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CHAPTER I 

INTRODUCTION 

 

This chapter provides information required in introductory section. It 

conveys background of study, statement of problem, hypothesis, research purposes, 

significance of study, scope and limitation, and definition of key terms. Each unit 

is discussed as follow.  

1.1 Background of Study 

In learning English, writing has been believed to be one of the skills that are 

required for the second language learners. Harmer (2007) defines that writing is a 

communication medium to transfer thought, ideas, and feeling in written form. In 

addition, writing has several purposes. According to Tayib (2015), writing has 

benefit for communication and updates information. Furthermore, Graham (2007, 

p. 9) agrees that writing is associated to deepen and strengthen human intelligence. 

It is also believed that through writing, the reader and writer could have an 

opportunity to deal with emotions or experiences sharing to others to do the same 

for society or culture sustainability with piece of writing as the evidence. In short, 

writing is considered important for English learners in upgrading facts.  

In fact, writing becomes the part that need to be learned further. Learning 

how to write integrates the complex steps. For example, the writer should organize 

the information to obtain a coherent paragraph as well as ensure grammatical 

accuracy (Nunan, 2003, p. 89). In brief, Most of English learners perceive that 

writing is a difficult skill to be proficient at. 

As the fact, creating and establishing idea are the commonly challenging 

aspects in learning writing. The previous researchers (Huang; 2009 and  Irawati; 
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2010) have found that generating and organizing thought are remarkable substances 

while students produce a writing. Besides, an English teacher at MTsN Pandaan-

Pasuruan stated that mostly students of VIII grades have technical fears in 

prewriting activities. However, producing and uniting idea is required to assist the 

learners in setting the concept on sequence manners and avoiding overlap 

discussion on the presented paragraph (Hartono, 2014). Finally, constructing idea 

has been categorized to be the one of writing process that needs more effort. 

Graphic organizer is suggested to be a problem solving in developing 

thought. Graphic organizers devote a solid foundation for students to build up the 

idea before drafting. Equally important, Parker (2007) explains that graphic 

organizers are a virtual constructing thought to facilitate related knowledge through 

the given instruction. Moreover, Figueras (2013) argues that graphic organizers set 

into an initial strategy or planning stage for students to write. Henceforth, graphic 

organizers propose to be an essential strategy to handle the issue of organizing and 

developing idea.  

Meanwhile, graphic organizers could be categorized to be the appropriate 

learned tool because of several considerable reasons (Hongkong Education 

Department. 2001). Firstly, it is useful technique to enhance students’ learning for 

compiling information, generating ideas, analyzing or evaluating ideas, and 

reflecting it. Secondly, it is valuable to connect pieces of information and make it 

easier to recall. Then, graphic organizers allow the students to break knowledge 

into manageable chunks, so that the users may easily relate the separated ideas. 

Finally, it is used to frame the idea to be visual form. Therefore, graphic organizers 

could be publicized as the tackling issues in learning writing for the learners.  
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In the view of some researchers, they have observed that implemented 

graphic organizers positively elevated the students’ writing performance. The 

previous researchers (Sharrock; 2008, Delrose; 2009, and Tayib; 2015) revealed 

that students who were taught by using graphic organizers showed more 

improvement in the writing performance comparing to who were not. For that 

reason, this research intends to the integration of graphic organizers teaching 

instruction to overcome the writing obstacles.  

From the explanation above, the researcher remarks that graphic organizers 

contribute to the optimizing of students’ writing performance. Furthermore, the 

wide features are engaged in the process of writing, they are ‘generating ideas, 

coherently organizing idea, discourse making, and rhetorical framework’ (Brown, 

2007).  Hence, in order to facilitate the students in delivering thought and arranging 

it into sequences of event in writing, the researcher utilizes graphic organizers.  

1.2 Statement of Problem 

The research problem is constructed based on the background of the study 

and it could be formulated as below: 

Do the VIII grades students at Islamic State Junior High School (MTsN) Pandaan-

Pasuruan who are taught by using graphic organizers teaching instruction gain 

better writing performance than students who are not? 

 

1.3 Hypothesis 

In an attempt to answer the statement of problem, this study presumes that: 

Ho:  Graphic organizers teaching instruction do not contribute to the optimizing 

of students’ writing performance at Islamic State Junior High School 

(MTsN) Pandaan-Pasuruan. 
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Ha:  Graphic organizers teaching instruction contribute to the optimizing of 

students’ writing performance at Islamic State Junior High School (MTsN) 

Pandaan-Pasuruan. 

1.4 Purpose of Study 

In relation with the research question, the researcher confirms the objective 

of this research. The purpose of this study is to reveal how graphic organizers 

teaching instruction contributes to the improvement of students’ writing 

performance at Islamic State Junior High School (MTsN) Pandaan-Pasuruan. 

1.5 Significance of Study 

The findings of this present study are expected to provide positive 

contributions in theoretical and practical circumstances. Firstly, in theoretical 

framework, the researcher expects that this study could provide further information 

to strengthen the readers’ knowledge who are interested in the same field. Then in 

practical framework, the findings of this study would assist the students for all 

levels to adopt this strategy for their learning process and overcome the issue of 

establishing idea. Besides, the teachers could also practice this strategy as a flexible 

variation of learning activities. Therefore, the findings of this strategy benefit the 

reader, students and teacher.  

1.6 Scope and Limitation of Study 

During this study, the author concerns on several features. Firstly, the study 

focuses on integrating graphic organizers teaching instruction into the classroom 

activities. The theory of graphic organizers are restricted to the Ausuble’s cognitive 

theory, which is modernized by Parker (2007). Meanwhile, the practiced graphic 

organizers for writing are referring to Conklin (2006) and have been advanced by 
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Education Oasis (2016). Secondly, the enrichment of students’ writing performance 

is the outcome of this study. The writing performance regard to the evaluation of 

content, organization, style, and mechanism, which refers to the Georgia 

Department of Education. Then, the practiced text is Descriptive, because it has 

been taught as the compulsory text to be aptitude. Furthermore, the study is limited 

on two classes of VIII grades students, which have equal competency and been 

taught by the same teacher at MTsN Pandaan-Pasuruan. Therefore, the restriction 

of this problem are kinds of graphic organizers, writing performance, practiced text 

and the subject of research.  

1.7 Definition of Key Terms 

The clear explanation about several terms incorporated in this presented 

study is to avoid misunderstanding. The definitions of key terms are defined as 

follows:  

1. Graphic organizers are defined as a visual representation of ideas, which isolate

and highlight the desired information (Parker, 2007, p. 4).

2. Writing performance is explained as the depth-evaluation of students’ progress

during the writing process, in terms of content, organization, style, and

mechanism (Glencoe, 2010, p. 14).

3. Teaching instruction is a teacher-oriented instruction (Majid, 2013).

Chapter one has already clarified in details about the basic information of 

research. In order to reinforce the presented information in this chapter, the next 

chapter will debate about the review of related literature. Finally, the following 

chapter takes into consideration of the theoretical overview. 


