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WELCOMING SPEECH FROM RECTOR OF UNIVERSITAS PAKUAN 

 

Distinguished President of Association of Lesson Study Indonesia, Mr. Sumar Hendayana, Ph.D.  

Distinguished keynote Speakers/invited speakers 

Respectable Delegates and Guests 

Honorable Presenter and participants 

Ladies and Gentlemen… 

 

Welcome to the 9th International Conference on Lesson Study (the 9th ICLS) at Universitas 

Pakuan Bogor Indonesia. It is organized with the aim of sharing information and discoveries 

related to research-based lesson study. 

Lesson Study is an improved learning quality approach implemented by teachers in a 

collaborative manner to achieve the learning objectives, to carry out learning, to observe the 

implementation of the lesson, and to reflect on the learning studied for improvements in the next 

lesson plan. The main focus of lesson study implementation is student activity in the classroom, 

assuming that the student activity is related to teacher activity during classroom teaching.  

Since Universitas Pakuan got the Grant of Lesson Study from the Ministry of Research, 

Technology and Higher Education in 2012. Universitas Pakuan consistently implemented the 

Lesson Study. We have collaborated with many schools in Bogor, and some of them are our 

piloting school. Currently, two faculties implemented Lesson Study there are Faculty of 

education and faculty of Mathematics and Natural Sciences.  

This conference is expected to provide and share information about the development of 

lesson study implementation results in each country. 

Thank you for your attention, and have a nice conference… 
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INTRODUCTION 

 

Sumar Hendayana, Ph.D 

(Presiden ALSI) 

Nine years ago faculty of Mathematics and Science of University of Education of 

Indonesia (UPI) was initiating the commencement of a conference on Lesson Study for 

disseminating the best practice of Lesson Study of SISTEMS (Strengthening In-service Teacher 

Training of Mathematics Education at Secondary Levels) in West Java. The Implementation of 

Lesson Study was started from one regency in West Java namely Sumedang. Then, it spreads 

into 16 regencies in West Java. The conference of Lesson Study had been well known as 

Indonesia Conference on Lesson Study (ICLS). The first through the fifth ICLS was held by 

Indonesia University of Education supported by the Education Departement of the Government 

of West Java that involved all teachers in West Java Province.In order to build up the network of 

lesson study to be wider in the level  of national and international, all initiators of lesson study in 

Indonesia agreed that the 6th ICLS in 2015 and the following years will be held at other 

universities in Indonesia. Therefore, the 6th ICLS in 2015 was held at Ganesha University of 

Education in Singaraja Bali. Since the commencement of the 6th ICLS, it was spreaded into the 

International Conference on Lesson Study (ICLS).  In 2016 the 7th ICLS was held at University 

of Muhammadiyah Malang and Hamzanwadi University held the 6th ICLC in Lombok. 

The University of Pakuan will host the 9th ICLS which will be held on 11-13 October 

2018. The theme of the conference is Fostering Equality in Lesson Study for Learning 

Community.  Attending the 9th ICLS, participants will gain invalueable frontier knowledge 

about education and pedagogy since the 9th ICLS has confirmed the attendance of the caliber 

international speakers such as Professor Manabu SATO from Japan, Professor Christine Lee 

from Singapore, Professor Siripaarn Suwanmonkha from Thailand, Professor Anna Permanasari 

from Indonesia, and Sumar Hendayana, Ph.D. the pressident of ALSI. Besides, the 9th ICLS will 

facilitate the experts of elementary, secondary, and higher education to share their experiences or 

the results of their innovation especially in learning improvement that is specially developed 

through lesson study. The special characteristic of ICLS is that during the commencement of the 

conference, there will be a package of “school visit”. In this session, the participants of the 

conference will be led to visit the schools that have implemented lesson study. Therefore, the 

participants will get opportunity to observe the student learning through lesson study which 

guide the students to learn by utilizing the local materials. I as the president of ALSI  cordially 

invite the policy makers, education stake holders, and education practitioners to participate in the 

9th ICLS. The other advantage of taking part in the 9th ICLS is all participants will 

automatically become the member of the Association of Lesson Study Indonesia (ALSI). I wish 

the 9th ICLS in University of Pakuan in Bogor can run very well as it is expected. 
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A FOREWORD OF THE CHAIRPERSON OF THE 9th ICLS 

FOSTERING EQUALITY IN LESSON STUDY FOR LEARNING COMMUNITY 

 

Dr. Eri Sarimanah, M.Pd 

The Chairperson of the 9th ICLS 

Assalamu’alaiykum Wr. Wb 

A warm welcome extended to the publication of this edited abstract book, an abstract 

collection of plenary papers and parallel papers under the sponsorship of the 9th International 

Conference on Lesson Study theme “Fostering Equality in Lesson Study for Learning 

Community.” ICLS is an annual meeting (henceforth conference) conducted by among scholars 

and practitioners who are concerned with sound research and solemn discussion in a classroom 

context where situated in lesson study. Chiefly this context, this annual meeting becomes a 

mandatory for conducting the 9th ICLS. The 9th ICLS is organized by Universitas Pakuan 

Bogor in collaboration with Indonesian Association of Lesson Study (henceforth ALSI) and the 

Ministry of Research, Technology and Higher Education. This conference is conducted on 11th 

– 13th October 2018.  

Throughout this foreword, we would like to express our sincere gratitude due the 

following invited keynote speakers of this conference; Prof. Manabu Sato, Ph.D (Gakushuin 

University, Japan), Prof. Christine Lee, Ph.D (Nanyang Institute of Education, NTU Singapore), 

Prof. Dr. Anna Permanasari, M.Si (Pakuan University, Indonesia), Prof. Assoc Tatsuya 

Kusakabe, Ph.D (Center for the Study of International Cooperation in Education; CICE, 

Hiroshima University, Japan), Sumar Hendayana, Ph.D (Indonesia University of Education, 

Indonesia), Prof Siripaarn Suwanmonkha, Ph.D (Chulalongkorn University, Thailand), , due to 

their contributors to the 9th ICLS mission.  Our sincere appreciation is due to subsequent to the 

following speakers; Ms. Naomi Takasawa (JICA, Japan), Rie Takahashi (PICO, Thailand), Prof. 

Yoshida Kazuhiro, Ph.D (Hiroshima University, Japan), Ms. Yamane Tomomi (Hiroshima 

University, Japan), Prof. Chayapim (Chulanglongkorn University, Thailand), Yoko Takimoto 

(Gakushuin University, Japan), Kanoko Katanayagi (Tokyo University, Japan), Zanaton binti Hj. 

Iksan, Ph.D (University Kebangsaan Malaysia), Sayyidah (University Kebangsaan Malaysia), 

Noel Jimbai, Ph.D (Sarawak, Malaysia). Additionally, we would like to express our thanks to the 

practitioners, researchers, teachers, school principles, and others who are willing to contribute an 

article to this valuable conference. Their ideas, experiences and recent research findings in the 

field of teaching and learning process based on lesson study are value-added teacher professional 

development. 

School visit plays an influential role for every Lesson Study conference, so is throughout 

the 9th ICLS. In the 9th ICLS, four partner schools are applying ‘Do’ cycle for host school visit. 

The school are namely SDN Kencana 3, SMPN 1 Cigombong, SMPN 3 Cibinong and SMPN 4 

Cibinong. Therefore, this school visit remains as one of the main agendas of the 9th ICLS. This 

school visit is issued of the last day of ICLS. Throughout the school visit, the trained teachers 

will present best practices to the 9th ICLS participants. It is aimed at providing a completed and 

fruitful experience for in the implementation of Lesson Study to all participants. Overall this 

conference covers valuable plenary sessions. Moreover, we conceded around 123 registered 

papers form Indonesia, Japan, Singapore, Thailand, and Malaysia where presented in parallel 

sessions. It will be of interest of practitioners and scholars in the teacher professional 

development domain. We do hope that participants will find this conference vitamin and energy 

for thought and classroom improvement. 
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IMPLEMENTATION OF LESSON STUDY FOR LEARNING COMMUNITY (LSLC): 

IMPACT ON PILOTING SCHOOL TEACHERS IN BATU CITY 

 
Iin Hindun, Nurwidodo, Poncojari Wahyono, Fuad Jaya Miharja, Abdul Rais 

Department of Biology Education, Faculty of Teacher Training and Education (FTTE) 

University of Muhammadiyah Malang 

Malang, Indonesia 

iinhindunhindun@yahoo.co.id 

 
 

 

 

Abstract— The LSLC implementation was conducted in five piloting schools in Batu City since 

2016. The schools involved included Junrejo 1 Elementary School, Ngaglik I Elementary 

School, Muhammadiyah 04 Elementary School, Junior High School 1 of Batu and Junior High 

School 8 of Muhammadiyah. This study aims to identify the impact of LSLC on model teachers 

in piloting schools. Data was collected by interviewing and filling out questionnaires of teachers 

involved in LSLC activities. A total of 17 teachers were involved as model teachers, and 50 

people were involved as observers during the 2016-2017 implementation. During this period, the 

school implemented two to four open lessons. The results showed that LSLC provided a different 

learning experience so that the teacher model was able to: 1) plan learning together with 

colleagues, 2) open classes for observational activities to get an overview of how students learn 

responses, 3) conduct collaborative learning reflection studies and 4) obtaining best-practices 

from new learning practices. Thus, the implementation of LSLC can make the model teacher 

more responsible for learning plans, implementation of learning and follow-up. 

Keywords: Lesson study for learning community, teachers, piloting school, Batu City 

 

INTRODUCTION  

Lesson study becomes a role model for teacher development that is proliferating in various 
countries. This Japanese model is the essence of various teacher development models that have 
developed in the United Kingdom, the United States, India, Vietnam, Singapore, and Indonesia 
[1]–[5]. The flexibility of adaptation is one of the factors why Lesson Study can be developed by 
countries outside Japan with various cultures [6]. These variations of adaptation led to the 
development of perspectives on lesson study both from the standpoint of learning theory, learning 
design, learning review, expert mentoring, repetitive learning, to collaborative and constructive 
learning evaluation [6]–[9].  

At present, from the perspective of the stakeholder involvement approach, the lesson study 
perspective shifts from a classical-based to the community-based approach. This broader 
perspective is then known as the Lesson Study for Learning Community (LSLC). The 
implementation of LSLC gives space to all components of education such as students, teachers, 
education practitioners, and even parents to learn from each other and cooperate [10], [11]. In 
another perspective, Hiebert, Gallimore, dan Stigler [12] stated that the community-based lesson 
study approach is a progressive step needed to change the individualism and conservatism 
commonly found in many teachers in America. In other words, the LSLC approach provides 
space for teachers to improve the quality of daily learning comprehensively. Concretely, LSLC is 

mailto:iinhindunhindun@yahoo.co.id
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intended to build a system of activities in schools to foster teacher professionalism and 
collegiality in order to work together in learning  [10] 

Teacher coaching is an integral part of achieving educational goals. Therefore, teacher 
coaching is a logical step that must be done to improve the quality of learning. However, to 
achieve these goals requires an integral unity of steps [12]. In other words, the development 
process should be implemented sustainably through the implementation of learning [13]. Within 
this framework, the guidance of the teaching profession is directed at improving the quality of 
learning.  

Some experts have reported how LSLC is implemented as a teacher development model 
through improving classroom learning. The results of the study [14] show that LSLC strengthens 
teacher competencies in classroom management and planning learning. In line with this, (Cajkler, 
Wood, Norton, & Pedder, 2013; Fernandez, 2010; Julien & Daniel, 2017; Myers, 2012; Shernoff, 
Sinha, Bressler, & Schultz, 2017) states that LSLC implementation can be done in various ways. 
Activities include planning essential learning goals, selecting appropriate media, studying 
learning videos. Whereas [6], [8] emphasizes the focus of mentoring in conducting learning 
through the opening of a systemized class, observing student learning activities, predicting student 
learning responses, reflecting learning outcomes to redesigning learning to improve subsequent 
activities.  

With these various achievements, LSLC is considered very appropriate and needs to be 
socialized, reviewed its principles and procedures to be appropriately implemented in the field. 
The implementation of LSLC in Indonesia is carried out with the pilot school model. It was 
developed in various regions such as Bandung, Bogor, Sukoharjo, Pasuruan, Malang, and Batu 
[20]–[23]. 

The implementation of the LSLC program in Batu City was initiated by the Faculty of 
Teacher Training and Education (FTTE) of the University of Muhammadiyah Malang (UMM) 
and the Batu City Education and Culture Office supported by Benesse Indonesia. The 
socialization of LSLC activities involved five piloting schools including three elementary schools 
and 2 secondary schools. The schools involved were Junrejo 1 Elementary School (ES), Ngaglik 1 
ES, Muhammadiyah 04 ES, Junior High School (JHS) 1 of Batu and JHS Muhammadiyah 08 of 
Batu. Besides, this activity involved around 70 teachers from various levels of education.  

With these numerous resource engagements, it is interesting to learn how LSLC has an 

impact on the teachers involved. This study specifically aims to investigate the impact of LSLC 

implementation on teachers involved in piloting schools in Batu City. 

 

 

METHODS 

This research was conducted using a qualitative descriptive design. The subjects involved 

were teachers from the Batu City piloting school who participated in the LSLC program. This 

research was carried out in the odd semester of the 2017/2018 school year. Data collected by 

interview method with the open-ended question model and questionnaire filling. The focus of 

LSLC activities that are considered includes open plan activities, open lesson, and reflection. 

A. Participant 

The respondents in this study were teachers from 5 piloting schools in Batu City. The 

teacher in question is a teacher who has been involved as a model teacher or an observer. The 

total number of teachers involved as respondents in this study amounted to 17 persons. 

B. Procedure 

Interviews and questionnaires are carried out after the implementation of LSLC for one 

semester. LSLC is conducted in various activities including 1) non-technical activities such as 
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socialization activities, lesson study workshops, and 2) technical activities, such as expert 

modeling classes, open plan, open lesson, and reflection. Respondents selected in this study must 

be involved in all the activities that have been carried out. 

The frequency of LSLC implementation varies in each piloting school starting from 1 time 

(JHS 1 Batu) to 4 times (Muhammadiyah 4 ES). In each implementation cycle always consists of 

design, practice, and reflection. Designing lesson design as the initial and critical stage of quality 

learning. Practice examining how the process and student learning outcomes as the lesson design 

planned has been run, while reflection is used as a forum to discuss findings in the learning 

process and provide reinforcement for learning that has taken place. 

 

RESULTS  

During the implementation of LSLC, significant progress was obtained, including the 
benefits of the lesson study felt by schools, ranging from management, model teachers, observers 
to students at the school. The following are the benefit reports drawn from the results of the LSLC 
implementation based on written statements by model teachers and observers from piloting 
schools.  

A. Impact of LSLC on schools 

Responses from school management elements show that LSLC can be accepted as a way to 
assist student participation in learning (Table 1). Increasing student participation in learning is one 
of the impacts of LSLC implementation from the student side. Philosophically, increasing student 
learning participation is part of learning democracy facilitated in LSLC [24]. Increasing student 
participation in learning is inseparable from the collaborative efforts of teachers to create space 
for discussion between students on problems that must be solved together. Indirectly, interrelated 
relationships emerge between students such as mentoring between students in one group and 
between groups, peer-processes, and peer-discussion [6], [25]  

Table 1. Comments on elements of school management towards LSLC 

Respondent Comments 

Respondent 1 "That in LSLC, students become more 

active. Besides, learning with LSLC can 

make a fun atmosphere for children, so they 

are easier to understand the material being 

learned. " 

Respondent 2 "With the implementation of LSLC that has been 
implemented so far, I see that: 

1) Students learn more actively and fun. 

2) Students more easily understand the 
material. 

3) Students learn by experiencing themselves 
and find their own ways/steps in solving 
problems." 

Respondent 3 "I get new things from coaching based on 

LSLC in our school, and this doesn't appear 

before, like: 
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1) Students become aware of the basic concepts 
of material taught. 

2) Students can find their own way of learning. 

3) Students are more understandable and 

embedded in their memory about the 

material because they can find their own way 

". 

 

Besides, the increase in students' interest in learning is one of the results that had previously 

been thoroughly discussed during the preparation of lesson design. As discussed earlier, the 

design stage is a fundamental stage in determining the essential aspects of each learning topic. 

The meaning is, in the LSLC implementation period, teachers are collaboratively able to find and 

develop learning goals and scenarios that are good for students' learning processes so that students 

are not faced with things that are not essential material [13], [16], [26]. This is an excellent 

achievement because the teacher in the learning process through LSLC can present school 

functions that are comfortable for students to learn and enhance their collaborative abilities. 

B. The impact of LSLC on the model teacher 

According to 3 respondents, professionally applying LSLC has an impact on increasing 

teacher competency in exploring student characteristics (Table 2). This is a skill that is needed by 

teachers in their professional service activities to students.  

 
Table 2. Teacher model comments on LSLC 

Respondent Comments 

Respondent 1 "With LSLC I can feel to be a person who knows and 

understands the character of my students better. 

Besides that, I became easier to feel students who 

were experiencing difficulties”. 

Respondent 2 "LSLC activities have had a positive impact on me 

personally regarding preparing lesson design. I think 

not only concerning new knowledge about how to 

develop learning plans in LSLC, but the most 

noticeable thing is, how we need to think about 

making lesson design very deeply, especially in setting 

desired learning goals. Even more than that, I also 

feel not only in formulating goals, but also new skills 

in compiling scenarios of collaborative learning 

activities that consider and implement jumping status 

for students in high-ability categories 

Respondent 3 
 

"I feel LSLC activities have a positive influence on me 
regarding learning implementation, especially in 
seriousness to serve students who have different 
characteristics, some are easy to understand, but 
some are long time-consuming. In my opinion, LSLC 
makes me more painstaking to provide comprehensive 
services to all students. Through this coaching 
activity, I am required to implement active learning 
where all students learn in groups and self-study is 
more passionate. I am also encouraged to be more 
transparent in the implementation of learning 
because in the implementation of the open lesson, the 
class is open to being seen, witnessed and observed 
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by observers". 

 

The opinion of the two respondents has the same point of view regarding competencies that 

are felt to develop as long as they are involved in coaching within the scope of LSLC. When 

referring to research [2], [5] teacher professional development is a need that needs to be 

encouraged through the expansion and renewal of competencies possessed by the teacher. 

Exercises, skills, and beliefs are areas that need to be stimulated through the development of 

pedagogy, changes in curriculum and class-based technology.  

Teacher professional development is a need that needs to be encouraged through the 

expansion and renewal of competencies possessed by the teacher. Exercises, skills, and beliefs are 

areas that need to be stimulated through the development of pedagogy, changes in curriculum and 

class-based technology [21]. Besides, the repeated training process and the implementation of the 

open lesson can gradually bring a positive influence to the teacher, including the skills in 

understanding the characteristics of the students they face. This is believed to foster confidence 

and confidence in the teacher in providing the best professional services [12]. 

On the other hand, other respondents' comments focused on the post-learning reflection 

function. The existence of a reflection phase at LSLC was felt to be very helpful for the teacher in 

gaining a comprehensive view of the learning process that had been planned and implemented 

(Table 3). The presence of observers during the learning process makes it easy for teachers to 

observe student activities in the process. The role of observers is very central as an extension of 

the eyes and ears to see and hear student learning activities 

 
Table 3. Impact of LSLC on the views of teachers 

Respondent Comments 

Respondent 4 "After I participated in this semester, I felt that 
the LSLC activity had a positive impact on the 
model teacher regarding reflecting the learning 
outcomes where I as a model teacher was helped 
by observers. I think there is a benefit from the 
teacher observer, especially to reveal the 
learning events experienced by students that 
escaped my attention. At the time of reflection, I 
got a lot of complete information from observers 
about the impression of students learning in 
class. I am very grateful to observers because I 
can learn more from the learning that has been 
carried out through reflection activities because 
the observers are more observant in seeing my 
students." 

Respondent 5 "I noted that with LSLC, I could learn firsthand 
how to be a teacher who can understand the 
different character of students. Besides, I became 
more skilled and learned from students about the 
difficulties faced by students." 

Respondent 6 "I observed that coaching in this LSLC became 
more I learned how to learn students. Besides, I 
became more sensitive in seeing the difficulties 
experienced by my students. Coaching that is 
integrated into this learning process allows me 
to be able to analyze strengths, strengths, and 
even shortcomings of observations on how 
students learn”. 
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C. Impact of LSLC on the observer 
Coaching through LSLC is not only felt directly by the model teacher, but also other 

elements involved such as observers. Although in the process of implementing learning they are 
not directly involved as teachers, observers remain an inseparable part of an LSLC coaching 
system. Some respondents stated that their involvement in LSLC as observers was able to learn a 
learning process from a different perspective (Table 4) because so far they have more often seen 
the learning process from being a teacher rather than as a student. It becomes a learning 
perspective that is new and interesting to them [4], [12]. 

 
Table 4. Impact according to observers about LSLC 

Respondent Comments 

Respondent 1 "With LSLC that has been done, I 
learned to be an observer in the 
student learning process, so that I 
can take a lot of best-practice from 
this process even since the 
preparation of the learning design. I 
feel this and have an impact on how 
individual competencies as a 
professional educator can improve 
through this coaching model. 

Respondent 2 "I can find out the learning 
problems faced by students, besides 
that, I also get new knowledge about 
how the principles and philosophy 
of LSLC are. More than that, I 
gained a better understanding of 
how students learn and how the 
teachers teach. 

Respondent 3 "As an observer, I can understand 
the position of students when getting 
information so that they can provide 
solutions to students' problems." 

 

CONCLUSION 

LSLC has a positive impact on teachers regarding developing learning plans through deep 
thinking regarding the desired goals by considering and implementing status jumping for students 
with different characteristics from each other. Concerning learning implementation, teachers 
become more dedicated to providing comprehensive services to all students by implementing 
active and transparent learning because they are open to being seen, witnessed and observed by 
observers. Besides, the teacher gets complete information about the students' learning impression 
in class and can learn more from the learning that has been carried out through reflection activities. 

. 
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