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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Presenting theoretical overviews benefits for providing clear information 

that are relevant to the study. In this chapter, the researcher divides the 

explanation into six sections; those are writing in Foreign Language, the 

importance of writing for EFL learners, the process of writing, teaching writing, 

teaching techniques used in teaching writing, and cubing technique. In brief, each 

section is going to be conveyed as below. 

2.1 Writing in Foreign Language 

Writing is the visualization of language that needs systematic structure 

including grammar, diction, punctuation, etc. It has similarity as speaking skills 

but it develops the accuracy (Crystal, 2005). Harmer (2015) states that both skills, 

speaking and writing, are productive skills in which the language learners produce 

the language through speech or written text in order to create the understandable 

information to others. However, both skills are different in which the speaking 

skills need fluency while writing skills need accuracy.  

Academic writing demands much effort and practice in composing, 

organizing, and analyzing ideas. Students’ writing in a foreign language will 

naturally face cognitive problems related to language learning. The writing of 

EFL learners is affected not only by their first language, but also by the 

educational context where they learn to write (Manchon, 2009). Hence, the EFL 

learners should adapt with the new language first while they have already learnt 

their first and second languages which are very different from English (Barkaoui, 
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2007). With the differentiation in terms of structure of sentence or even the 

spelling of the words, the EFL learners might have a hard time even to arrange the 

simple sentence. Thus, the teacher should teach the basic structure or how to 

simply write first because the more basic they learn, the more they understand 

how to write sentence, paragraph, and/or essay correctly. 

2.2 The Importance of Writing for EFL Learners 

The importance of writing for foreigners is to show the quality by getting 

involved into the global community (Harmer, 2015). For instance, with the growth 

of Internet, the learners need to write letters, emails, and text messages in order to 

communicate with people around the world to gain more information they need. 

In other word, being able to use and have information technology successfully is a 

signal of a kind of literacy since the online world is significantly increased in 

recent years.  

As stated by Fawziyah (2015), with a good writing, a writer might 

distribute the words and ideas to the reader with clarity. In the global era, many 

aspects need writing skill as a part of the requirements. One of the examples 

which writing takes an important role is in the occupation field. Since English is 

well-known as an international language, the EFL learners would likely achieve 

better career. Moreover, there are a lot of genres of writing which represent the 

purpose of writing itself in business field, such as writing application letters, 

various kinds of business letters, newspaper article, and organizing the 

advertisement. 
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In addition, writing skills also take an important role in education. In the 

educational setting, students are expected to be able to write a kind of academic 

writing which would lead the students to face the real situation in implementing 

kinds of writing. Besides, writing skills could be the ticket of getting scholarship 

and greater academic achievement with the better grades. Hence, schools or 

institutions should train their students with sufficient writing skills which are 

needed to face the real world situation with the real language use.  

2.3 The Process of Writing 

The process of writing involves seven steps to guide the learners from the 

beginning of writing to create a finished one. Harmer (2015) mentions one of the 

drawbacks of doing writing process is that it would take too much time to do each 

stage. However, those steps might comprise both, discussion and interaction, 

between teacher and learners or between learners themselves in order to achieve 

the work. Besides, Spivey (2006) states that there are seven steps of writing 

process including pre-writing, drafting, peer editing, revising, editing, final draft, 

and publishing. 

First, pre-writing is the first step in which the students generate idea for 

writing by using charts, brainstorming, and using graphic organizers with simple 

phrases or sentences. In this stage, the writer also decides the type of writing, 

topics, and also purpose of writing. 

The second step is the students start to convey, express, and connect the 

idea through the draft, named drafting. In this step, the writer has to focus on the 

ideas without fear of making mistakes in the sentence arrangements such as 
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grammar, capitalization, punctuation, or the structure of paragraph. Also, writing 

freely until the ideas worked out is the focus activity in drafting.  

Third, the students help each other with sharing the ideas on their draft and 

making suggestion to each other for the improvement, called peer editing. In this 

activity, the students intend to identify their mistakes in pair which can make them 

easier to find out what their writing looks like to someone else and improve their 

writing through looking into the others’.  

The next step, after doing peer editing, there would be some suggestions 

and new ideas came up. Therefore, there is the fourth step of writing called 

revising in which the students rethink about their work based on the discussion 

among them. 

The fifth step is editing. The students consult to the teacher to get the 

feedback after doing self-revising and the teacher corrects the mistakes in 

grammar structure, graphology, and diction.  

The final draft is the sixth step in which the students combine all of the 

suggestions and correction from their friends and teacher, called final draft step. 

In this activity, the students make the final result of their work after following the 

five steps before. This stage is followed by the final process of writing, 

publishing. The students have to publish their work to the reader by submitting the 

result to the teacher.  
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2.4 Teaching Writing  

Among all of skills in English, writing skill is the one that requires special 

efforts from both students and teachers which make it seems to be the most 

reluctant to focus on (Harmer, 2015). Therefore, there are challenges commonly 

faced by the teacher in teaching writing which are related to students’ difficulties. 

As the finding of Rosalina (2016), there are two difficulties faced by the students 

of SMP Muhammadiyah 8 Batu in writing, such as, (1) the most problems faced 

by the students is about constructing sentences into a paragraph because of having 

low vocabulary level, being confused to arrange words in sentences, having 

difficulty to understand materials, and having low motivation to study and to pay 

attention the teacher explanation, (2) the other problem is about the difficulties in 

using grammar. Moreover, Harmer (2015) states that the students have to consider 

how to develop, arrange, and organize the ideas as well to produce the good 

writing. Considering those difficulties faced by the students in writing activities, 

the teacher should contemplate the appropriate circumstances of teaching and 

learning activities for the students in order to support the students’ activity in 

writing. 

Teachers have their own roles to help the students in developing their 

writing skill. According to Harmer (2015), there are three important roles of the 

teachers; motivator, resource, and feedback provider, to help the students write in 

teaching and learning activities. First, as a motivator, the teacher should create the 

exact circumstances for ideas generations, persuade the usefulness of the activity 

for the students, and encourage the students to make efforts as much as possible. 

Second, the role of a teacher as a resource is providing some information needed 
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and assisting the students by giving some advices and suggestions. Somehow, the 

students need the direction on how they should do in writing activities which 

means they also need a teacher as an instructor to lead them. Third, the teacher as 

a feedback provider should respond with the corrective feedback on the students’ 

writing to refine the students’ ideas or sentences.  In conclusion, with the teachers’ 

roles in students’ writing activities, there might be some discussions and 

interactions between teachers and students or students with students which would 

make the writing activities done successfully. 

2.5 Teaching Techniques Used in Teaching Writing 

 Various techniques used in teaching writing are one of the factors that 

should be in teaching and learning process in order to achieve the aims perfectly. 

Teaching technique itself is the teachers’ ways of transferring the information to 

students which contains several activities and learning objectives (Brown, 2004). 

According to Raimes (1983 in Rahman 2012), there are five techniques used in 

teaching writing; techniques in using pictures, techniques in using reading, 

techniques in using all language skills, techniques in using controlled writing, and 

techniques in teaching organization.  

In this study, the two groups, experimental and control group, have 

different technique applied in teaching activities. Firstly, in the experimental 

group, the researcher implements techniques in using all language skills, which is 

cubing technique. Secondly, the control group is treated by using techniques in 

controlled writing, in which the teacher provides the sources needed such as 
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video, a writing template to follow and also discussion. Below are the five 

techniques mentioned by Reimes (1983) in Rahman (2012). 

 Techniques in using pictures 

According to Harmer (2015), the greatest encouragement for students to 

write is when they have interesting and enjoyable tasks to do; one of which is by 

using pictures. Pictures provide stimulation which help students build their 

sentences. Moreover, there are various kinds of pictures which might be used as 

valuable resources to enrich their ideas in constructing sentences such as 

drawings, photographs, posters, cartoons, magazines, diagrams, charts, maps, 

tables and etc. The advantages of using pictures in teaching writing are (1) the 

students are introduced to the new experiences trough pictures, (2) the students are 

able to use common language forms, and (3) the students have variety of tasks 

which make them more interested in writing. However, this technique also has 

disadvantage in which the teachers have much preparation to do before the class 

(Reimes in Rahman, 2012). 

 Techniques in using reading 

Not far from using pictures, technique using reading also stimulates the 

students in finding their ideas or sentence construction (Anastasio, 2016). When 

the students read, they might find the new information about their topic and might 

learn the language and ideas structured by the writer. There are techniques and 

activities included in using reading, such as copying, examining cohesive links, 

examining punctuation and grammar, examining sentence arrangement, 

summarizing, completing, speculating, and reacting. The advantages for the 

students in using this technique are increasing the students’ vocabularies, 
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achieving practice in looking for the central thought in a passage, training to 

memory and improve spelling, punctuation, and grammar as well (Reimes in 

Rahman, 2012).   

 Techniques in using all language skills 

There are four skills of language; listening, reading, speaking, and writing, 

that are divided into two types, receptive skills and productive skills (Harmer, 

2015). In language activity, both types of language skills are related to each other 

in which the learners produce the language by achieving receptive skills. There 

are various techniques in prewriting stage to provide the students opportunity to 

use all language skills which help them explore and find their ideas in writing, 

such as brainstorming, guided discussion, interviews, skits, dictation, note-taking, 

and storytelling. The benefits of these techniques in using all language skills are 

guiding the students to find the ideas in writing, to enrich their knowledge which 

is related to their topic, and to help them in constructing their ideas as well 

(Reimes in Rahman, 2012).  

 Techniques in using controlled writing 

Elturki (2013) states that the ESL and EFL learners might easily write with 

the controlled writing techniques, especially for the beginners. Controlled writing 

is all students’ activities in writing and dealing with content and form supplied by 

the teacher (Reimes in Rahman, 2012). With controlled writing, the students 

might write with few mistakes controlled by the teacher. Therefore, the teacher 

might provide an outline to complete, a paragraph to manipulate, a model to 

follow, or a passage to continue. There are some techniques in controlled writing 

such as class discussions and debates, group or individual brainstorming, 
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clustering, conference, generating WH question focused on the topic and role-

plays. The advantages of controlled writing are; (1) it might be used at different 

levels of learners, (2) it reduces the students’ mistakes in writing, (3) it might help 

the students to focus on the topic (Reimes in Rahman, 2012). 

 Techniques in teaching organization 

Writing is not just arranging words into a sentence well but also organizing 

ideas in each paragraph sequentially. Furthermore, a well-organized writing eases 

the readers to follow the ideas exposed by the writer (Cali, 2007). There are 

techniques in teaching organization in writing such as outlining and analyzing. 

Using outlining technique might help the students organize the ideas and show the 

ideas of writing with clarity to the readers. Moreover, with analyzing while 

reading, it might enrich the students’ knowledge of understanding the structure of 

a text (Reimes in Rahman, 2012). 

2.6 Cubing Technique 

Cubing techniques was introduced and mentioned by Elizabeth and 

Gregory Cowan (1980) in their textbook entitled ‘Writing’ (Cahyono, 2012). 

Cubing, is an exercise of writing used as a pre-writing technique in which the 

writer is allowed to think and re-think a topic by exploring various aspects of that 

topic (Dawson, 2014). It could be helpful for the writer to find, develop, and 

organize the ideas in writing. The application of cubing technique was inspired by 

the shape of cube which has six sides in it. Each side of a cube represents the six 

perspectives including description, comparison/contrast, association, analysis, 

application, and argumentation. Besides, cubes might be constructed with tasks or 
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questions in a particular area of multiple intelligences, such as linguistic, 

kinesthetic, or intrapersonal intelligence. 

Cahyono (2012) states that in applying cubing technique into the 

classroom, the teacher should make sure that each of the stages of cubing is 

elaborated and given clear examples. Moreover, the teacher should provide 

extended opportunities, materials, topics, and learning situation which are 

appropriate for the students as well as make sure that the students understand the 

words and the direction for the task. The six sides of cube are described in the 

proper sequence as follows:   

 Describe it (colors, shapes, sizes, everything that might be described) 

For this first question, the students should decide the topic and describe it with 

any of the five senses (sight, sound, taste, touch, and smell). For instance, the 

students describe the topic ‘my red, shine, and heart-shaped keychain’ with the 

sentence; ‘Since the time I bought the red, shiny, and heart-shaped keychain, it 

has become my favorite souvenir’ (Cahyono, 2012). 

 Compare it (What is it similar to?) 

In this next step, the students have to compare the topic with another object. 

Moreover, the students should identify the connection between those objects 

whether the two things are similar with or different from each other. For example, 

‘This keychain has beaten the one I liked before not only in terms of color and 

shape, but also because of its appealing written message (I left my heart in 

Washington, D.C)’ (Cahyono, 2012). 
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 Associate it (What does it make you think of?) 

For the third side of cube, the students need to think of the impression when they 

look at or remember the object. For instance, ‘It always reminds me of the clean 

and beautiful city which is rich of monuments and historical sites’ (Cahyono, 

2012). 

 Analyze it (how is it made?) 

At this fourth stage, the students should investigate and explain the objects. For 

example, ‘As the name of suggest, the keychain has a chain and it connects the 

frame of the heart and a hook to hold the keys’ (Cahyono, 2012). 

 Apply it (what can you do with it? How can it be used?) 

After elaborating the objects, the students have to show the value, mention the 

function, the use, and the effectiveness of the object. For instance, ‘Yet, I never 

want to bring the keychain everywhere I go, or have the intention to use it to hold 

keys’ (Cahyono, 2012). 

 Argue for or against it 

For the last side of the cube, the students might highlight the strong or the poor 

feature of the object with arguing for it. For example, ‘Instead, I put it as a display 

item and if you see it you will leave your heart in the keychain’ (Cahyono, 2012). 
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2.6.1 The Procedure of Implementing Cubing Technique in Teaching Writing 

There are several steps of implementing cubing technique into classroom 

activities. Cahyono (2012) recommends three phases in implementing cubing 

technique in the classroom; pre-teaching, whilst-teaching, and post-teaching.  

Firstly, pre-teaching is the activity in which the teacher provides the basic 

information the students need about cubing in general. There are two steps in pre-

teaching activities: 

1. The teacher introduces to the students the concept of cubing technique by 

giving them some examples which can be a cube frame. The teacher makes 

sure opening all sides of cube to show that there are six sides. 

2. The teacher explains the six sides of the cube represent six perspectives which 

contain six words; describe, compare, associate, analyze, apply, and argue. 

Secondly, in whilst-teaching, the students have to explore how to use 

cubing on their own instructed by the teacher. There are five activities in whilst-

teaching: 

1. The teacher gives the examples of using cubing technique. 

2. The teacher explains that the combination of all sentences developed through 

the six sides result in the production of a cubing-based paragraph while 

showing the complete paragraph. 

3. The teacher gives more examples in order to get deep understanding. 

4. There are two roles in cubing, proper sequence in using six sides of cube and 

move quickly from one to another step. Each student is given three to five 
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minutes of each side of the cube to make the sentence. All six sides of the 

cube have to be used and the students should do it properly. 

5. The teacher gives 12 minutes to the students to develop their ideas, review the 

content and sentence structure. 

In post-teaching, the teacher reminds the students to reread their draft and 

revise any parts which need improvement. Then, the teacher asks the students to 

submit their writing once they finish. 

2.6.2 The Benefits of Cubing Technique  

According to Chalish and Masitowarni (2007), there are five advantages of 

cubing technique for both students and teachers. First, cubing technique offers the 

students free writing in which the students are given three or five minutes to 

explore each perspective of cubing technique. Second, this technique helps the 

students investigate the topic, establish what they know, and develop their 

knowledge about a certain topic. Third, it might be used by the students to 

establish the most interesting perspectives for a topic by exploring the multiple 

angles of a topic. Fourth, the teacher might use this technique as an assessment 

tool in evaluating students’ understanding of a topic. Fifth, cubing technique also 

might be used by the teacher to reflect on a perspective which is usually ignored 

and unexplored by the teacher in the classroom. Based on the advantages of 

cubing technique above, it might be concluded that cubing technique is helpful for 

students and teachers in achieving writing skill, especially in pre writing stages.  


