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CHAPTER I

INTRODUCTION

This chapter presents the general description of the research. It covers

research background, research statement, research objective, research limitation,

research benefit, and definition of term.

1.1 Research Background

In the globalization era, English has widely spread out in all over the world.

It is officially used as an international communication which is used by other

people around the world. Language is more than a means of communication since

it is influenced by the culture and thought process. There are many propounded

definitions about what culture is. Culture has no more boundaries that extend to a

geographical area or a religion. Thus, for cultural point of view, all the binding

rules are forbidden. Race, religion, or country cannot limit the role of culture

among society (Birukou et al., 2009:1).

Therefore, “Culture is unique”. It is the identity of a country since it

resembles of language, foods, beliefs, attitudes, way of thinking, music and arts.

Moreover, each country has different cultural activities and cultural rituals (Lund,

2006:26). Then, culture also has a role of expectation and worldview which has

the purpose and usage based on material objects and knowledge (Rajabi and

Ketabi, 2012:705). However, culture cannot be separated from language because

it is experienced through language itself. Therefore, cultural understanding should



2

not be disregarded but should be in the heart of second language learning. The

inseparability between language and culture leads the writer to investigate

English language teaching taught in various cultural content that concerning

about the representation of culture in English textbook.

Textbook as one of language learning material in ELT carries cultural content

(McGrath, 2002). Textbook plays an important role to provide valuable input in

exposing students to new cultural expressions and cultural diversity (Lund,

2006:63). Furthermore, textbook is a kind of educational practice tools which can

resemble of values and sense for individuals and nations (Hinkel, 2005:6).

In terms of English language teaching through textbooks, the source culture

and the target culture reflect each other in the EFL textbook which allows the

students to compare and contrast between their culture and target culture due to

increase self-awareness of social conventions and cultural knowledge (Kirkgoz

and Agcam, 2011:157). Furthermore, they also emphasize another point about the

use of local, target, and international cultural elements in teaching materials is

needed and it must have equal composition which consider English as an

international language. Besides, most of the textbooks are generalized in terms of

skills, acceptable subject, or cultural content since most textbooks are targeted

and marketed for a global audience (Reimann, 2009:87). Considering this

condition, the content of English textbooks must not contain errors because these

errors once imbibed by the student as the correct one will have adverse effects on

learners’ learning (Alamri, 2008:1).

Thereby, this might be a good idea that textbook evaluation is needed since it
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helps the teacher to acquire useful, accurate, systematic, and contextual insights

into the overall nature of textbook material (Cunningsworth, 1995; Ellis, 1997, as

cited in Rajabi and Ketabi, 2012:705). Moreover, this idea also plays a significant

role in English teaching and learning process because it helps the textbook

authors and researchers to find the strength and weakness in the textbook which

has suitable content for the students and the teacher (Al-Ghazo and Smadi,

2013:344).

In Indonesia, the general objective of national education is educating

Indonesian students to be religious, well-mannered, healthy, smart, creative,

independent, responsible, nationalist, and democratic citizens (Kemdikbud, 2015).

Cultural value, norm, and ideology of the nation are a part of national education

purposes. And those are applied in all school subjects including English. However,

the factors that influence the selection process of textbook in Indonesia vary from

financial issue, the relation to certain publishers, to the visual appearance of the

textbooks. The tendency of choosing textbooks with inappropriate cultural

content may not be considered (Fernandez et al., 2011).

In addition, some investigations of cultural contents in English textbook

present various results. Kirkgoz and Agcam (2011) found that English textbook

for primary education in Turkey was in equal. The representation of source

culture, target culture, and international target culture are favored in locally

produced ELT textbooks in a fairly balanced way. Similarly, in Indonesia,

Hermawan and Noerkhasanah (2012) also found that in “Grow With English”

textbook presented that target culture was more salient in the textbook for
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primary school than local cultures. Meanwhile, another finding was presented by

Silvia (2014) that analyzed English textbook “English on Sky” and “English in

Focus” for the tenth, eleventh, and twelve grade of senior high school where

source culture, target culture, and international target culture were found in a

balance proportion, where source culture was more dominant than target culture

and international target culture.

This present study tends to investigate what cultures are more disseminated

in the English textbook for senior high school, and what types of cultural content

are represented in the textbook. The four senses of a cultural framework

propounded by Adaskou, Britten & Fahsi (1990) are used to analyze English

textbook entitled “English Zone” for the tenth grade students published by

Erlangga publisher.

“English Zone” textbook is a curriculum-based competence textbook for the

tenth grade students of senior high school. This book provides a solid coverage

area of the importance required by competency standard of the curriculum.

Moreover, this book is even more special because the use of Indonesian context

and stories which make the students more familiar with their culture and love

their country as well. Besides, target culture information is also input in this

textbook. Moreover, this textbook is also used for students handbook for Senior

High School. In other words, this textbook is needed to be investigated since it is

used as students English textbook. The use of local culture as well as the target

culture leads the writer to use “English Zone” textbook for analysis. Furthermore,

the writer intends to conduct a study entitled “An Analysis of Cultural Content



5

of an English Textbook “English Zone” for the Tenth Grade Students of

Senior High School”

1.2. Research Statement

1. What cultures are disseminated in English textbook “English Zone” for

the tenth grade students of senior high school?

2. What types of cultural content are represented in English textbook

“English Zone” for the tenth grade students of senior high school?

1.3 Research Objective

1. To find out what cultures are disseminated in English textbook “English

Zone” for the tenth grade students of senior high school.

2. To identify what types of cultural content are represented in English

Textbook “English Zone” for the tenth grade students of senior high

School.

1.4 Research limitation

This study is included in the field of textbook evaluation. Therefore,

investigating the cultural content of the English textbook “English Zone” for the

tenth grade students of senior high school is chosen as the scope of the study.

More specifically, this study is focused on the cultural content described in

reading passages, which are provided in the English textbook “English Zone”.

Therefore, dialogues and student exercises will be excluded.
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1.5 Research Benefit

This study is expected to give a contribution to different parties, such as

English Department students, English teachers, students of senior high school,

and other researchers as follows:

1. For English Department students, it gives new additional knowledge and

information about cultural content issues, which help them in determining

the proportion of source culture, the target culture, and the international

culture in textbooks.

2. For English teachers, this study aims to help the teacher in teaching and

learning activity as a purpose to introduce about cultural diversity, which

are local culture, target culture and international culture for the students

that exist in their English textbook. It helps the teacher to choose

appropriate textbook in terms of cultural content.

3. For students of senior high school, it is expected to understand and know

how to input cultural content wisely in order to choose which culture is

appropriate and inappropriate from the textbook.

4. And the last, the findings of this research may be used to give significant

advantages for the following research as a reference for the following

cultural content investigation in English textbook.

1.6 Definition of Term

In order to avoid misunderstanding or misinterpretation of this study,

definition of key terms provided herein leads the reader to have the same
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understanding with the writer. And the definitions are as follows:

1) An Analysis : The breakdown procedure of whole, intellectual or

substantial into parts or components (Ritchey,

1996).

2) Culture : It is belongs to the customs, beliefs, way of life,

and social organization among a group of people or

country and it is categorized into three which are

local, target, and international culture (Cortazzi and

Jin, 1999).

3) Cultural Content :The cultural information represented in the

teaching material, including the textbook.

4) English Textbook :Materials especially designed for English learning

and teaching that have been specially selected and

exploited for teaching purposes (McGrath, 2002,

p.8 ).

5) English Zone : It is an English Textbook for Senior High School

Grade Tenth that is written by Eka Mulya Astuti

published by Erlangga Publisher in 2010 based on

standard competence 2006.




