their skills through a piece of writing.   

Another point of view is revealed by Brown (2004), who claims that a piece 

of writing likely become the consideration of self-qualification in worldwide 

literate community. Since English is well-known as a global language, writing for 
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EFL learners might be granted to achieve employment. The job hunters would 

require to voice about themselves into the cover letter or resume which assists them 

in taking away the next level of selection, an interview. In addition, writing in a 

foreign language is a confirmation of experiences and personal views of the learners 

for interacting in global networks. In conclusion, the importance of writing for 

English foreign language learners is to reveal the self-quality in getting involve into 

the world community.  

2.1.2 The Process of English Writing for Foreign Language Learners 

The process of writing is separated into progressive levels. There are four 

levels starting from prewriting, drafting, revising, to publishing to produce a writing 

(Harmer, 2007), which are portrayed below: 

1. Prewriting: a process of generating idea by using template or display idea in 

simple phrases or sentences.  

2. Drafting: a process of organizing information by using link of relevant idea into 

a draft without fear of making mistakes in the writing features.  

3. Revising: a process of correcting the mistakes, rearranging the structure and 

rechecking the writing features based on the identified mistake in pair or teacher 

consultation.  

4. Publishing: a process of publishing the final written product by submitting to 

the teacher or reader.  

Furthermore, Brown (2001) argues that several features are engaged as well in the 

process of writing, including generating ideas, coherently organizing idea, 

discourse making, and rhetorical convention. Thus, producing a written text 

contains of structural stages and considerable features. 
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2.2 Language Teaching and Learning Using Instructional Strategies 

Nowadays, independent learning is one of educators’ target. It means that 

teachers expect to explore the various options to encourage self-learning. An 

ordering solution to make the students walking on the path is providing instruction. 

Articulately, instruction is explained as interaction between teacher, students and 

the learning material or source. In addition, the existence of instruction is connected 

to several terms (Majid, 2013), those are: 

1. Instructional model is a systematically conceptual and procedural teaching and 

learning process that is arranged to reach the objective and has a function as a 

guidance to hold the classroom activities (p. 13).  

2. Instructional approach is a scenario that is designed by teacher in teaching and 

learning process (p. 19).  

3. Instructional method is an implementation of approach (Harmer, 2007, p. 78).  

4. Instructional strategies is a structured plan in learning, which is designed in order 

to achieve the objectives (p. 6).  

5. Instructional technique is a specific attribute of managing learning activities in 

order to help teacher and students to step in line (p. 24). 

It might be debated that giving instruction to the students may support them in 

achieving independent learning.  

The relationships among instructional terms are supporting one into another. 

Instructional model takes the role as a frame of the instruction, which covers the 

other elements. In fact, an instructional strategy is engaged into learning activities 

relying on the approach, while the way it goes referring to applied method. Then, 
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teacher selects the relevant technique to realize the plan in the class. In brief, the 

terms of instructions have a solid relation.   

Instructional strategies cope with almost of the whole terms of the learning, 

starting from the approach up to the evaluation, in order to achieve the teacher and 

students’ interaction (Majid, 2013, p. 6). Five common types of instructional 

strategies are defined as follow (Keese, 2014). Firstly, direct instruction is a teacher-

directed instruction. Secondly, indirect instruction is a student-oriented instruction. 

Thirdly, experiential learning is students experienced-orientation that is adopted in 

the learning. Then, independent study encourages students to plan and measure their 

improvement by themselves while the teacher as a guidance. Lastly, interactive 

instruction is involving students on discussion or sharing in learning. Therefore, 

instructional strategies are classified into five specifications.  

2.3 Graphic Organizers 

Some authors explain about the definition of graphic organizers, among 

them are Ausubel and Parker. Graphic organizers are firstly announced by David 

Ausubel in 1969 on his glossary, he states that graphic organizers are like a bridge, 

which link the gap among the learner’s prior knowledge and what they have to learn 

(Culbert, 1998, pp. 3-4). In addition, According to Parker (2007, p. 4),  

“Graphic organizers are visual representation that help gather and sort 

information. They help students see patterns and relationship between 

the given information. With only a few words, concepts are clarified, 

information and ideas are organized, and complex relationships are 

shown between the elements…” 

 

It has been inferred that graphic organizers are a visual display of idea or concept, 

which isolate and highlight the desired information through the given instruction. 
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In short, graphic organizers are the probable instructional strategies to enhance 

students’ comprehension. 

Graphic organizers are an attribute of organizing thoughts. The users may 

use graphic organizers to visually depict an idea through sequences or charts. In 

contrast, a mind map is another depict ideas, which does not involve a chart or 

sequence, but it more concerns on connecting the portion of learned material 

hierarchically. Mind mapping is a graphic technique used to represent ideas and 

concepts to be clearer thinking, which is firstly announced by Tony Buzan 

(Philipapeters, 2015). Either graphic organizer or mind mapping could be used for 

brainstorming purposes to illustrate knowledge. Hong Kong Education Department 

(2001) releases that mind mapping is a division of hierarchical organizers, which 

means that mind map is one of graphic organizer followers. In short, the handlers 

could engage this learning tools to brainstorm before the learning project being 

held.  

2.3.1 Types of Graphic Organizers 

Graphic organizers come in frequent varieties and are suited to particular 

type of information. Education Oasis (2016) releases 54 kinds of graphic 

organizers. They have six categories and the branches. Meanwhile, Mcknight 

(2010) mentions that there are 100 applicable graphic organizers in teaching and 

learning activities. In brief, graphic organizers cover a broad collection of 

templating idea. 

As the fact, kinds of graphic organizers do not have a regularity, which 

indicates that every study has different conventions. Hong Kong Education 

Development Institution (2001) claims that graphic organizers are combined and 
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integrated into the learning activities; more specific, they refer to the basic category 

of graphic organizers, while the illustration of them are shown in the figure 2.1 as 

below: 

 
Figure 2.1: The Basic Category of Graphic Organizers 

(Adopted from Hong Kong Education Department, 2001) 

 

Based on the figure above, it might be categorized that (1) cyclical organizers are 

an organizer by drawing the process, (2) conceptual organizers are a concept map 

supporting facts of knowledge or learning, (3) sequential organizers are an 

organizer with chronological event, and (4) hierarchical organizers are narrowing 

down the conceptual. In conclusion, there is no consistency in graphic organizers 

classifications, but it exists a guidance to develop it. 
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2.3.2 The Benefits of Graphic Organizers 

The specific aims of graphic organizers are separated based on the students 

and teacher’s point of view (Hong Kong (China). Curriculum Development 

Institute. Personal, 2001). For the students, graphic organizers are useful for: (1) 

comprehending the whole concept of information, (2) recording the relation of 

knowledge, (3) illuminating and establishing thought, (4) increasing retention, (5) 

understanding text, (6) identifying and integrating different perspective. Hence, 

graphic organizers assist the students to gain better understanding in the lesson.  

Meanwhile, graphic organizers might be useful for the teacher while 

conducting learning process. They are practiced to: (1) illustrate and portray the 

relation of content, (2) create interactive instruction, (3) assist the visual learners to 

obtain the comprehension efficiently, (4) encourage learners, (5) facilitate the 

prewriting activity, and (6) consider the students’ prior knowledge. Hereafter, 

graphic organizers have numerous positive values to be intervened into the 

classroom activities regarding to the teacher’s standpoint. 

2.3.3 The Issue of Implementing Graphic Organizers  

Graphic organizers has become a branch of instructional strategies 

considering several assumptions (Adu-Gyamfi, 2014). This strategy drags the 

students’ attention to the lesson and activates the prior knowledge. Then, electing 

the desired information and synchronizing with the students’ necessity are the 

follow up. Therefore, these details conclude that graphic organizers are a part of 

teaching instructional strategies.  

While implementing graphic organizers, there are some points that need to 

be alarmed (Borer; 2014 and Nikolai; 2015). Firstly, graphic organizer is time-
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consuming in the implementation, occasionally lack of students’ confidence is 

detected when it used. Secondly, decreasing note taking is another challenge for 

instructor when use this concept map. The students would tend to depend on the 

teacher’s note. Lastly, graphic organizers may be missing out of the valuably 

received feedback for learners. In conclusion, time-consuming, decreasing note 

taking, and missing out the feedback are the harmful of incorporating graphic 

organizers. 

The other evaluation derives from Strangman and friends (2014), who study 

the considered aspects that influence the use of graphic organizers. Firstly, the 

higher education level has been reported to be the most challenging school grade in 

implementing graphic organizers into the lesson. It indicates that the higher grades 

of education create the higher risk of using graphic organizers. Furthermore, the 

improvement has been noted once the graphic organizers are engaged for whilst 

activity rather than pre-activity. Thirdly, graphic organizers would be helpful since 

they used with practical instruction, specifically for collaborative learning, which 

involves teacher or group discussion and the given feedback. In short, the educator 

requests to put attention on students’ grade level, point of implementation and 

instructional content when utilizing graphic organizers into the learning activities. 

Meanwhile based on their findings, it was revealed that graphic organizers 

positively impact to the teaching and language learning process, even for across 

academic subjects. In addition, the students with and without disabilities also might 

integrate graphic organizer. In brief, the across academic subject and students’ 

condition are not the big deal of implementing graphic organizers in the classroom 

activities (Strangman, 2014). 
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2.3.4 The Steps of Implementing Graphic Organizers 

While implementing graphic organizers into classroom activities, there are 

several structural steps. Hong Kong Education Development Institution (2001) 

recommends the following steps. Thus, those steps are described as follows: 

1. Introducing graphic organizers. Teacher familiarizes the graphic organizers and 

its outline to the students in front of the class.  

2. Explaining the objectives of using graphic organizers. Teacher stimulates the 

students to know the aims of integrating graphic organizers for the lesson.  

3. Providing relevant graphic organizers with the topic. Teacher also clarifies the 

different combination of graphic organizers with the topic in order to distinguish 

the category of graphic organizers. 

4. Illustrating graphic organizers to the students. Techer and students work together 

to fill out the organizers using words, phrase, or a sentence or two. 

5. Assigning graphic organizers for individual, pair, or group work. Students do 

their exercise several times in either group or individual work, then teacher gives 

feedback to the pupils’ work.  

6. Reflecting the use of graphic organizers. Teacher and students review what they 

have learnt and take note of the barrier of using graphic organizers. 

Another option moves toward Dewi (2013), who mentions the steps of using 

graphic organizers in the class. It is begun with “(1) categorizing, (2) brainstorming 

the ideas with a summary sentence, (3) placing the thesis statement in the center of 

the organizers, (4) writing the supporting ideas, (5) adding more details, (6) writing 

a wrap-up sentences, and (7) adding transition words.” In conclusion, the guided 

instructions are delivered to integrate graphic organizers to the lesson.   
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2.4 Review of Related Studies 

Integrating graphic organizers into writing activities is developed by 

Benjamin Bloom’s taxonomy (Conklin, 2006). Graphic organizers offer several 

steps to produce students’ original writing. While teacher demands the students to 

fill out the graphic, they summarize it and take the note based on their need, which 

indicates that most of them have different record in order to develop their individual 

paragraph. In brief, Bloom’s taxonomy constructs the combination of graphic 

organizers and writing. 

Howard Garner has known as the pioneers of incorporating various 

modalities of learning in order to familiarize the students’ requisite. By 

understanding the element and generic structure of the text enables the author to 

adopt it while she or he produces a piece of writing. In fact, graphic organizers 

present a solid visual picture of idea, they accurately connect and relate the fact, 

new information and terms (McKnight, 2010). When it is connected to writing, 

graphic organizers assist the students to comprehend how the story drawn through 

analyzing the presented text before drafting. It is probable to be stated that the more 

analyzed text is using graphic organizers on the lesson, the more likely students to 

create outstanding writing performance. 

The researcher comprises the previous studies in order to facilitate the 

present study. In addition, the related studies are controlled in the use of experiment 

research. Besides, the comparison is examined based on the author, data collection 

and analysis in order to support the findings. The comparison of related studies is 

exposed in the table 2.1 as below:  
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Table 2.1: The Comparison of Related Studies 

Researcher 
Data 

Collection 
Data Analysis Findings 

Sharrock, 

Tracey 

(2008) 

Students’ 

writing test 

with and 

without the 

graphic 

organizers 

intervention 

• The writing 

rubric by 

Georgia 

Department of 

Education 

• Descriptive 

Statistics 

• T-test 

The result of data analysis 

confirmed that the students, 

who are taught by graphic 

organizers, shows 

enhancement in producing 

writing. 

Delrose, 

Laura Nicole 

(2011) 

Assessment 

Battery at pre-

test and post-

test: 

• Test of 

Language 

Development 

(TOLD)-

Intermediate 

oral sentence 

• Test of 

Written 

Language 

(TOWL) 

writing 

subtests 

• Inter-rater  

• Mauchly’s test of 

sphericity 

• The uncorrected 

F-value 

• The Greenhouse-

Geisser 

correction 

The findings presented that 

the use of graphic organizers 

categories as an essential 

strategy to overcome the 

generating sentences and 

producing complex narration. 

The complex narration could 

be determined by the complex 

syntax and discourse.  

Tayib, 

Abdul-

Majeed 

(2015) 

• Students’ 

writing 

performance  

• Writing 

attitudinal 

survey 

• Writing rubrics 

by Georgia 

Department of 

Education 

• Survey 

• Descriptive 

statistics 

• T-test 

The result and discussion 

concluded that graphic 

organizers significantly 

improve students’ writing 

ability and positively 

influence the attitude of 

students towards writing skill.  

(Fithriyah, 2016) 

 

The table 2.1 demonstrates that varieties of data collection and analysis are 

integrated to reveal how graphic organizers contribute to students’ ability 

enhancement in writing. Therefore, incorporating diverse analysis, the previous 
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researchers had proved that graphic organizers positively increase students’ writing 

performance.  

The similarities of the present and previous study are exposed in the several 

indicators. In addition, this study has the same interested field with the previous 

research in implementing graphic organizers for the students’ writing enhancement. 

Moreover, the evaluation of writing performance would be designed based on the 

Georgia Education Department as well as the previous researchers. Then, 

conducting experiment research are another matches of the study. In conclusion, 

the connection between this research and the previous one might be perceived based 

on the variables, writing rubric assessment and research design.  

By referring to those related studies, the researcher concerns on the 

investigation of graphic organizers in elevating students’ writing performance. 

However, the differentiations among this present with previous studies are the 

grades of students and practiced text on the lesson. Indeed, the study would be held 

for 8th grade students at Islamic State Junior High School (MTsN) Pandaan-

Pasuruan. Meanwhile, the implementation of graphic organizers, it would regulate 

the types of graphic organizers in order to adjust the students’ need. In brief, 

considering the similarities and differentiations between this present study and the 

previous study, the researcher expects that graphic organizers teaching instruction 

might spread over the circumstances in language teaching and learning.  

Chapter two presents the review of related literature on this present study. It 

has already demonstrated as above. It might be concluded that the discussion of this 

chapter has determined and chapter three will cover the research method. 


